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Important Contact Information 

 

Position Name Preferred Phone Email 

WSU Student Teaching 

 
________________ _507.457.5351____ ________________ 

University Supervisor 

 
________________ _______________ ________________ 

Cooperating Teacher 

 
________________ _______________ ________________ 

School Building Office 

 
________________ _______________ ________________ 

__________________ 

 
________________ _______________ ________________ 

__________________ 

 
________________ _______________ ________________ 

__________________ 

 
________________ _______________ ________________ 

 

 

What to do in CASE OF: 
 

ILLNESS: 
 Call your Cooperating Teacher AND University Supervisor. Fill out the Absence Form ASAP. 

 

EMERGENCIES: 
 Call your Cooperating Teacher AND University Supervisor; inform the WSU Student Teaching 

Office. Fill out the Absence Form ASAP. 

 

ROAD AND WEATHER CONDITIONS: 
 Listen to radio or TV reports, which announce whether or not schools are open or delayed. 

 Follow instructions your University Supervisor gave you. 

  Radio Stations: _________________________________________________ 

  TV Stations: ___________________________________________________ 

 

SCHOOL DISTRICT IN-SERVICE DAYS OR MEETINGS: 
 If it is required of the Cooperating Teacher, it is a requirement for you. Inform your University 

Supervisor of the dates. 

 

STRIKES OR WORK STOPPAGE: 
 Refrain from teaching or participating in school activities. Notify your University Supervisor AND 

the WSU Student Teaching Office. 

 

Please carry liability insurance card/confirmation of insurance with you at all times. 
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Dear Student Teacher 

 

On behalf of myself and the Winona State University faculty, I want to take this opportunity to congratulate 

you reaching this important milestone in your teacher preparation program.  The student teaching 

experience should be a time of enjoyment and professional growth.  We believe you have the knowledge, 

skills, and professional dispositions to be successful in this capstone experience. 

 

We want you to know you are not alone in this endeavor.  This will be a collaborative effort and experience 

in which you will be supported by WSU and the school district where you are placed.  The Student 

Teaching Office is available to answer any questions you may have.  The Student Teaching Handbook can 

serve as a great resource for you to clarify your role and responsibility during your student teaching. 

 

You can have a positive impact on students and student learning during this experience.  The time, effort, 

and dedication you bring to student teaching will yield positive results for the P-12 students. 

 

Again, I congratulate you and wish you the very best during your student teaching. 

 

Sincerely 

 

 

Tom Stevens 

Director of Student Teaching 
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Student Teaching Professionalism 

 

 Be well groomed at all times.  Determine what is appropriate for your building.  It may be advisable to take 

your model from the more formal faculty examples to help you in the transition from student to teacher roles.   

 Be prompt at all times.  You expect your students to be on time; therefore, you should be on time.  This 

includes promptly turning in all necessary lesson plans, schedules, journals, and assignments.  Be aware of 

and follow the school building hours. 

 Use proper grammar, spelling, and punctuation with both oral and written communication.  When 

necessary, consult a dictionary.  Avoid trite and slang expressions and gender-biased comments, as some 

terms may be offensive to some people.  Your social group is changing as you join a profession, and you 

must now adopt the more formal language of a professional. 

 Obtain and know the policies of the school.  Ask if student and faculty handbooks are available for your use.  

You are responsible for this information. 

 Show initiative!  Consult the Cooperating Teacher first and, if approved, follow through with the necessary 

action.  Avoid having to be told everything you need to do. 

 Develop professional rapport with students, faculty, staff, administration, and the public.  Please refer to the 

Minnesota Code of Ethics (Appendix B). 

 Secure approval from local school administration for engaging in any activities in the cooperating school or 

school district that go beyond the teaching assignment. 

 Begin your assignment correctly by obtaining and maintaining effective classroom management.  Effective 

teachers manage their classroom as opposed to disciplining their classroom.  Managing your classroom refers 

to those things you do to organize students’ space, time, and materials with the goal being increased student 

learning. 

 Because of the intense nature of student teaching, Student Teachers are strongly discouraged from working 

outside of the student teaching experience.  At no time may a Student Teacher use these activities as a reason 

for failing to meet responsibilities during the student teaching semester. 

 Any extra-curricular or co-curricular positions (e.g., coaching) need to be discussed with your University 

Supervisor prior to making a commitment. 

 Share with your University Supervisor copies of newsletters, special projects, and programs in which you 

have had major input. 

 Invite your University Supervisor to visit special projects or programs. 

 Keep your contact information updated with the Student Teaching Office, your University Supervisor, and 

WSU. 
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Issues to Consider 
 

DATA PRIVACY 

“Keep student information private” 

 

Much of the information you will deal with is private educational data on students and is protected by both 

state and federal privacy laws.  Sharing information when there is no valid educational reason for doing so 

may subject you to discipline by the district, and civil and criminal liability. 

 

When discussing students with colleagues, ask yourself whether the discussion is really necessary to 

provide educational services to the student.  Do not discuss individual students outside the school 

setting. 

 

 Most student data is private and should not be released to anyone but the student, parents, and staff with a 

legitimate educational responsibility. 

 The statute covers all releases of data.  If you can’t release something in written form, you can’t release it 

verbally. 

 Review your classroom practice to make sure you are not unnecessarily sharing information about students in 

class.  Do not list the names of students who got the top scores or state the names of students who need to 

turn in work.   

 If in doubt, when asked for information, withhold the requested information until you check with your 

Cooperating Teacher and principal to determine whether it can be released. 

 If questioned by the media or someone else regarding a student,  respond simply the information is private 

student data and you cannot discuss it. 

 

Always check school directory policy to determine whether pictures or video clips of students can be used 

for bulletin boards, included in your portfolio, or reproduced in any way.  You may need to obtain parental 

permission. 

 

BOUNDARY ISSUES 

“Create and maintain an environment for all students’ safety and success” 

 

Winona State University Student Teachers are expected to act with civility and personal integrity: respect 

all others’ dignity, rights and property; and help create and maintain an environment in which all are safe 

and can succeed through their own effects. Creating and maintaining a professional demeanor should be a 

full-time goal while working in a school setting. Student Teachers will be held accountable for a certain 

standard of care regarding the welfare of their students. Student Teachers should always be aware of the 

power differential between the teacher and the student. Student Teachers must conduct themselves in a 

professional manner by exuding appropriate behavior and disposition in all activities. 

 

Student Teachers should respect the personal space of others and never engage in conduct that could be 

construed as threatening, coercing, provocative or conduct that could be misread. While touch is one of the 

most basic of human needs, even simple acts can be misinterpreted. Please work with your supervising 

teacher to be aware of the prevailing norms for public school personnel. Student Teachers must be aware 

their opinions may differ from the host school and/or community value system. Because placement as a 

Student Teacher creates a guest/host relationship, Student Teachers are expected to conform to the 

expectations, rules regulations and norms of their host school/community. 

 

If there are ever any questions or concerns, the Student Teacher should immediately contact their 

Cooperating Teacher, University Supervisor or the WSU Director of Student Teaching. 

 



Winona State University Student Teaching Handbook Page 7 

CHILD ABUSE 

“Teachers must report suspected abuse” 

 

If you know or have reason to believe one of your students is the victim of child abuse or neglect, 

Minnesota law requires you report it to the local social service agency, police or sheriff’s department.  It is 

not sufficient to simply report it to the administration.  For the child’s protection – and yours – report 

any suspicion you have right away, even if you are not sure.  One sign or symptom may not necessarily 

indicate child abuse, but some clues might lead you to suspect it: 

 A child who has a pattern of unexplained injuries or an inordinate number of ―explained‖ ones. 

 A child who comes to school inappropriately dressed for the season. 

 A child who is habitually late or often absent from school. 

 A child who arrives early and leaves late because he or she is reluctant to go home. 

 A child who is unusually fearful of adults or other children. 

 A child who goes to the bathroom with difficulty or has trouble sitting. 

 A child who is constantly tired or shows evidence of malnutrition. 

 

If you need assistance in completing a report, see your Cooperating Teacher, building principal, or school 

counselor. You may also refer to the handout received during the ―Mandatory Reporting‖ presentation in 

The Professional Educator, EFRT 459, course and/or your notes taken during the presentation. 

 

DIVERSITY 

―Bring balance to your classroom” 

 

Our students will live in a pluralistic society.  We must prepare students to understand and appreciate all 

cultures, learning styles, interests and values.  Here is a list of steps you can take to provide a multicultural 

classroom experience.  

 

 Affirm and validate students’ ethnic experiences.  Include experiences of different cultural groups in the 

classroom through bulletin board displays, projects and presentations. 

 Recognize and understand cultural differences.  Be aware of cultural elements including clothing, time, 

space, gestures, ethics, values, religion, holidays, sex roles, rights and duties. 

 Vary your teaching style to accommodate different learning styles. 

 Examine all curriculum and assessment material for ethnic and cultural bias.  Infuse multicultural 

concepts whenever possible in all areas of the curriculum. 

 Encourage cooperation.  Promote and foster healthy interaction among diverse groups for making decisions 

and solving problems. 

 Look for connections.  Interpret events from an international perspective but also illustrate the 

interrelatedness and interdependence of cultural groups. 

 Remember the goal of multicultural education goes beyond dancing and eating ethnic foods.  It is the 

acceptance, support and appreciation of similarities and differences.  It also recognizes the right of different 

cultures to co-exist.  

 Familiarize yourself with the district’s harassment policy. 

 

GENDER BALANCE 

―Avoid Gender Bias” 

 

 Make sure your expectations are the same for all your students.  

 Use examples that are gender balanced.  If there are not any in your textbook, do some research. 

 Look for objective materials.  Screen books, posters and other items for balance. 
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 Try to put girls and boys in non-traditional situations.  Avoid stereotyping jobs for students; such as, 

having girls clean up and boys carry things.  Never use gender (or race) to group students. 

 Challenge all your students.  Make sure the classroom atmosphere is one where both girls and boys are 

equally challenged. 

 Walk the walk.  Model gender balance by what you say and do. 

 Be sure you interact equally with boys and girls.  Monitor yourself to ensure both the quantity and quality 

of your interactions are comparable. 

 Use all-inclusive, non-sexist language.  Avoid the use of gender-based words such as fireman and 

policeman (use firefighter and police officer instead).  Point out stereotypical biases and language. 

 Be pro-active with your coursework to involve both boys and girls.  Because they bring different 

experiences into your classroom, you may need to employ different approaches to be sure everyone is 

successful at learning. 
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Student Teaching Requirements 
 

A. Attendance 

 Daily attendance by the Student Teacher is expected.  If the Student Teacher needs to be absent due 

to illness or funeral, the Cooperating Teacher and the University Supervisor must be notified 

immediately.  Discuss the school policy on attendance with your Cooperating Teacher to discover if 

the principal should also be called. 

 Absences for other reasons should be discussed with the University Supervisor well in advance of 

the requested absence date.  Excess absences may affect passing student teaching. 

 Student Teachers may be excused for a limited number of interviews if there is minimal conflict with 

the student teaching responsibilities.  Prior approval is necessary. 

 Use the Leave of Absence form (Appendix D) to document your absences.  Complete the form and 

submit it to your University Supervisor.  The University Supervisor will include it in your student 

file.  This form helps us assure appropriate documentation of your attendance and helps in decisions 

to extend the student teaching experience if required. 

 In case of a strike at your school district, contact your University Supervisor and the Director of 

Student Teaching for instructions on how to proceed. 

B. Know the information in the Student Teaching Handbook. 

C. Calendar 

 All Student Teachers will follow the calendar and schedule of their respective school districts, 

including in-service and vacation days.   

 Fall semester Student Teachers will begin with the workshop and opening of schools in the system 

where they are assigned. 

 Spring Student Teachers will begin their placement in January.  Winona State Winona campus 

students will usually begin the Monday of the first full week of January.  Winona State Rochester 

campus students will usually begin the Monday of the second full week of January. 

D. Attend orientation to student teaching meeting.  These meetings are held in August and December.  At the 

end of this meeting, submit to the Student Teaching Office: 

 Student Teaching address card 

 Liability insurance.  It is required you have current liability insurance and the Student Teaching 

Office will verify this with the appropriate entity. 

E. Attend the on-campus Professional Day.  These meetings are held in November and April.  Professional 

dress is required. 

F. Student Teachers with Disabilities.  Every attempt will be made to accommodate qualified students with 

disabilities.  If you are a student with a documented disability, please contact the Student Teaching Office 

immediately to discuss the necessary accommodations and contact the Disability Services at 507-457-5878, 

Maxwell 313, DisabilityServices@winona.edu.  Accommodations are made only for students who make 

arrangements through the Disability Services. 

 

  

mailto:DisabilityServices@winona.edu
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Student Teaching Assignments 
 

The following assignments are required activities for student teaching. Student teaching is a course and has 

assignments completed in order to model growth and to monitor progress. All assignments meet the 

competencies as determined by the benchmarks notes in the Minnesota Standards of Effective Practice for 

student teaching at WSU (Appendix C).  Lack of completion of assignments will earn ―no credit‖ grade. 

 
A. Complete with the aid of the Cooperating Teacher the Demographics Survey (Appendix N). 

B. Establish and discuss student teaching goals and return Student Teaching Goals sheet to your University 

Supervisor (Appendix F). 

C. All Student Teachers are required to do one videotaping of their teaching.  This should be reviewed with 

your Cooperating Teacher and/or University Supervisor.  Complete the Video Critique Form (Appendix 

O).  Permission of the school district must be obtained.  If the school district does not allow videotaping 

of classes an alternative method will be pursued. 

D. Write daily plans for all lessons that you teach.  Your Cooperating Teacher should approve your lesson 

plans two days in advance of the time you intend to use them.  All lesson plans should be readily 

available to your University Supervisor during observations.  All daily lesson plans will be submitted 

within 24 hours after you have taught them using the D2L Dropbox.  In addition, submit a minimum of 

three detailed plans to your University Supervisor for assessment and feedback (Appendix G & H). 

E. It is a requirement you reflect on your teaching by keeping a weekly e-mail journal to be shared only 

with your University Supervisor.  Detailed explanation and format for the e-mail journal can be found in 

Appendix J & K.  The journal emails need to be submitted to the University Supervisor by noon on 

Sunday of each week. 

F. Attend monthly seminars held by your University Supervisor. 

G. Write and teach a content area unit for a minimum of one week.  Your University Supervisor will 

attempt to observe one lesson being taught; include lesson plans and resources.  You will need to notify 

the University Supervisor at least one week in advance of the upcoming unit in order to schedule visit.  

The WSU Unit Guidelines and Student Teaching Unit Evaluation forms can be found online (Appendix 

I).  Please note:  Your Cooperating Teacher may request you follow the guidelines and expectations of 

the district curriculum. The unit will be submitted to the Student Teaching Office through the D2L 

Dropbox. This will include the unit as well as the unit reflection. Your University Supervisor may ask for 

a hard copy for their records. 

H. Observation in district and out-of-district.  The purpose of these observations is to provide additional 

opportunities for Student Teachers to observe a variety of different instructional models.  It is expected 

these be in comparable settings. 

 Observe a classroom for one-half day in your license area and in a comparable grade level in which 

you are student teaching.  This should be done in your assigned school or school district.  The other 

½ day is to be spent in your assigned classroom.  Provide a written summary to your University 

Supervisor utilizing the Student Teaching Observation Guide (Appendix E).  Use the ―Observation 

of Student Teaching Process‖ questions at the end of Appendix E as a guideline. 

 Complete your second, one-half day observation in a different school and in a classroom in your 

license area (e.g., 5-12 secondary math may be placed in a sophomore algebra class and will observe 

for this assignment in a freshman geometry class).  Give written summary to your  

 University Supervisor for your file. 
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I. Evaluation 

 Participate in a midterm, three-way conference with your University Supervisor and Cooperating 

Teacher.  Complete a self-evaluation before the conference using the Student Teacher Evaluation 

Form (available online) (Appendix L).  The mid-term evaluations forms from the Cooperating 

Teacher and the University Supervisor will be submitted to the Student Teaching Office. 

 Participate in a final three-way conference with your University Supervisor and Cooperating Teacher 

for the purpose of discussing the completed final evaluation.  Complete a self-evaluation form before 

the conference (Appendix L). 

 In both the mid-term and final evaluation, be aware Student Teaching Disposition is an important 

component of the student teaching experience and is a part of the evaluation system (Appendix M) 
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Removal from Student Teaching 
 

On rare occasions, a Student Teacher might encounter difficulties so serious that it is necessary for the 

WSU Student Teaching Office to consider terminating the student teaching placement. 

 

The following will be followed when termination of a student teaching placement is considered: 

 

1. As soon as a serious and potentially disqualifying problem is observed, the Cooperating Teacher, 

University Supervisor, and Student Teacher should meet to design an assistance plan that outlines 

specific timelines for meeting the goals (Appendix P). A copy of the assistance plan will be signed and 

immediately provided to the Student Teacher, Cooperating Teacher, and University Supervisor. 

Providing copies of the assistance plan will be the responsibility of the University Supervisor. 

 

2. The Student Teacher is advised to identify an advocate on his/her behalf such as the Student Teacher’s 

advisor.  

 

3. The Director of Student Teaching will be promptly notified by the University Supervisor regarding the 

concern and provided a copy of the assistance plan. 

 

4. The University Supervisor and Cooperating Teacher will document all interactions in the assistance 

plan. 

 

5. If the required outcome is achieved within the timeline and maintained, the Student Teacher will remain 

in that placement. 

 

6. If the Student Teacher fails to demonstrate sufficient progress to the University Supervisor and the 

Director of Student Teaching, the student teaching experience will be terminated. The decision to 

terminate the student teaching experience will be made based on input and discussions with the 

Cooperating Teacher and as needed/required the building principal. If the Cooperating Teacher and/or 

P-12 school administration determine that the P-12 students are being negatively impacted by the 

ongoing practice of the Student Teacher, they may request that the student teaching experience be 

terminated. When the decision to terminate the student teaching is made the Director of Student 

Teaching and the University Supervisor will arrange a conference with the Student Teacher. 

 

7. The student may appeal the decision to terminate the student teaching experience but may not appeal 

the school administration’s decision to terminate the particular placement at that school. 

 

8. If the student’s appeal is successful, the Student Teacher might be given additional time to complete an 

appropriate experience and/or be assigned an alternative placement to complete the student teaching 

requirement. 
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9. If the student chooses not to appeal or if the appeal is unsuccessful, the student will be given a grade of 

―No Credit‖ for student teaching. In such a case, the student will not be able to graduate with a teaching 

degree (as successful completion of student teaching is required for the major) and must change majors 

or discuss repeating the student teaching course with the Director of Student Teaching and/or the Dean 

of the College of Education. If the student changes majors, then he/she must complete the ―oral flag‖ 

requirement for the new major, which has an approved course for this flag. 

  



Winona State University Student Teaching Handbook Page 14 

 

 

Cooperating Teacher 
 

Cooperating Teachers are those who express an interest in working with the University in providing an 

appropriate student teaching experience.  They are recommended and selected by their administration in 

cooperation with Winona State University.  Cooperating Teachers function in two capacities; as a 

professional teacher and as a mentor.  Requirements include: 
1. Tenured in district 

2. At least three years of teaching experience in the area(s) of supervisory assignment. 

3. Fully certified in the area(s) of teaching. 

4. Approval by the school district and WSU. 

Following are guidelines for the Cooperating Teacher: 
1. Prepare classroom students in advance for the Student Teacher's arrival; enlist their cooperation in helping to 

make the Student Teacher feel comfortable in the school environment.  Accept the Student Teacher as a 

colleague and introduce the Student Teacher to the class as "another teacher.‖  See Appendix Q. 

2. With the assistance of the school administrator as needed, orient the Student Teacher to the physical plant, daily 

schedules and routines, meetings and conferences, building policies and procedures, safety guidelines, 

lunchroom and playground responsibilities, lesson plans and grading procedures, location and operation of 

equipment, availability and location of supplies and materials, and routines of classroom management. 

3. Plan gradual and carefully assigned responsibilities to assure the Student Teacher's first experiences are 

successful. 

4. Help the Student Teacher understand the multicultural pattern and socio-economic status, as well as problems 

unique to the local school community.  Together complete the demographics survey and submit to the 

University Supervisor (Appendix N). 

5. Assist the Student Teacher in maintaining status with students by acknowledging contributions to the group, by 

refraining from criticism before the class, and by allowing the Student Teacher to demonstrate knowledge and 

skills. 

6. Help the Student Teacher to understand individual students by making available daily work, test scores, report 

cards, cumulative records, health information, and other significant data. 

7. Demonstrate the importance of careful and thorough planning for effective teaching. Beginning teachers need 

more detailed written plans than experienced teachers.  Approve daily lesson plans of the Student Teacher well 

in advance of the scheduled lesson (Appendix G & H).   

8. Student Teachers are required to develop and teach a week-long unit (Appendix I). 

9. Involve the Student Teacher in all aspects of teaching and professional responsibilities in and out of the 

classroom.  As a professional, the Student Teacher should be expected to: attend faculty, grade level, and in-

service meetings, evening school events, parent-teacher conferences, and observe and work with other 

professionals such as art, physical education, and music teachers.   

10. Set aside time in each day in the schedule to discuss, to plan, and to give specific written and oral feedback, 

including encouragement and constructive criticism.   

11. Arrange for a desk or personal space for your Student Teacher.  Plan ahead...name tags, class lists, extra teacher 

editions, etc. 

12. Begin with a getting acquainted activity and encourage your Student Teacher to write a letter to parents about 

him/herself.  Always pre-approve letters and phone calls to parents. 

13. Do not expect your Student Teacher to become a duplicate of you.  Allow for differences in personality and 

styles. 

14. Allow your Student Teacher to make mistakes.  Remember a mistake is not nearly so important as what we do 

afterward.  Be honest and supportive.  Every lesson is not going to be perfect.  Accept this and relate it to your 

own experiences.  Empathize! 
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15. Do not let little things become big.  Discuss any issues or concerns early with the Student Teacher and/or 

University Supervisor. 

 

It is essential you document issues and concerns when you first notice them and communicate your 

concerns with the University Supervisor.  In the early stages, documentation can be as simple as creating a 

dated journal entry that describes your concerns, summarizes your initial conversations with the Student 

Teachers, and/or includes references to how/when you shared the information with the University 

Supervisor.  Later documentation should acknowledge improvements or growing concerns. 

 

16. Guide the Student Teacher in planning for instruction.  The Student Teacher benefits from modeling of both 

short range and long range planning.  This includes lesson plans, unit plans, and curriculum planning.  Student 

Teachers are to use planning time wisely to prepare for the day, the afternoon, or next day. 

17. Evaluation of Student Teachers (Appendix L, M, & N): 

A. Provide a written and oral mid-semester evaluation.  Complete the evaluation before the conference with 

the University Supervisor and Student Teacher.  The main objective of this mid-semester evaluation is to 

guide the Student Teacher during the second half of the experience.  This word-processed (or typed) 

evaluation will be given to the University Supervisor who will be responsible for providing a copy to the 

Student Teaching Office at the end of the semester. 

B. Complete a word-processed (or typed) evaluation and conduct a three-way final evaluation conference.  

Prior to the conference with the University Supervisor and Student Teacher, complete the evaluation for 

inclusion in the Student Teacher’s permanent file.  This word-processed (or typed) evaluation will be 

given to the University Supervisor who will be responsible for providing a copy to the Student Teaching 

Office at the end of the semester. 

The small honorarium given to Cooperating Teachers in no way compensates for the time spent 

working with Student Teachers.  Sharing your professional talents with a prospective teacher is 

greatly appreciated.  Thank you! 
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University Supervisor Expectations 
 
The WSU Director of Student Teaching will assign a University Supervisor to each Student Teacher.  The University 

Supervisor is an employee of the university.  It is the role of the University Supervisor to build rapport with the 

school administration, staff, and Cooperating Teacher.  The University Supervisor and the Cooperating Teacher will 

work as partners in assisting Student Teachers with their professional growth.  Within this role, the University 

Supervisor will keep open the lines of communication, mediate conflicts, and act as a liaison between the Student 

Teacher and Cooperating Teacher.   Specifically, the supervisors are responsible for the following tasks: 

 

A. Visits/Observations – The University Supervisor will conduct formal classroom observations (a goal of five 

to six observations and conferences per Student Teacher) and will communicate the results of the 

observations with the Cooperating Teacher.  The University Supervisor will also make weekly contacts with 

each Student Teacher via e-mail to respond to their weekly reflections (Appendix K). 

B. Documentation – It is the University Supervisor’s responsibility to provide documentation that the Student 

Teacher has met the expectations of the student teaching course. 

 

It is essential you document issues and concerns when you first notice them and communicate your 

concerns with the Student Teacher and Cooperating Teacher as needed.   

 

C. Data Collection – The University Supervisor will be responsible for collecting the following documentation 

from the Student Teacher: 

 Class Schedules (Master & Daily) 

 Student Teacher’s Goals (Appendix F) 

 Leave of Absence Forms (Appendix D) 

 Diversity Demographics Survey (Appendix N) 

 Lesson Plans (3 consecutive plans to show ability to do continuous planning) (Appendix G & H) 

 Student Teacher’s summaries of classroom observations in other classrooms (Appendix E) 

 Student Teacher’s reflections about a video-taped lesson (Appendix O) 

 University Dispositions form from Cooperating Teacher (at mid-term and end of experience) 

(Appendix M) 

 Evaluations from Cooperating Teacher (mid-term and final) (Appendix L & M) 

 Unit and Unit Reflection (Appendix I) 

D. Three-way Conferences – The University Supervisor will conduct three-way, mid-semester and final 

conferences.  It is the responsibility of the supervisor to provide the Cooperating Teacher with guidelines for 

completing the required Evaluations and Dispositions forms. 

E. Evaluations – The University Supervisor will be responsible for submitting written mid-term and final 

evaluations of each Student Teacher to the Student Teaching Office. 

F. Seminars – The University Supervisor will conduct a minimum of one seminar per month related to teaching 

effectiveness and student teaching success for Student Teachers to whom they are assigned.  Topics for these 

seminars are as follows: 

1. Classroom Management. 

2. Professionalism. 

3. Choice of the University Supervisor – This option would be based upon the needs of the cohort 

group.  Topics may include instructional strategies, recording and using data, licensure, resume 

writing, interviewing or other topics as needs surface. 
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G. Units – University Supervisors will be responsible for providing and discussing guidelines for the units 

Student Teachers are required to teach.  They are also responsible for reviewing the final units based on the 

university rubric. You may ask for a hard copy for your records; however, the Student Teachers will formally 

submit to the Student Teaching Office by using D2L Dropbox.  We recommend the supervisors observe each 

Student Teacher at least once while he/she is teaching the unit.   

H. Resource – The University Supervisor will assist the Cooperating Teachers by reviewing policies and 

evaluation methods with the Cooperating Teachers during their initial meeting at the beginning of the student 

teaching experience and by responding to questions and concerns that arise during the experience. 

I. Attendance - Attend Orientation and Professional Day meetings on campus. 

J. Disabilities - Every attempt will be made to accommodate qualified students with disabilities.  If your 

Student Teacher has a documented disability remind him/her to contact the Student Teaching Office 

immediately to discuss needed accommodations and to contact the WSU Disability Services at 507-457-

5878, Maxwell 313, DisabilityServices@winona.edu.  Accommodations are made only for students who 

make arrangements through the Disability Services.  It is the University Supervisor’s responsibility to assist 

the Cooperating Teacher in providing appropriate accommodations for the Student Teacher. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
  

mailto:DisabilityServices@winona.edu
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Appendix A 
 

Winona State University 

Education Student Teaching Course Syllabus 

(EDST 460-470) Up to 16 credits 

 

Instructors: Tom Stevens, Director University Supervisor 

Phone: 507.457.5357  

E-Mail: tstevens@winona.edu  

Office: 104 Gildemeister  

Office Hours: Please contact me through e-mail or phone for available time to meet. 

 

Required Materials: 

 

 Winona Student Teaching Policy and Procedure Handbook available in the WSU Bookstore. 

 Per Minnesota Code and University policy, each student teacher will have liability coverage 

during the semester of student teaching. There are two methods to demonstrate coverage: 

Education Minnesota Student Program (EMSP) or special liability rider on a homeowner’s policy. 

EMSP membership follows the academic year, so it is valid from August 31 to September 1. If you 

join mid-year, the membership is active until September 1. Each student teacher needs to join 

EMSP prior to beginning student teaching. If you choose not to join EMSP, then documentation of 

a special liability rider on a homeowner’s policy is required. Student Teaching Office will obtain 

current EMSP membership roster from the Education Minnesota local field office. A copy of the 

homeowner’s policy documentation will need to be submitted to the Student Teaching Office at the 

Orientation Meeting.  No documentation means no student teaching. 

 D2L – Desire to Learn will be used to submit lesson plans, unit, and the unit reflection. 

 Student Teaching Web Site will be used for students to access electronic documents. URL: 

http://www.winona.edu/education/studentteaching/sttchresources.html 

 

Recommended Textbooks: 

 

 District Curriculum Guide 

 District Student Handbook 

 Methods Textbooks 

 

Course Description: 

 

This is a capstone student teaching experience.  Student  Teachers are placed in a domestic/international 

school placement based on licensure level.  This capstone experience is for one full semester on a daily 

full-time basis.   

 

Prerequisities:  Completion of all coursework required for major.  P/NC only. 

 

This course also meets the requirements for the University Oral Communication Flag. The purpose of the 

Oral Communication Flag requirement is to complete the process of providing graduates of Winona State 

University with the knowledge and experience required to enable them to become highly competent 

communicators by the time they graduate. 

Courses can merit the Oral Communication Flag by demonstrating that they allow for clear guidance, 

criteria, and feedback for the speaking assignments; that the course requires a significant amount of 

speaking; that speaking assignments comprise a significant portion of the final grade; and that students will 

mailto:tstevens@winona.edu
http://www.winona.edu/education/studentteaching/sttchresources.html
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have opportunities to obtain student and faculty critiques of their speaking. These courses must include 

requirements and learning activities that promote students’ abilities to: 
a. Earn significant course credit through extemporaneous oral presentations; 
b. Understand the features and types of speaking in their disciplines; 
c. Adapt their speaking to field-specific audiences 
d. Receive appropriate feedback from teachers and peers, including suggestions for improvement; 
e. Make use of the technologies used for research and speaking in the fields; and  
f. Learn the conventions of evidence, format, usage, and documentation in their fields. 

This course will enable students to demonstrate competencies for Minnesota Board of Teaching 

requirements. The following Minnesota Standards for Effective Teaching Practice for Beginning 

Teachers (SEPs), including the benchmarks will be a major focus of the course. Each benchmark is 

assessed during student teaching. 
 
Standard 2, Student Learning. 

 2E. Assess both individual and group performance and design developmentally appropriate instruction that meets the 
student’s current needs in the cognitive, emotional, moral, and physical domains. 

Standard 4, Instructional Strategies. 

 4C. Understand principles and techniques, along with advantages and limitations, associated with various 
instructional strategies. 

 4E. Nurture the development of student critical thinking, independent, problem solving, and performance 
capabilities. 

 4F. Demonstrate flexibility and reciprocity in the teaching process as necessary for adapting instruction to student 
Reponses, ideas and needs. 

 4G. Design teaching strategies and materials to achieve different instructional purposes and to meet student needs 
including developmental stages, prior knowledge, learning styles, and interests. 

 4H. Use multiple teaching and learning strategies to engage students in active learning opportunities that promote 
the development of critical thinking, problem solving, and performance capabilities and that help students assume 
responsibility for identifying and using learning resources. 

 4I. Monitor and adjust strategies in response to learner feedback. 

 4K. Develop a variety of clear, accurate presentations and representations of concepts, using alternative explanations 
to assist students’ understanding present varied perspectives to encourage critical thinking.  Use educational 
technology to broaden student knowledge about technology, and deliver instruction. 

Standard 5, Learning Environment. 

 5H. establish a positive climate in the classroom and participate in maintaining a positive climate in the school as a 
whole. 

 5I. Establish peer relationships to promote learning. 

 5K. Use different motivational strategies that are likely to encourage continuous development of individual learner 
abilities. 

 5N. Organize, allocate, and manage the resources of time, space, activities, and attention to provide active 
engagement of all students in productive tasks. 

 5Q. analyze the classroom environment and make decisions and adjustments to enhance social relationships, student 
motivation and engagement, and productive work. 

 5R. Organize, prepare students for and monitor independent and group work that allows for full, varied, and effective 
participation of all individuals. 

 

Standard 8, Assessment. 

 8J. Evaluate the effect of class activities on both individuals and the class as a whole using information gained through 
observation of classroom interactions, questioning, and analysis of student work. 

 8K. Monitor teaching strategies and behaviors in relation to student success to modify plans and instructional 
approaches to achieve student goals. 

Standard 9, Reflection and Professional Development. 

 9G. Understand professional responsibility and the need to engage in and support appropriate professional practices 
for self and colleagues 
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Course Goals and Learner Outcomes: 

 

 Apply the knowledge and skills acquired in teacher education course work and school based teaching 
experiences 

 Demonstrate attitudes consistent good teaching. 

 Effectively perform those professional duties deemed important in each school setting. 

 Explore and apply multiple principles of learning and multiple teaching strategies. 

 Explore the role of the teacher in the schools and begin to identify with that role. 

 Develop entry level competence in the full range of teaching functions as defined in the relevant teaching 
standards. 

 Demonstrate awareness and apply principles of professional and ethical behavior. 

 Assess, along with the university and school personnel, the students’ present competence and potential for 
growth as a teacher. 

In addition, students will be assessed in the following dispositions: Commitment to Professional Self-

Reflection and Growth, Commitment to Students and Their Learning, and Commitment to the 

Profession and Community as determined by the Professional Education Unit. For more information, 

please refer to the Student Teaching Policy and Procedure Handbook under the Student Teaching 

Professionalism category. 

 

Professional Dispositions Expected from Students in this Course: 

 

 Attendance/Punctuality  

 Self-Initiative 

 Reliability/Dependability 

 Clarity in Written Expression    

 Knowledge of School District Policies 

 Professional Rapport will ALL 

 Open-minded Listening and Discussion  

 Maintain Safe Classroom  

 Tact/Judgment 

 Open Communications with ALL 

 Accept and Give Constructive Criticism 

 Professional Ethics and Demeanor 

 Best Effort/High Quality Performance 

 Desire to Improve Own Teaching Performance 

 Word-processing of All Major Written Projects 

 

Course Expectations: 

 

 Because this course is part of the professional teacher education core, students are requested to approach 
this course in a professional manner.  

 

 

 

Course Policies: 

 

 Attendance is Required!! Please refer in your Student Teaching Policy and Procedure Handbook for 
additional information. 

 Teacher Substitution and Legal Responsibility: Student teachers are not licensed and may not be used as 
substitute teachers. The student teacher may not be left unsupervised in the classroom. 

 On rare occasions, a student teacher might encounter difficulties so serious that it is necessary for the WSU 
Student Teaching Office to consider terminating the student teaching placement. Please refer to the 
Student Teaching Policy and Procedure Handbook for the Removal Process and the Student Assistance Plan. 

 Because of the intense nature of student teaching, Student Teachers are strongly discouraged from working 

outside of the student teaching experience.  At no time may a Student Teacher use these activities as a 

reason for failing to meet responsibilities during the student teaching semester. 
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 Any extra-curricular or co-curricular positions (e.g., coaching) need to be discussed with your University 

Supervisor prior to making a commitment. 

 Any student needing to arrange a reasonable accommodation for a documented disability should contact 

Tom Stevens or Disability Services at Maxwell Hall; (507) 457-2391 (Voice); (507) 457-2409 (TTY); (507) 457-

5155 (Fax). 

 Academic Dishonesty of any kind will not be tolerated and will be addressed in a manner consistent with 

University policies that is described on the University Web Site: 

http://www.winona.edu/handbook/policiesbullets.htm or page 34 in undergraduate catalog. 

 Winona State University does not discriminate on the basis of race, color, age, religion, national origin, 

sexual orientation, sex, marital status, disability or status as a U.S. Vietnam Era Veteran. Any persons having 

inquiries concerning this may contact the appropriate University authorities, including the campus security 

office (telephone 457-5555), affirmative action office (telephone 457-5008), or student affairs (telephone 

457-5300). 

Course Requirements: 

 

 Know the information in the Student Teaching Handbook 

 Calendar 
o Follow the calendar of the assigned school 
o Fall student begin at the same time as the district workshop days 
o Spring WSU campus students begin the Monday of the first full week of January 
o Spring Rochester WSU students will begin the Monday of the second full week in January 

  Attendance 
o Daily attendance is expected 
o Use the Leave of Absence form found in the Student Teaching Handbook to document your 

absences.  Whenever possible this must be done well in advance of the absence. 
o Notify the Cooperating Teacher and University Supervisor immediately of any unexpected absences 

 Attend the appropriate Orientation Meeting (August or December). 

 Attend the on-campus Professional Day. 

 Provide the University Supervisor with the classroom daily master/daily schedule and provide updates as 
needed. 

Evaluation Procedures: 

 

Student Teaching is a pass/no credit course. ALL assignments will need to be completed in order to be 

considered for the appropriate assessment. Below is the list of assignments, which more information may 

be found in the Student Teaching Policy and Procedure Handbook: 

 

 Attendance: 
a. Placement. Attend every day your school placement is in session. 
b. Seminars. Attend monthly seminars held by the University Supervisors. 
c. On-Campus. Attend Orientation and the Professional Day on-campus. 

 Demographics/Diversity Survey. Complete with the aid of the Cooperating Teacher the Diversity Survey as 
found in the Student Teaching Policy and Procedure Handbook. 

 Student Teaching Goals. Establish and discuss student teaching goals and return the Student Teaching 
Goals sheet to your University Supervisor.  The goals sheet is found in Student Teaching Policy and 
Procedure Handbook. 

 Videotaping. Do a minimum of one videotaping of your teaching.  The video critique form and guidelines 
can be found in the Student Teaching Policy and Procedure. 

http://www.winona.edu/handbook/policiesbullets.htm
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 Daily Lesson Plans. Write daily lesson plans for all lessons that you teach, which the format is located in the 
Student Teaching Policy and Procedure handbook. Submit using D2L within 24 hours after you have taught 
the lesson. 

 Weekly E-Mail Journal. Reflect on your teaching by keeping a weekly e-mail journal to be shared only with 
your University Supervisor.  Refer to the Student Teaching Policy and Procedure Handbook for the elements 
that should be included in the journal. 

 Observations. One-half day in your license area and comparable grade level in the district you are student 
teaching in. Observe a second one-half day in a different school and in a classroom in your license area. 
Complete and submit the “Student Teaching Observation Guide” as found in the Student Teaching Policy 
and Procedure Handbook. 

 Unit and Unit Reflection. Write and teach a content area unit for a minimum of one week. Submit using 
D2L. 

 Evaluations.  
a. Participate in a mid-term and final evaluation with your University Supervisor and Cooperating 

Teacher. 
b. Dispositions evaluation will also be completed by university supervisor. 
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Appendix B 
 

Professionalism: 8700.7500 Code of Ethics for Minnesota Teachers  

Subpart 1. Scope. Each teacher, upon entering the teaching profession, assumes a number of 

obligations, one of which is to adhere to a set of principles which defines professional conduct. These 

principles are reflected in the following code of ethics, which sets forth to the education profession and 

the public it serves standards of professional conduct and procedures for implementation.  

This code shall apply to all persons licensed according to rules established by the Board of Teaching.  

Subp. 2. Standards of professional conduct. The standards of professional conduct are as follows:  

A. A teacher shall provide professional education services in a nondiscriminatory manner.  

B. A teacher shall make reasonable effort to protect the student from conditions harmful to health 

and safety.  

C. In accordance with state and federal laws, a teacher shall disclose confidential information about 

individuals only when a compelling professional purpose is served or when required by law.  

D. A teacher shall take reasonable disciplinary action in exercising the authority to provide an 

atmosphere conducive to learning.  

E. A teacher shall not use professional relationships with students, parents, and colleagues to private 

advantage.  

F. A teacher shall delegate authority for teaching responsibilities only to licensed personnel.  

G. A teacher shall not deliberately suppress or distort subject matter.  

H. A teacher shall not knowingly falsify or misrepresent records or facts relating to that teacher's 

own qualifications or to other teachers' qualifications.  

I.  A teacher shall not knowingly make false or malicious statements about students or colleagues.  

J. A teacher shall accept a contract for a teaching position that requires licensing only if properly or 

provisionally licensed for that position.  

Subp. 3. Statutory enforcement of code: complaints, investigation, and hearing.  

A. The enforcement of the provisions of the code of ethics for Minnesota teachers shall be in accord 

with Minnesota Statutes, section 214.10:  

"Minnesota Statutes, section 214.10, complaints; investigation and hearing.  

 

Subd. 1. Receipt of complaint. The executive secretary of a board, a board member or any other person 

who performs services for the board who receives a complaint or other communication, whether oral or 

written, which complaint or communication alleges or implies a violation of a statute or rule which the 

board is empowered to enforce, shall promptly forward the substance of the communication on a form 

prepared by the attorney general to the designee of the attorney general responsible for providing legal 

services to the board. Before proceeding further with the communication, the designee of the attorney 
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general may require the complaining party to state the complaint in writing on a form prepared by the 

attorney general. Complaints which relate to matters within the jurisdiction of another governmental 

agency shall be forwarded to that agency by the executive secretary. An officer of that agency shall 

advise the executive secretary of the disposition of that complaint. A complaint received by another 

agency which relates to a statute or rule which a licensing board is empowered to enforce shall be 

forwarded to the executive secretary of the board to be processed in accordance with this section.  

 

Subd. 2. Investigation and hearing. The designee of the attorney general providing legal services to a 

board shall evaluate the communications forwarded by the board or its members or staff. If the 

communication alleges a violation of statute or rule which the board is to enforce, the designee is 

empowered to investigate the facts alleged in the communication. In the process of evaluation and 

investigation, the designee shall consult with or seek the assistance of the executive secretary or, if the 

board determines, a member of the board who has been designated by the board to assist the designee. 

The designee may also consult with or seek the assistance of any other qualified persons who are not 

members of the board who the designee believes will materially aid in the process of evaluation or 

investigation. The executive secretary or the consulted board member may attempt to correct improper 

activities and redress grievances through education, conference, conciliation, and persuasion, and in 

these attempts may be assisted by the designee of the attorney general. If the attempts at correction or 

redress do not produce satisfactory results in the opinion of the executive secretary or the consulted 

board member, or if after investigation the designee providing legal services to the board, the executive 

secretary or the consulted board member believes that the communication and the investigation suggest 

illegal or unauthorized activities warranting board action, the designee shall inform the executive 

secretary of the board who shall schedule a disciplinary hearing in accordance with Minnesota Statutes, 

chapter 14. Before the holding of a disciplinary hearing maybe directed, the designee or executive 

secretary shall have considered the recommendations of the consulted board member. Before 

scheduling a disciplinary hearing, the executive secretary must have received a verified written 

complaint from the complaining party. A board member who was consulted during the course of an 

investigation may participate at the hearing but may not vote on any matter pertaining to the case. The 

executive secretary of the board shall promptly inform the complaining party of the final disposition of 

the complaint. Nothing in this section shall preclude the board from scheduling, on its own motion, a 

disciplinary hearing based upon the findings or report of the board's executive secretary, a board 

member or the designee of the attorney general assigned to the board. Nothing in this section shall 

preclude a member of the board or its executive secretary from initiating a complaint.  

Subd. 3. Discovery; subpoenas. In all matters pending before it relating to its lawful regulation 

activities, a board may issue subpoenas and compel the attendance of witnesses and the production of 

all necessary papers, books, records, documents, and other evidentiary material. Any person failing or 

refusing to appear or testify regarding any matter about which the person may be lawfully questioned or 

produce any papers, books, records, documents, or other evidentiary materials in the matter to be heard, 

after having been required by order to the board or by a subpoena of the board to do so may, upon 

application to the district court in any district, be ordered to comply therewith. The chair of the board 

acting on behalf of the board may issue subpoenas and any board member may administer oaths to 

witnesses, or take their affirmation. Depositions may be taken within or without the state in the manner 

provided by law for the taking of depositions in civil actions. A subpoena or other processor paper may 

be served upon any person named therein, anywhere within the state by any officer authorized to serve 
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subpoenas or other process or paper in civil actions, with the same fees and mileage and in the same 

manner as prescribed by law for service of process issued out of the district court of this state. Fees and 

mileage and other costs shall be paid as the board directs."  

Subp. 4. Complaints handled by board. When oral complaints alleging violations of the code of ethics 

are received, the executive secretary of the Board of Teaching shall request the complaining party to 

submit the complaint in writing within ten days.  

Upon the receipt of a complaint in writing alleging violations of the code of ethics, the teacher named in 

the complaint shall be notified in writing within ten days of the receipt of the complaint.  

The teacher shall be entitled to be represented by the teacher's own counsel or representative at each 

stage of the investigation and hearing.  

Subp. 5. Enforcement procedures. The Board of Teaching may impose one or more of the following 

penalties when it has found a violation of the code of ethics. These actions shall be taken only after all 

previous efforts at remediation have been exhausted.  

A. The Board of Teaching may enter into agreements with teachers accused of violating the code of 

ethics which would suspend or terminate proceedings against the teacher on conditions agreeable 

to both parties.  

B. A letter of censure from the Board of Teaching may be sent to the person determined to be in 

violation of the standards of the code of ethics. A copy of the letter shall be filed with the Board 

of Teaching. Such letters shall be kept on file for a period of time not to exceed one calendar 

year.  

C. A teacher who has been found to have violated the code of ethics may be placed on probationary 

licensure status for a period of time to be determined by the Board of Teaching. The board may 

impose conditions on the teacher during the probationary period which are to be directed toward 

improving the teacher's performance in the area of the violation. During this period, the teacher's 

performance or conduct will be subject to review by the Board of Teaching or its designee. Such 

review will be directed toward monitoring the teacher's activities or performance with regard to 

whatever conditions may be placed on the teacher during the probationary period. Before the end 

of the probationary period the Board of Teaching shall decide to extend or terminate the 

probationary licensure status or to take further disciplinary actions as are consistent with this rule 

 

D. The license to teach of the person determined to be in violation of the standards of the code of 

ethics may be suspended for a period of time determined by the Board of Teaching.  

E. The license to teach of the person determined to be in violation of the standards of the code of 

ethics may be revoked by the Board of Teaching.  

Statutory Authority: MS s 125.185  

History: 17 SR 1279; L 1998c 397 art 11 s 3  

Posted: November 14, 2003  

 

More Information Available at https://www.revisor.leg.state.mn.us/rules/?id=8700.7500 

https://www.revisor.leg.state.mn.us/rules/?id=8700.7500
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Appendix C 
 

Minnesota Standards of Effective Practice  
 

1. Subject Matter:  Effective beginning teachers understand the central concepts, tools of inquiry, and 

structures of the disciplines taught and can create learning experiences that make these aspects of 

content meaningful for students. 

 

2. Learning and Development:  Effective beginning teachers draw upon their understanding of 

learning process and principles of development to design and provide learning opportunities that 

promote students’ cognitive, social, and personal development. 

2E.  Assess both individual and group performance and design developmentally 

 appropriate instruction that meets the student’s current needs in the cognitive, 

 social, emotional, moral, and physical domains. 

 

3. Diverse Learners.  Effective beginning teachers understand the differences in students’ approaches 

to learning and use this understanding to create learning opportunities that are responsive to 

students with diverse backgrounds and exceptionalities. 

 

4. Instructional Strategies.  Effective beginning teachers understand how students differ in their 

approaches to learning and performance and can make instructional decisions that reflect students’ 

backgrounds, prior experiences, accommodate learning needs, and use background experiences to 

connect instructions to student experiences. 

4C.  Understand principles and techniques, along with advantages and limitations, 

 associated with various instructional strategies. 

4E.  Nurture the development of student critical thinking, independent, problem solving, 

 and performance capabilities. 

4F.  Demonstrate flexibility and reciprocity in the teaching process as necessary for 

 adapting instruction to student responses, ideas, and needs. 

4G.  Design teaching strategies and materials to achieve different instructional purposes 

 and to meet student needs including developmental stages, prior knowledge, 

 learning styles, and interests. 

4H.  Use multiple teaching and learning strategies to engage students in active learning 

 opportunities that promote the development of critical thinking, problem solving, 

 and performance capabilities and that help students assume responsibility for 

 identifying and using learning resources. 

4I.  Monitor and adjust strategies in response to learner feedback. 

4K.  Develop a variety of clear, accurate presentations and representations of concepts, 

 using alternative explanations to assist students’ understanding and present varied 

 perspectives to encourage critical thinking.  Use educational technology to 

 broaden student knowledge about technology, and to deliver instruction. 

 

5. Learning Environment.  Effective beginning teachers understand individual motivation and group 

dynamics and use them to create learning communities that promote positive social interaction, 

active engagement in learning, and self-motivation. 

5H.  Establish a positive climate in the classroom and participate in maintaining a  positive 

climate in the school as a whole. 

5I.  Establish peer relationships to promote learning. 

5K.  Use different motivational strategies that are likely to encourage continuous 

 development of individual learner abilities. 
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5N.  Organize, allocate, and manage the resources of time, space, activities, and attention  to 

provide active engagement of all students in productive tasks. 

5Q.  Analyze the classroom environment and make decisions and adjustments to enhance 

 social relationships, student motivation and engagement, and productive work. 

5R.  Organize, prepare students for, and monitor independent and group work that allows 

 for full, varied, and effective participation of all individuals. 

 

6. Communication.  Effective beginning teachers use effective verbal, nonverbal, and media 

communication techniques to foster active inquiry and collaboration to foster student learning. 

 

7. Instructional Planning.  Effective beginning teachers plan and deliver instruction based upon 

knowledge of subject matter, the students they teach, the community, and curriculum goals. 

 

8. Assessment.  Effective beginning teachers understand and use a variety of formal and informal 

assessment strategies to evaluate student learning and make instructional decisions that promote on-

going cognitive, social, and physical development of their students. 

8J.  Evaluate the effect of class activities on both individuals and the class as a whole 

 using information gained through observation of classroom interactions, 

 questioning, and analysis of student work. 

8K.  Monitor teaching strategies and behaviors in relation to student success to modify 

 plans and instructional approaches to achieve student goals. 

 

9. Reflection and Professional Development.  Effective beginning teachers reflect on the efficacy of 

their instructional decisions on their students’ learning in order to improve their practice and give 

direction and purpose to their professional development. 

9G.  Understand professional responsibility and the need to engage in and support 

 appropriate professional practices for self and colleagues. 

 

10. Collaboration, Ethics and Relationships.  Effective beginning teachers communicate and 

collaborate with others to create and sustain student learning and well being. 

Although each standard has several benchmarks, those benchmarks listed under the respective standard are 

those which have been identified as being met during student teaching as an assessment point. (Minnesota 

Board of Teaching Continuing Licensure 2007; Winona State University).  

 

 

More information available at https://www.revisor.leg.state.mn.us/rules/?id=8710.2000 

 

  

https://www.revisor.leg.state.mn.us/rules/?id=8710.2000
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Appendix D 
 

Professionalism: Leave of Absence from Student Teaching Form 
 

Approval for a planned absence must be made 48 hours prior to the absence with approval from both the 

Cooperating Teacher and University Supervisor.  This form is to be submitted to your Cooperating Teacher 

and University Supervisor as soon as possible following an absence.   

 

Today’s date:__________________________________________________________ 

 

Leave to be granted to:___________________________________________________ 

 

Dates and times of leave:_________________________________________________ 

 

Reason for leave: (Check those that apply) 

_____Sick Leave 

_____Bereavement 

_____Emergency.  Specify:_______________________________________________________ 

_____Approved professional development.  Specify:__________________________________ 

_____Other.  Specify:___________________________________________________________ 

 

 

Absences will not be approved unless all signatures are included.  Some absences may require students to 

make up days.  Copy will be placed in your cumulative folder. 

 

 

Signed:_______________________________________________________________________ 

Teacher Candidate 

 

 

Signed:_______________________________________________________________________ 

Cooperating Teacher 

 

 

Signed:_______________________________________________________________________ 

University Supervisor 

 

 

Form Available On-Line at: http://www.winona.edu/education/studentteaching/sttchresources.html 

 

  

http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix E 
 

Student Teaching Observation Guide 
 

Student Teacher Name:__________________________________________________________ 

 

Current Placement:______________________________________________________________ 

 

School/Teacher to be Observed:____________________________________________________ 

 

Anticipated Observation Date:_____________________________________________________ 

 

Site Principal gave permission of observation on:______________________________________ 

 

Cooperating Teacher gave permission on: _______________________________________________ 

 

While I am observing at another classroom, my duties will be taken care of by: 

______________________________________________________________________________ 

 

Length of Time Spent Observing in School(s):_________________________________________  

 

 

Observation Summary: 

 

 

 

 

 

 

 

 

 

 

 

Reflection on the Visit: 

 

 

 

 

 

 

 

Summary Comments of Follow-Up Conference with University Supervisor: 

 

 

Here are sample questions to answer as part of your reflection. Please reflect beyond answering the 

questions. These questions are only a guideline and not the reflection. 
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Observation of the Teaching Process 
1.  What are the objectives of the lesson? 

2. What materials are used to help accomplish these objectives? 

3. What teaching methods are used (motivation, introduction, closure)? 

4. How are unexpected events handled, and what are the results? 

5. What were the main features of this teaching lesson? 

6. What learning experiences are provided for special needs students? 

7. How does the teacher use eye contact, voice inflection, proximity, etc.? 

8. What seems to be the most interesting class activity in the lesson? 

9. How does the classroom atmosphere have an impact on the learning process? 

10. What were the students’ reactions to the lesson? 

11. Other comments: 

 

 

Form Available On-Line at: http://www.winona.edu/education/studentteaching/sttchresources.html 

 

 
  

http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix F 
 

Student Teaching Goals 
 

NAME:______________________________________________________________________ 

 

PLACEMENT:________________________________________________________________ 

 

DATE:_______________________________________________________________________ 

 

The purpose of this assignment is to identify three to five specific goal statements on professional growth 

during your student teaching placement.  These statements will be used by your university supervisor and 

cooperating teacher to guide you in this process.  You may be asked during conferences or weekly emails 

to review your progress on these goals.  Discuss the ideas, for input, with the Cooperating Teacher(s) and 

the University Supervisor.  Be sure all supervisors have a copy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Through collaboration, we agree to the goals stated for this student teaching assignment. 

 

 

_____________________ _____________________ _____________________ 

Student Teacher Cooperating Teacher University Supervisor 

 

 

Form Available On-Line at: http://www.winona.edu/education/studentteaching/sttchresources.html 

 

 

http://www.winona.edu/education/studentteaching/sttchresources.html
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SMART Goal Setting:  A Surefire Way To Achieve Your Goals 

The first step to success is knowing where you want to go. The second step is having a plan to get there. Your goals 

are your road map. Follow them and you'll be well on your way toward success. 

Student teachers should create 3-5 SMART goals to improve their professional competency during their student 

teaching experience. The goals should lead student teachers toward the completion of a successful student teaching 

experience, readiness to achieve licensure, and a successful placement in their first teaching assignment. Create goals 

that meet the criteria for SMART goals: 

 S = Specific [Significant, Stretching] 

 M = Measurable [Meaningful, Motivational] 

 A = Attainable [Achievable, Acceptable, Action-Oriented] 

 R = Realistic [Relevant, Reasonable, Rewarding, Results-Oriented] 

 T = Timely [Tangible, Trackable] 

Specific: Goals should be straightforward and emphasize what you want to happen. Specifics help you to focus your 

efforts and clearly define what you are going to do.  Specific is the What, Why, and How of the SMART model. 

Ensure the goals you set are very specific, clear and easy.  

WHAT are you going to do? Use action words such as direct, organize, coordinate, lead, develop, plan, build etc. 

WHY is this important to do at this time? What do you want to ultimately accomplish? HOW are you going to do it?  

Measurable: If you can’t measure it, you can’t manage it. In the broadest sense, the whole goal statement is a 

measure for the term; if the goal is accomplished, this is a success.  

Choose a goal with measurable progress, so you can see the change occur. What will you see when you reach your 

goal? Be specific! Establish concrete criteria for measuring progress toward the attainment of each goal you set. 

When you measure your progress, you stay on track, reach your target dates, and experience the exhilaration of 

achievement that spurs you on to continued effort required to reach your goals. You should review progress on your 

goals with your classroom and university supervisor during conferences. 

Attainable: When you identify goals that are most important to you, you begin to figure out ways you become 

successful. You develop the attitudes, abilities, skills, and capacity to reach them. You begin seeing previously 

overlooked opportunities to bring yourself closer to the achievement of your goals. 

Goals you set which are too far out of your reach, you probably won’t commit to doing. Although you may start with 

the best of intentions, the knowledge that it’s too much for you means your subconscious will keep reminding you of 

this fact and will stop you from even giving it your best.  A goal needs to stretch you slightly so you feel you can do 

it and it will need a real commitment from you. The feeling of success which this brings helps you to remain 

motivated. 

Realistic: This is not a synonym for ―easy‖. Realistic, in this case means ―do-able‖. It means that the learning curve 

is not a vertical slope; that the skills needed do the work are available, that the project fits the overall strategy and 

goals of the student teaching experience. A realistic goal may push the skills of the person working on it but it 

shouldn’t break them. The goals should fit the student teaching placement and the student teacher’s vision of his/her 

future professional plans. 

Devise a plan or a way of achieving the goal which makes it realistic. The goal needs to be realistic for you and 

where you are at the moment. Set the bar high enough for a satisfying achievement. 

Timely: Set a timeframe for the goal. While you want to achieve the goal by the end of the term, you may want to set 

benchmarks for progress during the student teaching experience. This allows the student teacher to conference with 

his/her supervisor on the progress toward goal achievement. 

Everyone will benefit from goals and objectives if they are SMART. 
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Appendix G 
 

Daily Lesson Plans 
 
Student Teachers are required to complete daily lesson plans for all lessons they are teaching regardless of 

length of lesson (e.g., 5 minutes to full class length). Lesson plans need to be shared with your Cooperating 

Teacher at least one week in advance. Cooperating Teachers also need to approve of your lesson(s) in the 

relevance as well as timing in the curriculum PRIOR to teaching the lesson, two days in advance. All daily 

lesson plans need to be formally submitted to the Student Teaching Office by uploading the lessons in D2L 

in the Dropbox in the Lesson Plans Folder.  The plans need to be submitted within 24 hours after you have 

taught them using the D2L Dropbox.  Also, Student Teachers need to have their lesson plans available upon 

request for their University Supervisor. 

 

Beyond being a requirement, written daily lesson plans provide the Student Teacher with. . . 

 Opportunities to think through the whole process  

 Prepare for trouble spots with complex content 

 Accommodate all ability and behavioral levels 

 Link between lessons from day to day 

 Demonstrate alignment of outcomes with assessment activities 

 Decrease classroom management issues/concerns with well planned transition points 

 Decrease classroom management issues/concerns with active learning that addresses all ability and 

behavioral levels 

 Demonstrates synthesis of ideal and expectations of a capstone course 

Now, you may question this requirement based on the fact your Cooperating Teacher does not write daily 

lesson plans. Your Cooperating Teacher is a veteran, master teacher who has taught the subject(s) many 

times before. As a Student Teacher, you are still learning the process, and this experience is your 

demonstration of being able to function and to perform as expected in a student teaching role. 

 

Your daily lesson plans are: 

 Required. 

 Submitted to your Cooperating Teacher. 

 Approved by your Cooperating Teacher prior to teaching the lessons. 

 Available to your University Supervisor upon requested. 

 Submitted to the Student Teaching Office through D2L in the Dropbox. 

The protocol of naming your file when submitting them to the Student Teaching Office: 

LastNameFirstNameLP_(Insert Date of Lesson:  MMDDYY)_ 

 

The required format for the daily lesson plans is on the next page. . . the form includes the basic structure 

that encompasses most if not all lesson plan formats. 
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Required Daily Lesson Plan Format 
 

Headings Explanation 
Academic Standard, 

District Goal 

Each lesson has a purpose. It needs to be aligned with the expectations of either 

an academic standard or a district goal.  Why is this lesson important?  

Objective(s)  

Learning Goal(s) 

We often call it unpacking the standard. From this unpacking, three areas will 

begin to form: knowledge, skills, and levels of understanding. The objectives 

come from the knowledge and skills. The objectives need to have the ABCD 

format. Learning goals are the higher order thinking skills, which denote the 

levels of understanding.  How do you know you have achieved your lesson’s 

purpose? 

Assessment For each lesson, there is an assessment activity. The assessment strategy needs 

to be aligned with the objective(s) and goal(s).  How do you know your 

students have achieved the lesson’s purpose? 

Transitions For the beginning and ending of the class period, it is important to transition the 

students into and out of the lesson(s). During the procedure, there are also 

transitions between activities. Each lesson should have the appropriate 

transitions noted. You may choose to mark them with a ―T‖ or to highlight them 

in bold.   How do you get from one activity to another with minimal 

disruptions and off task distractions? 

Opening Opening is how you plan to begin with the lesson. Some common terms: 

expectations, readiness, attention, mood setter, focus, anticipatory set  How do 

you capture each student’s attention in order to begin the lesson? What is 

the motivational value for them to want to learn? 

Procedure Procedure is the heart of the lesson. This is where students learn the content, 

practice the content, ask questions, etc. This is where the instructional strategies 

(including transitions) lay out the learning process.  What is the process to 

“developmental” guide students through the lesson? 

Closure Closure is how you end the lesson. Some common terms: ending, summary, 

review, restate goals  What indications are given that the lesson is 

concluding? 

Materials What materials do you need for the lesson? 

Resources Did you cite the primary/secondary sources used? 

Accommodations Did you write accommodations for all students who have an IEP? 

Modifications What modifications did you plan for to create an inclusive lesson plan? 

Enrichment/ 

Extensions 

What activities are in place to challenge or enrich those gifted and talented 

at the same time remediate or extend understanding for those who need 

additional information/time? 

Self-Reflection How do you feel about the lesson?  What concerns do you have about the 

lesson?  What parts do you plan on layering with alternate routes of 

achievement?  What changes would you make? How did the P-12 students 

respond? What feedback did you receive from the Cooperating Teacher or 

University Supervisor? Did you collect work samples? And, how did you 

use them to change instruction, curriculum, and/or the learning process? 

 

 

Form Available On-Line at: http://www.winona.edu/education/studentteaching/sttchresources.html  

http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix H 
 

Sample Lesson Plan Formats 

 
The following are sample lesson plan formats that you may have used during your WSU methods courses. 

These samples do not represent the entirety of formats used by your methods’ teacher educators. Student 

Teaching Office has received these samples and is including them at the program’s requests. You may use 

these formats for your unit as described in Appendix H.  
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Madeline Hunter's Eight Elements of Lesson Design 
 

1. Anticipatory Set 

 a.    Focus the student's attention. 

 b.    Provide a brief review of material previously mastered or identify related learnings. 

 c.    Develop a state of readiness for instruction. 

 

2. Lesson Objective and/or Purpose 

Identify what students will be doing in the lesson and what they will be able to do when they accomplish 

their task. 

 

3. Instructional Input 

The teacher identifies what information the students already possess regarding the new learning.  Once the 

assessment is completed, the teacher selects a method or methods to enable the student "to get it," to begin 

to understand and to begin to process the new learning. 

 

4. Modeling 

Modeling provides students with an example of an acceptable finished product.  Visual input of model 

should be accompanied by verbal input.  Labeling of correct and essential elements is important. 

 

5. Checking for Understanding  

The teacher checks for the level of understanding of essential information and carefully observes student's 

performance to make certain the student exhibits the skills which are being taught.     

a. Sampling:  Posing questions to the total group in order to focus attention on the new concept and to 

develop readiness to hear correct answers, then getting answers from representatives of the total group. 

b. Accept signaled responses from each member of the total group.  Students can use their fingers to 

indicate correct choices.  Cue cards could also be used. 

c. Individual private responses usually are written or even whispered to the teacher.  All students should 

be held accountable for correct and/or appropriate answers. 

 

6. Guided Practice 

             The teacher gives follow-up and supportive material which will reinforce the new learning. 

             Having given instruction, the teacher moves about the group to insure that instruction has "taken". 

 

7. Independent Practice 

The students can perform at their desks or through homework assignments the new learning without major 

errors, discomfort, or confusion.  It is at this time that the student will have developed a fairly high rate of 

fluency and proficiency. 

 

8. Closure 

Generate or elicit summary statements.  Restate expected actions.  Discuss where this lesson is leading or 

future lessons. 
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FLEXIBLE LESSON PLAN FORMAT, AN ADAPTATION OF MULTIPLE METHODS 

Your lesson will include TEACHER TALK!  This means that you write the lesson exactly as you would 

deliver it to your class.  Share, tell, question, and respond as in a real teaching situation. 

1. Objective (purpose): 

a. Clearly define the objective or purpose of the lesson.  What will students know or be able to 

do at the end of the lesson? 

b. Define student behavior as a result of the lesson (students will divide three-digit numbers by a 

one-digit divisor with no remainders). 

c. This will answer the questions:  What can the student do as a result of your lesson? 

2. Materials:  Make a list of ALL materials that are necessary to your lesson:  EVERYTHING you 

will need down to the paper & pencil. 

3. STANDARD:  Please copy down the exact standard that you are using.  Use the Minnesota 

Department of Education Website. 

4. Motivation or Anticipatory Set: 

a.  What will you do to get the children interested (Remember when…, Did you ever…, What 

might happen if, etc.) 

b. Critical element:  THE ABILITY TO RETRANSFER INFORMATION FROM THE PAST 

TO THE PRESENT:  from the known to the unknown. 

c. Tie your lesson to previous student learning, knowledge, or understanding. 

d. Intrigue them as you start! 

5. Procedure or STEPS:  List ALL the steps you will follow as you present your lesson –beginning 

with the anticipatory set.  You may or may not have each of the following: 

a. Modeling/Input:  Identify means of modeling that you wish children to learn.  This does not 

mean that you stand up in front of a class and say, ―This is what you will do,‖ and proceed to 

tell them just what to do.  Your modeling should include active engagement with your 

children, and it should include asking them questions to get them to do what it is you want 

done.  Do not spend a lesson talking at students.  ENGAGE THEM IN LEARNING.  (This 

might include probes such as:  How might we…, what could you do to…, if you wanted to 

find out about…, etc.) 

b. Check for Understanding:  Identify how you will determine if students understand the lesson 

(this is in progress or on-going ASSESSMENT); it is NOT asking them to repeat the 

assignment); (This is where you ASK your QUESTIONS about what it is you are trying to 

get them to understand CONSTANTLY THROUGHOUT THE LESSON!) 

c. Guided Practice:  Describe how students will practice what you are teaching them during the 

lesson before they work alone. 

d. Independent Practice:  Identify what the students will do as homework or independent 

practice (at this point you might also choose to work directly with students who are not 

entirely understanding). 

e. Closure:  How are you going to end your lesson?  What will you do to summarize the lesson 

or ensure that you are clearly finishing the lesson?  (Consider:  even if they are working 

independently!) 

6. Formal and Informal Assessment:  Specifically identify how you will assess your students:  

Have they met your objective:  How do you KNOW? 

This may seem extreme to prepare, but you are striving for automaticity in your lessons.  The more 

clearly you prepare for your lessons, the greater the chance or likelihood that your students will 

understand the lesson and succeed. 
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EARLY CHILDHOOD LESSON PLAN 
Name:  _________________________________ Phone Number:  _____________________ 
 
Classroom Teacher:  ____________________ Curriculum Area(s) ______________Date:______ 

(Math, Science, Literacy/Language Arts, Aesthetic Activity) 

  

Early Childhood Indicators of Progress:  List the Domain, the Domain Component, the Indicator of Progress 

(number and words describing it), page number where it is found in the MN Early Learning Standards (2005). 

1. 
 
 
2. 
 
 

Concepts:  Statement of what you want child to take away from the activity…the facts or big ideas. 

1. 
 
 
2. 
 
 

Learning Objectives: Given the (activity ) the  (learner)   will   (accomplishment): 
1. 
 
 
2. 
 
 
(Make sure that there is a place in your lesson where this (these) objective(s) are met. Bold & mark it with an **.) 
Advanced Preparation: Materials, Set-up, and Guidance: 
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TEACHING CONSIDERATIONS: Be sure to include, where you see them best fitting, five labeled 
questions, with anticipated student responses on your lesson plan.  
 

1.  Introduction/Motivation:  How will you get the children’s attention?   

 

 
 
 

2.  Procedure: Number the steps you will take to conduct this activity/experience.  Include the “words” that you will use 

to direct them. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3.  Closure:  How will you end the activity/experience? 

 

 
 
 
 

4. Transition:   How will you prepare the child psychologically or physically for the next classroom activity?   
 

 

 

 

 

 

5.   Developmental Variations:  What modifications will you make for an individual(s) or group(s)?  
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Reflective Practice Questions: 
 
 1. Did the activity meet intended outcomes?  Why or why not? (If you had to veer from your original 
goal, why?  Was it still an effective lesson?) 
 
 
 
 
 
 
2. What did you learn about the children from this lesson (individually or collectively)? Based on 

what you learned, what additional/different instructional strategies could you use to teach this 

content/lesson? (What would you do differently?) 
 

 

 

 

 

3. Did the materials you chose support your lesson?  What other materials could you use to support 

your lesson?  (This includes room arrangement, type of manipulatives and preparation of materials.)  

Please describe. 

 
 
 
 
4. Were the children able to follow your directions?  Did they take part in the lesson in the way that you 
anticipated?  What improvement could be made in your communication? 
 
 
 
 
 
5. How could you modify this lesson to include family values, beliefs and cultural differences? How 

could you connect the content of this lesson to parents and home experiences?  
 

 
 
 
SUPERVISING TEACHER’S COMMENTS: 
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A Check Sheet for Preparing Learning Cycle (Karplus) Lessons 

 

Title 

_______  Prepare a title for the learning cycle that does not reveal the concept. 

 

Introduction – Engage (optional) 

_______  If appropriate, develop an introduction that raises interest about the forthcoming learning cycle.  Do 

not reveal the concept, but do use concepts and scientific terminology from previous learning 

cycles. 

 

Exploration 

_______  Select one or more experiments that lead students to one concept. 

_______  Provide a list of materials, procedures, and safety precautions for conducting each experiment of the 

exploration. 

_______  Describe any technical skills needed to perform the procedures (e.g., focusing a microscope). 

_______  Prepare graphs, charts, tables, and questions (that will be used in the students’ guide) and display 

expected data results. 

 

Term Introduction – Explanation 

_______  Develop questions that incite higher-level thinking and do not produce only yes/no responses. 

_______  List questions in a sequence that help  ―scaffold‖ students toward formulating an explanation and 

identification of the concept. 

_______  Compose anticipated responses to questions. 

_______  In a final question, ask students to state the concept (in their words/terms). 

_______  Write the concept statement followed by a list of relevant scientific terms and phrases. 

 

Concept Application – Expansion 

_______  Describe the nature of the selected concept application technique(s), for example, additional 

laboratory activities, demonstrations, readings, and/or computer technologies. 

_______  Supply information needed to conduct the application(s), such as materials, procedures, safety 

precautions, questions, and reading materials. 

_______  Observe guidelines for the exploration above when additional experiments are planned. 

 

Evaluation 

_______  Prepare evaluation instruments to measure students’ conceptual understandings, process skill 

development, and other learning outcomes. 

_______  Provide anticipate student explanations, performances, responses to questions, solutions to 

problems, and include criteria for measuring students’ accomplishments. 
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ANATOMY OF A LESSON 
HEALTH is for Every Day 

 

1) LESSON GOAL 
This is to provide the major concepts of what is being taught in today’s lesson. 

2) MAJOR OBJECTIVES 
The objective statement establishes the content to be addressed and identifies the behavior to be 

practiced.  Each objective is clearly addressed in the suggested evaluation of the lesson. 

3) TIME 
  Time indicates approximately how many minutes you will need for this lesson. 

4) INTEGRATION 

Integration suggests appropriate subjects in the elementary curriculum for infusion of the health 

lesson. Ex. Art, Language arts, Communication Skills, Math 

5) TEACHER MATERIALS/PREPARATION 

The teacher creates a materials preparation list that illustrates the materials and resources needed to 

organize and effectively administer this lesson.  Include all things needed.  (i.e. special preparations 

for the lesson; student supplies, teacher supplies, etc). 

6) VOCABULARY 

Make a list of words that will be new to the students throughout this lesson.  Please write the age 

appropriate definition. 

7) PROCEDURE 

The procedure provides a step-by-step guide to presentation of the lesson.  Each lesson contains skill-

based activities that provide the student practice with both the content and behavior indicated in the 

objective.  Indicate the approximate time of the instruction by breaking down into smaller time 

allotments.  Keep your procedure simple and use key words to remind you of your material.  Give 

definitions when needed.  Make sure you have an introduction, review if need be, the teaching 

content, activity, and closure.  Assessment can be part of the procedure. 

8) ASSESSMENT 

The assessment provides the teacher with one or more methods for assessing if the students 

performance is what is stated on the behavioral objective. 

9) HOME/FAMILY INVOLVEMENT 

Many lessons include suggestions for home/family involvement to support and reinforce knowledge 

and skills learned in the classroom.  Homework could be part of this area. 

10) RESOURCES USED IN LESSON 

Include the list of resources used to develop this lesson.  These resources are for the use of the 

instructor and for others who may want the same material. 

11) HEALTH EDUCATION STANDARD 

List the health standard this lesson applies.  There may be more than one health standard per lesson. 

12) PERFORMANCE INDICATORS 

  List how the students will be evaluated by applying performance indicators. 
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Physical Education Lesson Plan Format 

 

DIRECTIONS:  Follow the format below making note of the comments describing each section.  The plan 

should be detailed enough for a substitute teacher to follow. 

 

 Your name 

 Subject Area(s) – enter all areas involved such as:  motor skills, manipulative skills, balance/agility 

training, etc. 

 Grade Level(s) – list appropriate grades targeted such as:  k-1; 4-6, 9-12, etc. 

 Title of the Game or Activity – be sure it is descriptive of the main content of the lesson and the 

learner can easily identify and relate to it. 

 Objectives of the activity – state the objectives clearly and concisely including the national and/or 

state standards being met.  These objectives need to be observable and measurable. 

 Facility Requirements – list or describe where the activity can be performed and what modifications 

or adjustments need to be made for each location. 

 Equipment Needed – list all items needed including:  quantity, type, size, etc. 

 Lesson Details (total time should be 30 min. for elementary level and 50 min. for jr/sr high school) 

1. Warm-up Activity (time 3-5 min) – describe in details what is involved and how it relates to 

the main activity.  Note:  2 laps around the gym and/or redundant calisthenics DOES NOT 

constitute a viable warm-up activity!! 

2. Fitness Component (time 5-15 min) – include this section only if it is separate from the 

content element.  For example, you may do some conditioning activities that will help prepare 

the students for strength, cardiovascular endurance or flexibility needed later in the unit, etc. 

3. Main Content (max. time) – directions should be very detailed with step by step instructions 

for setting up and carrying out the lesson.  Diagrams and rules should be included if 

appropriate.  Do not make any assumptions and treat this as if a substitute teacher was 

referring to it. 

4. Assessment Section – include this section if you are dong some formal or informal 

assessment of:  skill/cognitive knowledge acquisition or refinement.  Be sure to list your 

methods and tools to be utilized and provide a sample and/or detailed description. 

5. Cool Down activity/warp-up/reflection (time 3-5 min) – describe in detail how to transition 

into the cool down and what will take place.  If doing some stretching, be specific in terms of 

muscles used and why (should relate to the activities performed).  Include some reflection in 

terms of what was learned. 

 Safety Precautions – describe potential dangers and specific instructions to be given to the students. 

 Adaptations for Special Needs – list the special needs that would most likely be affected by this 

activity.  For example, students with low perceptual motor skills may need specific 

accommodations/assistance in performing this activity.  Describe why there may be a concern and 

what you plan to do. 
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SUGGESTED OUTLINE FOR SECONDARY MATH DAILY LESSON DESIGN 

 

Class _____________________________________________ Date _______________________ 

 

TOPIC: 

 

 

PRIOR KNOWLEDGE: 

 

 

INSTRUCTIONAL FORMAT: 

 

 

MOTIVATIONAL ACTIVITY: 

 

 

EXPLORATION: 

 

 

PRACTICE ACTIVITIES: 

 

 

MEDIAL SUMMARY: 

 

 

CONNECTIONS: 

 

 

FINAL SUMMARY: 

 

 

ASSESSMENT: 

 

 

HOMEWORK ASSIGNMENT: 

 

 

SPECIAL EQUIPMENT TO BE USED: 

 

 

 

SPECIAL TASKS OR PROJECTS: 

 

IF TIME: 
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Appendix I 
 

Unit Guidelines and Rubric 

 
WSU UNIT GUIDELINES and RUBRIC 

 

PURPOSE: To demonstrate the ability to research, plan, organize and teach a unit of study for a 

minimum of five days, during the student teaching experience. 

 

1. The attached rubric and assessment system provides the components and expectations. 

2. University Supervisors will collect some complete units for future NCATE exhibits. 

3. All Student Teachers will turn in a copy of a one to two page Final Reflective summary as 

defined in section 4C.  No student work is turned in with this requirement. 

4. Provide your Cooperating Teacher with a complete copy of your unit. 

 

Units are to be taught and completed prior to the On-campus Professional Day. During the meeting 

Student Teachers will showcase their units by presenting their findings to peers and upcoming 

Student Teachers.  Student Teachers are required to bring 10 copies of one of their most successful 

lesson plans to share with a small group at the Professional Day Meeting. 

 

Your University Supervisor will help evaluate your unit. 
 

 

Form Available On-Line at: http://www.winona.edu/education/studentteaching/sttchresources.html 

 

  

http://www.winona.edu/education/studentteaching/sttchresources.html
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Unit Criteria 

 

I.  Unit Includes: 

 

A. Name of Candidate: The title page includes your full name. 

B. Licensure Area: The title page includes your area(s) of licensure. 

C. Unit Title: The title page includes a specific title for the unit. 

D. Grade Level/Subject Area: The title page includes the grade level at which you are teaching 

(Grade 3) or the subject area (English Literature: Grade 10). 

 

II.  Descriptions: 

 

A. Candidate provides a brief description of the students and the classroom environment. Describe 

the students in your classroom, the size of the class, and exceptionalities (special populations) within 

the classroom.  

B. Candidate provides a brief rationale or justification for teaching this unit.  
Explain how this unit fits into the curriculum of your particular grade/subject area. 

C. Candidate provides a detailed description of the content covered in the unit.  
Describe the content being taught during the unit. What will students be learning because of 

this unit? 

D. Candidate uses State and/or National Standard(s) addressed in the unit: Highlight 

specific areas covered).   
Explain how the unit plans connect the unit’s goals and objectives to state or national 

standards. 

E. Candidate places the goals or objectives of each lesson on an OBJECTIVES page.  
Use this page to show each daily objective(s) in order to give the reader a general idea of the 

knowledge, skills, and concepts covered in the unit. 

F. Candidate describes both informal and formal assessments used in the unit.  

Describe the strategies used to assess student learning over the course of the unit. These 

strategies should assess the students’ understanding of skills, concepts, or content that are the 

goals or objectives for the unit. Include an explanation of why you selected or designed each 

type of assessment. Examples of assessments include: focused observations, written products, 

speeches, panels, projects, simulations, etc. Each assessment should include: 

1.  Criteria for student performance (specific tasks/items for observation, rubrics, 

percentages, checklists, etc.) 

2.  Student self-assessment opportunity 

3.  Written and/or oral feedback given to the student based on specific criteria, which you 

have given to students. 

G. Candidate describes how he or she records both formal and informal scores and 

determines the student’s final grade.  

Describe the system you use to organize student assessment information as you track student 

progress through the unit. Include how you determine the student’s final grade in the unit. 

H. Candidate includes a comprehensive, APA style, resource and reference list for the unit.  
The candidate documents the multiple resources and references used to develop and complete 

the unit.  
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III.  Plans and Reflections 

 

1A - 1C. DAILY LESSON PLANS: Candidate provides a copy of each day’s full lesson plan.  

Each day’s lesson plan is comprehensive and includes: objective(s)/goal(s), materials, 

procedures, assessments, lesson closure, and other necessary elements based on appropriate 

lesson design for the given day’s lesson. 

2A – 2F: LEARNING EXPERIENCES: Candidate develops meaningful learning 

experiences for students based on their developmental levels and prior experiences.  

Thoroughly evaluate all learning experiences. Learning experiences are clearly and accurately 

detailed, relate to the students’ lives, developmentally and age appropriate, show a variety of 

techniques and strategies, and meet and are sensitive to student needs.  

3A – 3B. REFLECTION ON ASSESSMENT SYSTEM.  

Reflect on how your assessment system enables you to accurately assess student learning.  

Thoroughly discuss any necessary modifications to your assessment system. 

4A – 4B. REFLECTION ON STUDENT LEARNING USING THREE STUDENTS’ WORK 

SAMPLES: Submit each piece of work (photocopies are acceptable) from three students 

(remove their names) of differing abilities throughout the unit and in detail reflect on how 

your evaluation of these pieces describes student progress and success in the unit.  

After the delivery of each lesson, you will write a reflection on your instruction and the 

students’ understanding of the knowledge, content, and skills you presented based on your 

evidence (student work samples/assessment). Reflect on how your instruction may need to be 

modified or adjusted to improve student learning and meet student needs. Be certain to 

include YOUR feedback to the student. [*Please note: this was the area with the most 

deficiency in the past. Serious and specific feedback needed—―Wow! or ―Good try‖ or 

―Good work‖ or ―‖ are not sufficient feedback to students] 

4C. FINAL REFLECTION. One – two page FINAL reflection. 

Reflect in writing how the work samples from your three students provide evidence of 

student learning relative to your unit’s goals or objectives. 

 

Reprint a copy of your title page for the unit (see Section I) to serve as a cover sheet for this 

final reflection, which will be saved in your student teaching folder. Title it: Final 

Reflection. 

 

  

RUBRIC:  1 = DOES NOT MEET CRITERIA 

       2 = PARTIALLY MEETS CRITERIA 

  3 = MEETS CRITERIA 

4 = EXCEEDS CRITERIA  
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STUDENT TEACHING UNIT EVALUATION 

 

 

Name:  __________________________________________ Date:  _______________________ 

 

 

 

 

 

 

 

  

II. Descriptions YES NO 

Candidate provides a brief description of the 

students and the classroom environment 

  

Candidate provides a brief rationale or 

justification for teaching this unit 

  

Candidate provides a detailed description of the 

content covered by the unit 

  

Candidate uses State and/or National 

Standard(s) addressed in the unit: Highlight 

specific areas covered 

  

Candidate rewrites the goals or objectives of 

each lesson on a separate page in the 

descriptions section 

  

Candidate describes both informal and formal 

assessments used in the unit 

  

Candidate describes how he or she records both 

formal and informal scores and determines the 

student’s final grade 

  

Candidate includes a comprehensive resource 

and reference list for the unit 

  

 

 

III. Plans and Reflections 

See the grid system that follows. Student performance will be recorded by 

circling the appropriate box of descriptors in each of the areas 
 

 

IV. Sharing of Unit Yes No 

Candidate shared his/her unit at a professional 

day seminar 

  

 

 

Alverno College’s ―Student Teacher Experience‖ by Kathy Lake was used as a primary reference and source for the 

rubrics to assess Winona State University student teaching units. Kathy.lake@alverno.edu 

http://www.ncate.org/resources/assessment/assessment_examples.pdf 
 

 

I. Title Page YES NO 

Name of Candidate   

Licensure Area   

Unit Title   

Grade Level/Subject Area   

http://www.ncate.org/resources/assessment/assessment_examples.pdf


DAILY LESSON PLANS 
 

1 2 3 4 

1A. Concepts, content, and skills are 

not clearly stated on lesson plan.  

 

Some concepts, content, and skills to 

be taught are clearly stated on lesson 

plans. 

Concepts, content and skills to be 

taught are clearly stated on lesson 

plans. 

 

Concepts, content, and skills to be 

taught are clearly stated on lesson 

plans. Interdisciplinary connections 

are explicitly made. 

1B. Inappropriate instructional 

strategies are used. 

Uses only one instructional strategy 

in the lessons. 

Uses a variety of instructional 

strategies in the lessons. 

 

Uses a wide variety of instructional 

strategies, including the use of 

technology in the lessons. 

 

1C. Instructional strategies do not 

provide clear opportunities for critical 

thinking, problem solving, and active 

engagement. 

Instructional strategies provide 

limited opportunities for critical 

thinking, problem solving, and active 

engagement. 

Instructional strategies provide 

opportunities for critical thinking, 

problem solving, and active 

engagement. 

 

Instructional strategies provide 

extensive opportunities for critical 

thinking, problem solving, and active 

engagement. 

 

 

LEARNING EXPERIENCES 

 

1 2 3 4 
2A. Explanations of content are 

unclear for this age learner. 

Examples are not relevant for this 

content or age learner. 

 

Explanations of content are 

accurate but incomplete for this 

age learner. Examples do not 

relate subject matter to students’ 

lives or understandings. 

 

Explanations of content are clear, 

accurate, and complete for this age 

learning. Examples relate to real 

life experiences. 

Explanations of content are clear, 

accurate, detailed, thorough, and 

age appropriate. Examples make 

content meaningful by relating it 

to students’ lives or 

understanding. 

2B. Learning experiences do not 

match the developmental level of 

the learners. 

 

Some of the learning experiences 

are developmentally appropriate. 

 

Learning experiences are 

developmentally appropriate. 

Learning experiences are 

developmentally appropriate and 

meet learner’s current needs and 

lead to the next level of 

development 

2C. Learning experiences assume 

one level of student understanding 

and ability. 

 

Learning experiences 

accommodate some variance in 

level of understanding and ability. 

 

Learning experiences 

accommodate varied levels of 

understanding and ability and 

meet the needs of all learners. 

Integrates a variety of learning 

experiences that accommodate 

varied levels of understanding and 

ability and meet the needs of all 

learners. 
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2D. Inappropriate instructional 

strategies are used. 

 

Uses only one instructional 

strategy in the lessons. 

 

Uses a variety of instructional 

strategies in the lessons. 

Uses a wide variety of 

instructional strategies, including 

the use of technology in the 

lessons. 

2E. Does not plan for positive 

social interaction, student 

motivation, and active 

engagement in learning. 

 

Plans for positive social 

interaction, student motivation, 

and active engagement for 

learning. 

 

Effectively plans for and promotes 

positive social interaction, student 

motivation, and active engagement 

in learning. 

Effectively plans for and promotes 

positive social interaction, student 

motivation, and active engagement 

in learning by dealing with 

individuals in a way that 

recognizes their personal qualities. 

2F. Description of how decisions 

about learning experiences are 

made does not exhibit sensitivity 

to cultural and psychological 

differences. 

perspectives 

Generally describes how some 

decisions about learning 

experiences are based on 

sensitivity to students’ cultural and 

psychological differences and/or 

students’ perspectives is limited. 

 

Describes how decisions about 

learning experiences are based on 

sensitivity to students’ cultural and 

psychological differences and 

students’ perspectives. 

Clearly articulates in depth how 

decisions about learning 

experiences are based on 

sensitivity to students’cultural and 

psychological differences and 

students’ perspectives. 

 

REFLECTION ON ASSESSMENT SYSTEM 

 

1 2 3 4 
3A. The daily self assessment of the 

lessons is focused on limited aspects 

of the teaching/learning process. 

 

The daily self assessment of the 

lessons evaluates teacher decisions 

about planning, teaching, and 

assessing 

 

The daily self assessment of the 

lessons evaluates how teacher 

decisions about planning, teaching, 

and assessing affect student learning. 

The daily self assessment of the 

lessons evaluates how teacher 

decisions about planning, teaching, 

and assessing affect student learning 

and plans for future instruction. 

 

3B. Assessment strategies are 

omitted. 

 

Formal or informal assessments are 

included on plans but are not clearly 

linked to lesson objectives. 

 

The lessons include developmentally 

appropriate formal and informal 

assessment strategies that are linked 

to lesson objectives. 

The lessons include developmentally 

appropriate formal and informal 

assessment strategies. The 

assessments are clearly linked to 

lesson objectives and provide 

evidence of student learning and need 

for future instruction. 
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FINAL REFLECTION ON STUDENT LEARNING USING THREE STUDENTS’ WORK SAMPLES 

 

1 2 3 4 

4A. Feedback is limited to a 

score or single word or phrase. 

 

Feedback is in the form of 

questions and/or comments on 

student work. 

 

Feedback in the form of 

questions and/or comments on 

student work begins to extend 

student understanding of 

concepts, content, and skills. 

Feedback on student work 

extends student understanding 

of concepts, content, and skills 

by asking meaningful questions 

and/or making comments that 

help students move forward. 

 

4B. The self assessment of the 

lessons is focused on limited 

aspects of the teaching/learning 

process. 

 

The self assessment of the 

lessons evaluates teacher 

decisions about planning, 

teaching, and assessing 

 

The self assessment of the 

lessons evaluates how teacher 

decisions about planning, 

teaching, and assessing affect 

student learning. 

The self assessment of the 

lessons evaluates how teacher 

decisions about planning, 

teaching, and assessing affect 

student learning and plans for 

future instruction. 

 

 

 

4C. FINAL REFLECTION. One – two page FINAL reflection. 

Reflect in writing how the work samples from your students provide evidence of student learning relative to your unit’s goals 

or objectives. 

 

Reprint a copy of your title page for the unit (see Section I) to serve as a cover sheet for this final reflection, which will be 

saved in your student teaching folder. Title it: Final Reflection. 
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Appendix J 
 

Reflective Journaling 
 

WSU Student Teachers are expected to share weekly -via email- a reflective journal with their University 

Supervisor.  The University Supervisor is expected to respond with feedback, coaching suggestions and questions 

for further reflection. Self-reflection is a part of the Minnesota Standards of Effective Practice and is a component 

of the evaluation tools used by the University Supervisor. Open, honest and effective self-reflection on all of the 

core practices for Student Teachers will assist in the professional growth and development of the Student Teacher 

and help to make the student teaching experience more rewarding and effective. 

 

Teachers are professionals who are educated and trained to make and implement decisions. Teaching is goal 

directed. Teachers are active shapers of their own actions. Teachers make plans, implement them, and continually 

adjust to new information concerning the effects of their actions. Teaching is basically a rational and reflective 

process that can be improved by examining its components in an analytical manner. Analytic decision making is 

particularly important because teachers often have to make their decisions quickly and under uncertain conditions. 

Reflecting on decisions and actions will help teachers over time to develop personal practical knowledge. 

Through the process of self-reflection, a teacher determines if he/she has succeeded in attaining the classroom 

objectives or whether he/she needs to make new plans, or try different implementation strategies.  Feedback and 

the individual’s reflection on the feedback is part of the new information that a teacher processes into tomorrow’s 

decision making to adjust planning, implementation, or evaluation functions. Basically teachers plan instruction, 

implement the plan, evaluate and celebrate the successes, determine how to remediate areas that need 

improvement and plan strategies to support success for all learners in the future. 

 

Plan Implement Evaluate Feedback and Reflection 
       

 

          

    

 

 

Elements that should be included in the journal as the Student Teacher reflects on the week’s experience: 

 

Planning and preparation: possible topics-lesson planning, unit development, use of technology, use of resources- 

ex. media center, assessment development 

 

Positive Learning environments: possible topics- creating a classroom climate of respect and rapport, behavior 

management, expectations, rewards, consequences, organizing the physical space, working with 

paraprofessionals, support staff, colleagues, modifications, accommodations and differentiation to ensure student 

success 

 

Instruction: possible topics- teaching the content, academic standards, communication/interaction with students, 

questioning techniques, assessment, flexibility and responsiveness, team teaching 

 

Professional Conduct and Responsibilities: possible topics- working/communicating with parents, attending 

conferences and IEP meetings, faculty meetings, after school events, grading, record keeping, team planning, 

confidentially, self-reflection, professional development 
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Student Teachers may also include in their reflection questions about procedures or practices. Student Teachers 

may also include anything they think their University Supervisor should know about them or their student 

teaching experience. 

 

While the weekly journal is required, Student Teachers may email or contact their University Supervisor any time 

to share news of upcoming events, special experiences, concerns, questions or requests for site visits. 
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Appendix K 
 

FORMAT FOR WEEKLY JOURNAL 
 

Student Teacher’s Name:________________________________________ 

Date:________________________________________________________ 

School:______________________________________________________ 

Cooperating Teacher:__________________________________________ 

University Supervisor:___________________________________________ 

 

These elements should be included in your journal as you reflect on the week’s experience: 

 

Planning and preparation:  possible topics-lesson planning, unit development, use of technology, use of 

resources- ex. media center, assessment development 

 

Positive Learning environments:  possible topics- creating a classroom climate of respect and rapport, 

behavior management, expectations, rewards, consequences, organizing the physical space, working 

with paraprofessionals, support staff, colleagues, modifications, accommodations and differentiation to 

ensure student success 

 

Instruction:  possible topics- teaching the content, academic standards, communication/interaction with 

students, questioning techniques, assessment, flexibility and responsiveness, team teaching 

 

Professional Conduct and Responsibilities:  possible topics- working/communicating with parents, 

attending conferences and IEP meetings, faculty meetings, after school events, grading, record keeping, 

team planning, confidentially, self-reflection, professional development 

 

You may also include in your reflection questions about procedures or practices. You may also include 

anything you think your University Supervisor should know about you or your student teaching 

experience. 

 

While the weekly journal is required, you may email or contact your University Supervisor any time to 

share news of upcoming events, special experiences, concerns, questions or requests for site visits. 

 

When submitting your Weekly E-Mail Journals, Use the following protocols: 

 

Subject Line in Emails:  

 Week _(fill in with date: MMDDYY)_ Email Journal 

 

Name of File:  

 LastNameFirstNameWK_(fill in with date: MMDDYY)_EJ 
 

Weekly E-Journals are due to the University Supervisor by noon on Sunday of each week. You should 

receive a response from the University Supervisor within 48 hours. 
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Appendix L 
 

Student Teaching Evaluation Form and Explanation 

 

 

Student Teacher Evaluation 

Winona State University, Winona, Minnesota 55987 

www.winona.edu/education/studentteaching/sttchresources.html 

 
Student Teacher Name:                                                            Warrior ID: 
School:      Location:      

Grade Level:     Licensure:  

Dates of Supervision:  Subject(s):  

  

Mark one box for 
each standard. A

lw
ay

s 

U
su

al
ly

 

O
ft

en
 

S
el

d
o

m
 

N
ev

er
 

  

A
lw

ay
s 

U
su

al
ly

 

O
ft

en
 

S
el

d
o

m
 

N
ev

er
 

1. Applies liberal studies/content 

knowledge. 
5 4 3 2 1 

6. Models written and oral 

communication and 

interpersonal skills to foster 

student learning. 

5 4 3 2 1 

2. Applies principles of 

student/child development and 

learning.   

5 4 3 2 1 

7. Creates academically engaging 

lessons and units of study. 5 4 3 2 1 

3. Adapts learning opportunities for 

students with culturally diverse 

backgrounds and exceptionalities.   

5 4 3 2 1 

8. Uses appropriate group and 

individual assessment strategies 

to support student learning. 

5 4 3 2 1 

4. Employs appropriate group and 

individual teaching strategies 5 4 3 2 1 
9. Engages in continual reflection 

and professional learning. 5 4 3 2 1 

5. Creates and sustains a productive 

learning environment.   5 4 3 2 1 
10. Demonstrates professionalism, 

ethical behavior, and leadership. 5 4 3 2 1 

Type comments below: 

 

  

 

 

 

 

 

 

 

 

Typed Name:  Title:         

   Address:  Phone:  

Signature:  Date:  
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Student Teaching Evaluation Form Explanation: 

 
The ten items on the Student Teacher evaluation form are the core practices drawn from the Minnesota 

Standards of Effective Practice for Beginning Teachers which have been infused into Education 

coursework and field experiences.  The following expansion of the evaluation competencies delineates the 

expectations for each.  

 

1.   Applies liberal studies/content knowledge. 

 Selects teaching methods, activities and materials appropriate for students and the 

discipline. 

 Demonstrates subject mastery and general teaching knowledge. 

 Understands and teaches discipline connections with other disciplines and everyday  

life. 

 

2.  Applies principles of student/child development and learning. 

 Designs instruction that is active and developmentally appropriate to students’  

current needs. 

 Provides learning opportunities that support students’ physical, social, emotional,   

moral and cognitive development. 

 Understands and appropriately applies learning theory to meet individual and group needs. 

 Connects students’ prior knowledge to new ideas and experiences. 

 

3. Adapts learning opportunities for students with culturally diverse backgrounds and  

exceptionalities. 

 Addresses cultural and community diversity in instruction. 

 Designs instruction appropriate to developmental stages, learning styles, strengths  

and needs. 

 Accommodates instruction for individual students’ various cognitive and physical  

abilities. 

 

4.  Employs appropriate group and individual teaching strategies. 

 Communicates learning goals and instructional procedures clearly to students. 

 Develops content comprehensibly to students. 

 Provokes extension of critical thinking, problem solving, and student responsibility. 

 Practices monitor and adjust strategies in response to learner feedback. 

 Utilizes computers, media and other forms of technology to support learning. 

 

5.  Creates and sustains a productive learning environment. 

 Creates a climate that promotes fairness and positive interpersonal relations. 

 Uses various motivational and reinforcement strategies that encourage continuous  

development. 

 Monitors the classroom environment for psychological and physical safety and learning. 

 Responds to student misbehavior in a way that reduces the recurrence of similar  

behavior. 
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6.  Models written and oral communication and interpersonal skills to foster student learning.  

 Writes as a model of standard edited English. 

 Speaks as a model of accurate grammatical use. 

 Conveys ideas and information clearly. 

 Effectively uses questioning techniques that stimulate thinking and discussion. 

 Stimulates spoken and written expression by students that communicates clearly. 

 

7.  Creates academically engaging lessons and units of study. 

 Selects teaching methods, activities and materials appropriate for students and  

curriculum goals. 

 Articulates learning goals and procedures for the lesson clearly. 

 Aligns goals, instruction and evaluation in short and long term planning. 

 Demonstrates thoughtful preparation of instruction and materials in advance. 

 

8.  Uses appropriate group and individual assessment strategies to support student learning. 

 Uses a variety of formal and informal assessment techniques. 

 Uses assessment information to adapt instruction and evaluate students’ progress. 

 Involves students in self-assessment and setting of personal goals for learning. 

 Maintains student records of work and performance. 

 Responsibly communicates student progress to students, parents and school  

professionals. 

 

9.  Engages in continual reflection and professional learning. 

 Practices inquiry, self-assessment and problem-solving strategies. 

 Engages in critical thinking and self-directed learning. 

 Refines teaching and classroom management approaches based upon reflection. 

 Draws upon professional literature and experiences, colleagues and other resources. 

 

10. Demonstrates professionalism, ethical behavior, and leadership. 

 Establishes respectful and productive relationships with supervisors, students, parents  

 and guardians, administrators, support personnel and other teachers.   

 Takes initiative to practice professional responsibility and integrity. 

 Understands and adheres to school policy and professional ethics. 

 Participates in school activities beyond the classroom. 

 Speaks with and listens to individual students sensitively and responsively. 

 Demonstrates initiative, dependability and openness to coaching. 

 

 

Form Available On-Line at: 

http://www.winona.edu/education/studentteaching/sttchresources.html 

 
  

http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix M 
 

 

 

12/01/08 

WSU Student Teacher:  School Placement:  

Cooperating teacher:   Grade/Subjects:  

 University Supervisor:  Start-Ending Dates:  

 

As part of its accreditation process, Winona State University is required to assess preparation of prospective 
teachers for professional dispositions.  The National Council for Accreditation of Teacher Education defines 
dispositions as “professional attitudes, values, and beliefs demonstrated through both verbal and non-verbal 
behaviors.” This form is for evaluation of teacher candidates based on their performance in a student teaching 
experience as compared with other Student Teachers.  Please circle the most appropriate choice using the 
following guide: 
 

1 2 3 IO 

Occasionally 

(Not Acceptable) 

Frequently Almost Always Insufficient 

Opportunity to Observe 
 

Area 1:  Commitment to Students and Positive Learning Environments 
 Standard 

Supportive environment Conveys a sense of belonging and support to all students regardless 
of background. 

  1    2    3   IO 

Fair interactions Demonstrates a sense of fairness in interaction with all students.    1    2    3   IO 
 

Ensuring equity Classroom procedures ensure equitable access and opportunity for 
all students to learn. 

  1    2    3   IO 
 

Expectations Conveys high expectations for all students during interaction and 
instruction. 

  1    2    3   IO 
 

Teacher self-efficacy                               Instruction and interactions convey a belief in the teacher’s ability to 
help all students learn. 

  1    2    3   IO 
 

Differentiation                                                              Provides accommodations and differentiates instruction so that all 
students can learn. 

  1    2    3   IO 
 

Self-directed learning  Creates opportunities for students to make choices in paths for 
learning. 

  1    2    3   IO 
 

Area 1 Comments:  
(If desired) 

 

 

Area 2: Commitment to Professionalism and Continued Growth 
 Standard 

Dependability Reliably present and prepared.   
 

  1    2    3   IO 

Reflection Poses reflective questions related to multiple perspectives, teacher 
viewpoint, and changes in instruction. 

  1    2    3   IO 
 

Learning principles                              Questions student performance in light of principles of growth and 
learning.   

  1    2    3   IO 
 

Response to instruction                                                              Utilizes insights from student response to instruction as a resource for 
refinement of teaching practices.   

  1    2    3   IO 
 

Response to feedback                                                              Utilizes feedback from colleagues, supervisors, and other 
professionals to make adjustments to classroom practices or 
dispositions. 

  1    2    3   IO 
 

 

WSU Teaching Dispositions: 

Assessed during Student Teaching 
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Self-direction Takes initiative in seeking resources and developing plans for 
continued growth related to professional knowledge, instruction, and 
dispositions. 

  1    2    3   IO 
 

Area 2 Comments:  
(If desired) 

 

 

Area 3:  Communication and Commitment to Colleagues, Families, and the Community 
 Standard 

Oral expression Oral communication skills are appropriate to the school setting, e.g. 
grammar, usage, word choice, and oral presentation skills. 
 

  1    2    3   IO 

Written expression Written communication skills are appropriate to the school setting, 
e.g. grammar, usage, punctuation, capitalization, and spelling. 
 

  1    2    3   IO 
 

Professional 
appearance 
 

Professional appearance projects an image consistent with parent 
and community expectations for teaching professionals, e.g. clothing, 
hygiene, physical appearance. 
 

  1    2    3   IO 
 

Collegial Interaction Interactions with colleagues and staff are balanced between listening 
and contributing, and interactions are adjusted appropriately from 
purposeful, goal-oriented conversation to concerns for personal 
support and rapport. 
 

  1    2    3   IO 
 

Family and community 
interaction  

Interactions with families and the broader community are respectful, 
purposeful, and professional. 
 

  1    2    3   IO 
 

Ethical standards Displays familiarity with principles set forward in the MN Code of 
Ethical Conduct for Teachers 
(https://www.revisor.leg.state.mn.us/rules/?id=8700.7500) and acts 
accordingly in spoken, written and online forms of communication.  

  1    2    3   IO 
 

Area 3 Comments:  
(If desired) 

 

 

Primary Strengths Disposition Name 

In the columns to the right, please identify two 
dispositions from those listed above which you see as 
most developed at this point in time.  

 

 

Additional Comments (if desired) 

 
 
 
 
 
 
For questions concerning the use of this assessment, please contact the WSU Director of Student Teaching at 507-457-5357.       
05/09 
 

Signature of Cooperating teacher       Date      

 

 

Form Available On-Line at: 

http://www.winona.edu/education/studentteaching/sttchresources.html 
 

  

https://www.revisor.leg.state.mn.us/rules/?id=8700.7500
http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix N 
P-12 STUDENT DIVERSITY DEMOGRAPHICS 

OF STUDENTS SERVED 

BY WSU EDUCATION MAJORS 

 

Check one: 

               Field Experience 

               Practicum A 

               Student Teaching 

               Practicum B 

Licensure Area/s:  _____________________ 

____________________________________ 

____________________________________ 

____________________________________ 

____________________________________ 

WSU Student’s Name 

 

Classroom Teacher’s Name 

School District School Name 

 

 

Please estimate the number of students you 

served who are described by the following 

categories: 

 

___ African-American 

___  American Indian 

___  Asian 

___  Hispanic 

___  Migrant 

___  Multi-Ethnic 

___  White 

 

 

Please specify the number of students with 

Individual Education Programs (IEPs): 

 

___  Autism Spectrum Disorder 

___  Blind-Visually Impaired 

___  Deaf-Blind 

___  Deaf and Hard of Hearing 

___  Developmental Cognitive Disabilities 

___  Developmental Delay (Birth to Age 7) 

___  Emotional/Behavioral Disorders 

___  Learning Disabilities 

___  Other Health Disabilities 

(includes Attention Deficit Disorders) 

___  Physically Impaired 

___  Traumatic Brain Injury 

 

___  Gifted and Talented 

___  Limited-English Proficiency 

___  Title I (Reading/Math) 

 

Please return this form by __________ to _________________________________________. 

 

Address:  ___________________________________________________________________. 

 

 

 

Form Available On-Line at: 

http://www.winona.edu/education/studentteaching/sttchresources.html 

http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix O  
 

Video Critique 

 
NAME:_____________________________________________________ 

 

DATE:______________________________________________________ 

 

SUBJECT:___________________________________________________ 

 

Lesson Outcomes or Objectives: 

 

1. 

 

2. 

 

3. 

 

Strengths of the Lesson: 

 

 

 

 

 

Changes I would make if I were to teach this lesson again: 

 

 

 

 

 

Questioning techniques—Did I include higher order thinking skills?  

 

 

 

Did I give effective reinforcement? 

 

 

 

Was I inclusive with all my students? 

 

 

 

Turn off the sound—Watch your Mannerisms—What did you see? 
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Appendix P 
 

WSU Student Teaching Student Assistance Plan   Date:________________ 

 
A Student Teacher identified as needing remediation will be required to attend a review meeting 

convened by the Cooperating Teacher and/or University Supervisor.  The purpose of the meeting is to 

identify corrective actions the Student Teacher must take to remediate identified areas of concerns. The 

successful completion of conditions outlined in this assistance plan will be required for continuation in 

the student teaching placement. 

 

 

Last Name_______________________________ 

 

First Name and MI________________________ 

 

Placement_______________________________ 

 

Semester_________________________________ 

 

Statement of Area(s) Concern 

 

 

 

 

 

Specific Action(s)/Outcome(s) Expected 

 

 

 

 

 

Timeline of Events 

 

 

 

Next Conference Date:____________________ Action Taken: 

Sufficient 

Continued 

Termination 

 

Acknowledgement: I have reviewed this assistance plan and understand that failure to achieve the 

expected outcome may result in either a change of placement or ―No Credit‖ grade for student teaching. 
 

Student Teacher __________________________ 
 

Cooperating Teacher______________________ 
 

University Supervisor______________________ 
 

Other (Specify)___________________________ 

 

 

Form Available On-Line at: 

http://www.winona.edu/education/studentteaching/sttchresources.html  

http://www.winona.edu/education/studentteaching/sttchresources.html
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Appendix Q 
 

New Teacher Checklist 
 

Student Teacher: _________________________________ 

Placement: _________________________________ 

Cooperating Teacher: _________________________________ 

 

Things to discuss and review during your first week of student teaching: 

 

___ Curriculum outline, scope, and sequence 

___ Course syllabus 

___ Content standards—national/state/local district 

___ Lesson plan templates, samples 

___ Unit plan template, samples 

___ Study guide/student resource tools—media center use 

___ Textbook review 

  

___ Day 1 plan with classroom rules 

___ Class structure—daily schedule, weekly options, specialists, variations 

___ Daily Planner 

  

___ IEP’s for class roster—behavioral management plans and strategies 

___ Remediation activities—RTI plans, resource staff 

___ Ideas for accommodations 

___ Ideas for modifications 

___ Resources for ELL students/resource staff 

___ Resources for 504 students/resource staff 

___ Resources for Gifted and Talented students/resource staff 

___ Enrichment/extension activities 

  

___ Assessment strategies—state, district, school, classroom 

___ Assessment—examples, rubrics 

___ Testing strategies 

  

___ Instructional strategies 

____ Bloom’s Taxonomy 

____Maslow’s Hierarchy 

____TESA 

___ Reading strategies 

___ Reading and resource list 

___ Content worksheets 

___ Journal topic ideas 

___ Humor/Jokes 

___ Brain teasers 
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___ Openers/Energizers/Quotes/Warm Fuzzies 

___ Bulletin board ideas 

___ Stories 

___ Song list/movie list 

___ Classroom supply list 

___ Stress relievers 

___ Parent conferencing guidelines/parent contact procedures and information 

___ Educational web sites—district web site, MDE/DPI—access to district/school test scores 

___ Technology Use Guidelines 

___ Interactions with students, administration, and other staff 

 

Items to find/Get copies of: 

 

___ District calendar 

___ Building calendars and schedules 

___ Classroom schedule 

___ School food service information, accounts, and menus 

___ School health services information [first aid, school nurse, medications] 

___ District handbooks—student, teachers 

___ District policy and procedures booklet 

___ District discipline plan, procedures, and consequences 

___ District communications information—media contacts, reporting special events 

___ School directory information policies 

___ District emergency plans/emergency procedures guide/phone tree 

Procedures for: fire drill, tornado drill, evacuation drill, lock-down drill 

___ Weather emergency procedures—guidelines, phone numbers, and media contacts 

___ District reporting information 

___ County contact information regarding child abuse and neglect reporting 

___ District forms—field trip, requisition, photo copying, etc. 

___ District insurance information 

___ First aid kit—blood borne pathogen kit 

 

Other topics/items related to your placement: 

  



Winona State University Student Teaching Handbook  Page 65 
 

Appendix R 

 
Course Syllabus 

College of Education 

Winona State University 

 

Department:        Special Education Date:             August 28, 2008 

 

Course Number: 446   Course Title:  Practicum B Learning  

      Disabilities 

 

Number of Credits:   15   Frequency of Offering:  Each Semester  

 

Prerequisites:  SPED 400, 405, 410,  Grading:  Credit/No Credit only 

 411, 430, 425, 445  

 

Co-requisite: SPED 445 (may be taken as prerequisite) 

 

Course applies:  Learning Disabilities Licensure 

 

A. Catalog Description   

 

1. Course description 

This student teaching experience covers appropriate instruction and case management for 

students with specific learning disabilities. It is full time, semester-long placement in a special 

education classroom under the supervision of a licensed special education teacher and a 

university supervisor. This is the final requirement before licensure. All coursework for 

university studies, the professional education sequence, and Special Education prerequisites must 

be completed, with the exception of SPED 445. 

 

2. Alignment of the course with MN Standards for Teacher Preparation 

The experiences of this course are tied to the Minnesota Teachers of Special Education: 

Learning Disabilities standards 8710.5400. This course builds on prior knowledge concept 

development of Core Skills for Teachers of Special Education 8710.5000 and serves as the 

primary source for learning opportunities for the following standards. 

 

The student will demonstrate: 

 

1. referral and intervention procedures; 

2.    use, limitations, ethical concerns, administration and interpretation of formal and informal 

assessments for students with learning disabilities or learning deficits, and how to effectively 

communicate the results to the  students, families, teachers, and other professionals;  

3.    how to adapt and modify existing assessment tools and methods to accommodate the unique 

abilities and needs of students with learning disabilities or learning deficits; 
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4.    how to interview, gather, and maintain information from parents, families, teachers, and 

others for the purpose of assessment and planning, developing, implementing, and evaluating 

individual education programs;  

5.    how to design individual plans that integrate assessment results and family priorities, 

resources, and concerns and that incorporate, when appropriate, academic and nonacademic 

goals. 

6.    teach reading, writing, and listening comprehension and how to modify this instruction for 

students with learning disabilities or learning deficits; 

7.    teach mathematical reasoning and calculation and how to modify this instruction for students 

with learning disabilities or learning deficits; 

8.    use strategies for teaching reasoning, problem solving skills, study skills, organizational 

skills, and coping skills; 

9.    manage the social, emotional, and behavioral needs of students with learning disabilities or 

learning deficits; 

10. help students with learning disabilities or learning deficits transfer skills to  

    the general education environment; 

11. construct instructional sequences to teach transition skills based on the cognitive, affective, 

and academic strengths of each student and plans for transition from school to postsecondary 

training and employment; and 

12. monitor, summarize, and evaluate the acquisition of the outcomes stated in the individual 

plans. 

13. how to assist students and their parents in making choices that impact academic and 

occupational decisions; 

14. how to access information relevant to the field of learning disabilities and learning deficits 

through consumer and professional organizations, publications, and journals. 

 

 

3. Course outline of major topics 

 

a. Assessment 

1. referral and intervention 

2. formal and informal assessments 

3. adaptation of existing assessments 

4. data collection 

5. IEP design 

 

b. Planning and Instruction 

 

1. teaching reading, writing, and listening comprehension 

2. modifying instruction 

3. mathematical reasoning and calculation 

4. use strategies for teaching reasoning, problem solving, study skills, organizational 

skills, and coping 

5. manage the social, emotional, and behavioral needs of students 

6. construct instructional sequences to teach transition skills  

7. monitor and evaluate IEP outcomes 



Winona State University Student Teaching Handbook  Page 67 
 

 

 

c.   Collaboration/Communication 

 1.   facilitate choice making  

2.   access relevant information 

 

 

4. Basic instructional plan 

Student teachers will be placed in public school settings and supervised by licensed Learning 

Disabilities teachers and university staff 

 

5. Course requirements and assignments 

This is a full time experience lasting the entire semester. The student teacher must be present for 

all public school teaching days including meetings before and after the regular school day. 

Absences will be dealt with on an individual basis. The following assignments should be carried 

out consistent with the school district policy. 

 

Write a daily journal reflecting on these three areas: what I did today, what I learned today, and 

how I will apply what I learned.   

 

Assignments 

a. Review a minimum of three cumulative files. Write a summary of information compiled in 

cumulative files (describe the type of information in the files not specific student 

information) 

b. Prepare reports on interventions in four academic areas: reading, written expression, math, 

and spelling. Each report should include: a) a written summary, b) an instructional plan, c) a 

graph of assessment data 

c. Develop a classroom behavioral management plan. Prepare a brief (1-2 page) description of 

the plan. 

d. Administer two standardized tests. Include the protocols and score reports in your practicum 

notebook. Maintain the confidentiality of the student and school by deleting identifying 

information. 

e. Using school district forms write an evaluation summary for a case-study student. 

f. Using school district forms write an IEP for the same case-study student. 

g. Participate in at least one IEP conference. Write a summary of the IEP meeting. 

h. Participate in a collaborative teaching project with a general education teacher. Prepare a 

written description of the activity signed by the collaborating teacher.  

i. Prepare a written description of a plan for ongoing parent communication. 

 

6. Methods of Evaluation 

a.   direct observation by cooperating teacher and university supervisor 

b.   daily journaling 

c.   practicum notebook assignments 

d.   evaluations  
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Course Syllabus 

College of Education 

Winona State University 

 

Department:        Special Education Date:             January 2008 

 

Course Number:   441              Course Title:  Practicum B Developmental  

Disabilities     

Number of Credits:   15   Frequency of Offering:  Each semester  

 

Prerequisites:  SPED 400, 405, 410,  Grading:  Credit/No Credit only 

                                    411, 430, 425, 432, 

433, 440,  and Red  

Cross CPR Certificate 

 

Co-requisite: SpEd 440/540 (may be taken as prerequisite) 

 

Course applies:  Developmental Disabilities Licensure 

 

A. Catalog Description   

 

7. Course description 

This student teaching experience covers appropriate instruction and case management for 

students with mild to severe developmental disabilities. It is full time, semester-long placement 

in a special education classroom under the supervision of a licensed special education teacher 

and a university supervisor. This is the final requirement before licensure. All coursework for 

university studies, the professional education sequence, and Special Education prerequisites must 

be completed, with the exception of SPED 440. 

 

8. Alignment of the course with MN Standards for Teacher Preparation 

The experiences of this course are tied to the Minnesota Teachers of Special Education: 

Developmental Disabilities standards 8710.5400. This course builds on prior knowledge concept 

development of Core Skills for Teachers of Special Education 8710.5000 and serves as the 

primary source for learning opportunities for the following standards. 

 

The student will demonstrate: 

 

1. referral and intervention procedures  

2. use, limitations, ethical concerns,  administration, and interpretation of formal and informal  

assessments for students with developmental disabilities and how  to effectively 

communicate the results to the students,  

families, teachers, and other professionals; 
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3. how to adapt and modify existing assessment  tools and methods to accommodate the unique 

abilities and needs  of students with developmental disabilities; 

4. how to interview, gather, and maintain  information from parents, families, teachers, and 

other  professionals for the purpose of assessment and planning,  

5. developing, implementing, and evaluating individual education  programs; 

6. apply research-supported instructional  strategies and practices, including functional 

developmental disabilities skills approach, community-based instruction, task analysis, 

multisensory, and concrete or manipulative techniques; 

7. select, adapt, and implement developmentally  appropriate classroom management strategies 

for students with  developmental disabilities; 

8. establish classroom environments to meet the  physical, cognitive, cultural, and 

communication needs of  children and youth with developmental disabilities; 

9. design, adapt, modify, implement, and  evaluate instructional programs, processes, and 

materials to  enhance student participation in domestic and family, school, recreation or 

leisure, community, and work life; 

10. use instructional strategies, adaptive  technologies, and sources of specialized materials for 

students  with developmental disabilities; 

11. assist students in using and maintaining alternative and augmentative communication 

systems; 

12. implement recommended mobility techniques; 

13. stimulate language development, teach basic  academic and literacy skills, and integrate art, 

music, and body  movement into the instruction; 

14. manage student self-care, health, and safety  needs; 

15. construct instructional sequences to teach  transition skills based on cognitive, affective, and 

academic  strengths of each student and plans for transition from school  to postsecondary 

training and employment; and 

16. monitor, summarize, and evaluate the  acquisition of the outcomes stated in the individual 

plans. 

17. how to assist students and their parents in  making choices that impact      academic and 

occupational decisions; 

18.  the educational roles and responsibilities of other teachers and support personnel in 

providing educational  services to students with developmental disabilities; 

 

 

9. Course outline of major topics 

 

c. Assessment 

1. referral and intervention 

2. formal and informal assessments 

3. adaptation of existing assessments 

4. data collection 

 

d. Planning and Instruction 

1. individual plan design 

2. monitor and evaluate IEP outcomes 

3. research-supported instructional strategies 
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4. materials, equipment, and technology selection 

5. language development strategies 

6. transition planning and skill development 

7. enhance student social participation  

 

c.  Classroom Management 

 1.   classroom environment and management 

 2.   communication systems 

 3.   mobility techniques 

4.   use and maintenance of orthotic, prosthetic, assistive, and  

       adaptive equipment 

5.   uses and sources of appropriate materials and technologies 

6.   manage student support needs 

7.   manage student health and safety 

 

d.  Collaboration/Communication 

1.   individual plan outcomes 

 2.   assisting with student and parent choices 

 3.   direct support personnel 

 

10. Basic instructional plan 

Student teachers will be placed in public school settings and supervised by licensed 

Developmental Disabilities teachers and university staff 

 

11. Course requirements and assignments 

This is a full time experience lasting the entire semester. The student teacher must be present for 

all public school teaching days including meetings before and after the regular school day. 

Absences will be dealt with on an individual basis. The following assignments should be carried 

out consistent with the school district policy. 

 

Write a daily journal reflecting on these three areas: what I did today, what I learned today, and 

how I will apply what I learned.   

 

Assignments 

a. Review a minimum of three cumulative files. Write a summary of information compiled in 

cumulative files (describe the type of information in the files not specific student 

information) 

b. Prepare reports on interventions in four academic or adaptive behavior areas. Each report 

should include: a) a written summary, b) an instructional plan, c) a graph of assessment data 

c. Develop an individual behavioral management plan. Prepare a brief (1-2 page) description of 

the plan. 

d. Administer two standardized tests. Include the protocols and score reports in your practicum 

notebook. Maintain the confidentiality of the student and school by deleting identifying 

information. 

e. Using school district forms write an evaluation summary for a case-study student. 

f. Using school district forms write an IEP for the same case-study student. 
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g. Participate in at least one IEP conference. Write a summary of the IEP meeting. 

h. Participate in a collaborative teaching project with a general education teacher. Prepare a 

written description of the activity signed by the collaborating teacher.  

i. Prepare a written description of a plan for ongoing parent communication. 

 

12. Methods of Evaluation 

a.   direct observation by cooperating teacher and university supervisor 

b.   daily journaling 

c.   practicum notebook assignments 

d.   evaluations  
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Course Syllabus 

College of Education 

Winona State University 

 

Department:        Special Education Date:             July 2008 

 

Course Number:   455/655              Course Title:  ECSE Internship     

Number of Credits:   15   Frequency of Offering:  Spring  

 

Prerequisites:  SPED 400/500, 405/505, 410/510,  Grading:  Credit/No Credit only 

                                    420/520, 430/530, 550, 551, 552, 553, 554 

 

Course applies:  Early Childhood Special Education Licensure 

 

A. Catalog Description   

 

13. Course description 

This field experience covers appropriate instruction and case management for students Birth to 

Age 6 with Special Needs – Early Childhood Special Education Licensure.  

 

14. Alignment of the course with MN Standards for Teacher Preparation 

The experiences of this course are tied to the Minnesota Teachers of Special Education: Early 

Childhood standards 8710.5500. This course builds on prior knowledge concept development of 

Core Skills for Teachers of Special Education 8710.5000 and serves as the primary source for 

learning opportunities for the following standards. 

 

The student will demonstrate: 

 
1. referral and intervention procedures;  

2. the use, limitations, ethical concerns,  administration and interpretation of formal and informal  

assessments for young children with disabilities, and how to effectively communicate the results to the 

students, families, teachers, and other professionals;  

3. how to adapt and modify existing assessment tools and methods to accommodate the unique abilities and 

needs of young children with disabilities;  

4. how to interview, gather, and maintain  information from parents, families, teachers, and others for the  

purpose of assessment and planning, developing, implementing,  and evaluating the individual family 

service plan and the  

5. individual education program;  

6. aspects of medical care for premature, low  birth weight, and other medically fragile infants including  

methods employed in the care of young children dependent on  technology;  

7. techniques appropriate for premature, low  birth weight, and other medically fragile babies when  

implementing the individual family service plan or the  individual education program plan;  

8. various educational models and setting  options and the selection of appropriate options based on the  

needs of the child; and  

9. how to design individual plans that integrate  assessment results and family priorities, resources, and  

concerns and that incorporate, when appropriate, preacademic and  academic goals and the appropriate 

use of adaptive, augmentative, and assistive technologies.  
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10. apply intervention curricula and methods for young children with specific disabilities including motor, 

sensory, health, communication, social-emotional, and cognitive disabilities;  

11. facilitate developmentally and functionally  appropriate individual and group activities unique to infants,  

toddlers, and young children with disabilities;  

12. implement methods of behavior support and  management appropriate for young children with 

disabilities;  

13. provide a variety of stimulus-rich formats  unique to young children with disabilities, including play,  

environmental routines, parent-mediated activities, small group  projects, cooperative learning, inquiry 

experiences, and systematic instruction;  

14. apply current research and recommended  practices with emphasis on cognitive, motor, social-emotional,  

communication, adaptive, and aesthetic development in learning situations within the family;  

15. implement basic health, nutrition, and safety  management practices unique to young children with 

disabilities,  including specific procedures for infants and toddlers and  procedures regarding childhood 

illness and communicable  diseases;  

16. apply ways of linking current developmental  and learning experiences and teaching strategies with those 

of  the next educational setting for young children with disabilities; and  

17. monitor, summarize, and evaluate the  acquisition of child and family outcomes included in individual  

family services plans or individual education program plans.  

18. ways of assisting the family in planning for  transition of young children with disabilities;  

19. processes and strategies that support  transitions among hospital, home, infant and toddler,  preprimary, 

and primary programs; 

20. how to assist students and their parents in  making choices that impact      academic and occupational 

decisions; 

21. the educational roles and responsibilities of other teachers and support personnel in providing educational  

services to students with developmental disabilities; 

 

15. Course outline of major topics 

 

e. Assessment 

1. referral and intervention 

2. formal and informal assessments 

3. adaptation of existing assessments 

4. data collection 

 

f. Planning and Instruction 

1. individual plan design 

2. monitor and evaluate IFSP outcomes 

3. research-supported instructional strategies 

4. materials, equipment, and technology selection 

5. language development strategies 

6. transition planning and skill development 

7. enhance student social participation  

 

c.  Classroom Management 

 1.   classroom environment and management 

 2.   communication systems 

 3.   mobility techniques 

4.   use and maintenance of orthotic, prosthetic, assistive, and  

       adaptive equipment 
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5.   uses and sources of appropriate materials and technologies 

6.   manage student support needs 

7.   manage student health and safety 

 

d.  Collaboration/Communication 

1.   individual plan outcomes 

 2.   assisting with student and parent choices 

 3.   direct support personnel 

 

16. Basic instructional plan 

Student teachers will be placed in public school settings and supervised by licensed Early 

Childhood Special Education teachers and university staff 

 

17. Course requirements and assignments 

This is a full time experience lasting the entire semester with 8 weeks in an ECSE Infant/Toddler 

setting and 8 weeks in an ECSE Preprimary setting. The student teacher must be present for all 

public school teaching days including meetings before and after the regular school day. Absences 

will be dealt with on an individual basis. The following assignments should be carried out 

consistent with the school district policy. 

 

Write a daily journal reflecting on these three areas: what I did today, what I learned today, and 

how I will apply what I learned.   

 

Assignments 

j. Review a minimum of three cumulative files. Write a summary of information compiled in 

cumulative files (describe the type of information in the files not specific student 

information) 

k. Prepare reports on interventions in four academic or adaptive behavior areas. Each report 

should include: a) a written summary, b) an instructional plan, c) a graph of assessment data 

l. Develop an individual behavioral management plan. Prepare a brief (1-2 page) description of 

the plan. 

m. Administer two standardized tests. Include the protocols and score reports in your practicum 

notebook. Maintain the confidentiality of the student and school by deleting identifying 

information. 

n. Using school district forms write an evaluation summary for a case-study student. 

o. Using school district forms write an IFSP for the same case-study student. 

p. Participate in at least one IFSP conference. Write a summary of the IFSP meeting. 

q. Participate in a collaborative teaching project with a general education teacher. Prepare a 

written description of the activity signed by the collaborating teacher.  

r. Prepare a written description of a plan for ongoing parent communication. 

 

18. Methods of Evaluation 

a.   direct observation by cooperating teacher and university supervisor 

b.   daily journaling 

c.   practicum notebook assignments 

d.   evaluations  



Winona State University Student Teaching Handbook  Page 75 
 

Appendix S   

SPED 446/665 Practicum B/Internship Learning Disabilities 
 
Teacher Candidate:   University Supervisor:  
Cooperating Teacher:   Date:  
 

Unacceptable: The teacher Candidate did not demonstrate the knowledge, skill, and dispositions required of 

this standard. 

Acceptable: The teacher candidate demonstrated the knowledge, skill, and dispositions required of this standard 

at the initial educator level.  

Target: The teacher candidate demonstrated the knowledge, skill, and dispositions required of this standard to an 

advanced level for a beginning teacher. 
 

 Assessment and IEPs U  A T Comments 

1. The teacher candidate demonstrated 
the ability to use referral and 
intervention procedures. 
 

    

2. The teacher candidate demonstrated 
knowledge and ability regarding use, 
limitations, ethical concerns, 
administration and interpretation of 
formal and informal assessments for 
students with learning disabilities or 
learning deficits, and how to 
effectively communicate the results 
to the  students, families, teachers, 
and other professionals.  
 

    

3. The teacher candidate demonstrated 
the ability to adapt and modify 
existing assessment tools and 
methods to accommodate the 
unique abilities and needs of 
students with learning disabilities or 
learning deficits. 
 

    

4. The teacher candidate demonstrated 
the ability to interview, gather, and 
maintain information from parents, 
families, teachers, and others for the 
purpose of assessment and 
planning, developing, implementing, 
and evaluating individual education 
programs. 
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5. The teacher candidate demonstrated 
the ability to design individual plans 
that integrate assessment results 
and family priorities, resources, and 
concerns and that incorporate, when 
appropriate, academic and 
nonacademic goals. 

    

6. The teacher candidate demonstrated 
the ability to monitor, summarize, 
and evaluate the acquisition of the 
outcomes stated in the individual 
plans. 
 

    

 Instruction and Classroom 

Management 

    

7. The teacher candidate demonstrated 
the ability to teach reading, writing, 
and listening comprehension and 
how to modify this instruction for 
students with learning disabilities or 
learning deficits. 
 

    

8. The teacher candidate demonstrated 
the ability to teach mathematical 
reasoning and calculation and how 
to modify this instruction for students 
with learning disabilities or learning 
deficits. 
 

    

9. The teacher candidate demonstrated 
the ability to use strategies for 
teaching reasoning, problem solving 
skills, study skills, organizational 
skills, and coping skills. 
 

    

10. The teacher candidate demonstrated 
the ability to manage the social, 
emotional, and behavioral needs of 
students with learning disabilities or 
learning deficits. 
 

    

11. The teacher candidate demonstrated 
the ability to help students with 
learning disabilities or learning 
deficits transfer skills to the general 
education environment. 
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12. The teacher candidate demonstrated 

the ability to construct instructional 
sequences to teach transition skills 
based on the cognitive, affective, 
and academic strengths of each 
student and plans for transition from 
school to postsecondary training and 
employment. 
 

    

13. The teacher candidate demonstrated 
the ability to assist students and their 
parents in making choices that 
impact academic and occupational 
decisions. 
 

    

14. The teacher candidate demonstrated 
the ability to access information 
relevant to the field of learning 
disabilities and learning deficits 
through consumer and professional 
organizations, publications, and 
journals. 

    

Your signature below indicates that you have read this completed evaluation. 

 

 

Cooperating Teacher _____________________________________   Date _____________ 
 

University Supervisor _____________________________________  Date _____________ 
 

Student Teacher _________________________________________  Date _____________ 
 
Check one: This form was completed by the Cooperating Teacher_____ 
                    This form was completed by the University Supervisor _____ 
 
This form must be typed, printed, signed and returned to WSU Special Education Department, P.O. Box 5838, 
Winona, MN 55987 
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  SPED 441/655 Practicum B/Internship Developmental Disabilities 
 

Teacher Candidate:  University Supervisor:  

Cooperating Teacher:   Date: 
 

Unacceptable: The teacher candidate did not demonstrate the knowledge, skill, and dispositions required of this standard. 

Acceptable: The teacher candidate demonstrated the knowledge, skill, and dispositions required of this standard at the initial 

educator level.  

Target: The teacher candidate demonstrated the knowledge, skill, and dispositions required of this standard to an advanced 

level for a beginning teacher. 

 

 Assessment and IEPs U A T Comments  

1. The teacher candidate demonstrated the 

ability to use referral and intervention 

procedures. 

    

 

 

2. The teacher candidate demonstrated 

knowledge and ability regarding the use, 

limitations, ethical concerns,  

administration, and interpretation of formal 

and informal  assessments for students with 

developmental disabilities and how  to 

effectively communicate the results to the 

students, families, teachers, and other 

professionals. 

    

3. The teacher candidate demonstrated the 

ability to adapt and modify existing 

assessment tools and methods to 

accommodate the unique abilities and 

needs of students with developmental 

disabilities. 

    

 

 

 

 

4. The teacher candidate demonstrated the 

ability to interview, gather, and maintain 

information from parents, families, 

teachers, and other professionals for the 

purpose of assessment and planning. 

    

 

 

 

5. The teacher candidate demonstrated the 

ability to develop, implement, and evaluate 

individual education programs. 

    

 

 

 

 

6. The teacher candidate demonstrated the 

ability to design, adapt, modify, implement, 

and evaluate instructional programs, 

processes, and materials to   enhance 

student participation in domestic and 

family, school, recreation or leisure, 
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community, and work life. 

7. The teacher candidate demonstrated the 

ability to monitor, summarize, and evaluate 

the acquisition of the outcomes stated in 

the individual plans. 

    

  

Instruction and Classroom Management 

    

8. The teacher candidate demonstrated the 

ability to apply research-supported 

instructional strategies and practices, 

including the use of a functional 

developmental disabilities skills approach; 

community-based instruction; task 

analysis; multisensory, concrete or 

manipulative techniques. 

 

    

9. The teacher candidate demonstrated the 

ability to select, adapt, and implement 

developmentally appropriate classroom 

management strategies for students with 

developmental disabilities. 

    

 

 

 

 

10. The teacher candidate demonstrated the 

ability to establish classroom environments 

to meet the physical, cognitive, cultural, 

and communication needs of children and 

youth with developmental disabilities. 

    

 

 

 

11. The teacher candidate demonstrated the 

ability to use instructional strategies, 

adaptive technologies, and sources of 

specialized materials for students with 

developmental disabilities. 

    

 

 

 

12. The teacher candidate demonstrated the 

ability to assist students in using and 

maintaining alternative and augmentative 

communication systems. 

    

 

 

 

13. The teacher candidate demonstrated the 

ability to implement recommended 

mobility techniques. 

    

 

 

14. The teacher candidate demonstrated the 

ability to stimulate language development, 

teach basic academic and literacy skills, 

and integrate art, music, and body 

movement into the instruction. 

    

 

 

 

15. The teacher candidate demonstrated the 

ability to manage student self-care, health, 

and safety needs. 
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16. The teacher candidate demonstrated the 

ability to construct instructional sequences 

to teach transition skills based on cognitive, 

affective, and academic strengths of each 

student and plans for transition from school 

to postsecondary training and employment. 

    

17. The teacher candidate demonstrated the 

ability to assist students and their parents in 

making choices that impact academic and 

occupational decisions. 

    

 

 

 

18. The teacher candidate demonstrated 

understanding of the educational roles and 

responsibilities of other teachers and 

support personnel in providing educational 

services to students with developmental 

disabilities. 

    

Your signature below indicates that you have read this completed evaluation. 

 

Cooperating Teacher _____________________________________   Date _____________ 
 

University Supervisor _____________________________________  Date _____________ 
 

Student Teacher _________________________________________  Date _____________ 

 
Check one: This form was completed by the Cooperating Teacher_____ 

                    This form was completed by the University Supervisor _____ 
 

This form must be typed, printed, signed and returned to WSU Special Education Department, P.O. Box 5838, Winona, MN 

55987 
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  SPED 455/655 Student Teaching/Internship Early Childhood Special Education 
 

Teacher Candidate:  University Supervisor:  

Cooperating Teacher:   Date: 
 

Unacceptable: The teacher candidate did not demonstrate the knowledge, skill, and dispositions required of this standard. 

Acceptable: The teacher candidate demonstrated the knowledge, skill, and dispositions required of this standard at the initial 

educator level.  

Target: The teacher candidate demonstrated the knowledge, skill, and dispositions required of this standard to an advanced 

level for a beginning teacher. 

 

  U A T Comments  

1. The teacher candidate demonstrated the 

ability to use referral and intervention 

procedures. 

    

 

 

2. The teacher candidate demonstrated 

knowledge and ability regarding the use, 

limitations, ethical concerns,  

administration, and interpretation of formal 

and informal  assessments for young 

children with disabilities and how  to 

effectively communicate the results to the 

students, families, teachers, and other 

professionals. 

    

3. The teacher candidate demonstrated the 

ability to adapt and modify existing 

assessment tools and methods to 

accommodate the unique abilities and 

needs of young children disabilities. 

    

 

 

 

 

4. The teacher candidate demonstrated the 

ability to interview, gather, and maintain 

information from parents, families, 

teachers, and other professionals for the 

purpose of assessment and planning, 

developing, implementing, and evaluating 

the individual family service plan and the 

individual education program. 

    

 

 

 

5. The teacher candidate demonstrated 

knowledge and skills regarding aspects of 

medical care for premature, low birth 

weight, and other medically fragile infants 

including methods employed in the care of 

young children dependent on technology. 

    

 

 

 

 

6. The teacher candidate demonstrated 

techniques appropriate for premature, low 

birth weight, and other medically fragile 
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babies when implementing the individual 

family service plan or the individual 

education program. 

7. The teacher candidate demonstrated 

knowledge of various educational models 

and setting options and the ability to select 

appropriate options based on the needs of 

the child. 

    

8.  The teacher candidate demonstrated how to 

design individual plans that integrate 

assessment results and family priorities, 

resources, and concerns and incorporate, 

when appropriate, pre-academic and 

academic goals and the appropriate use of 

adaptive, augmentative, and assistive 

technologies. 

    

9. The teacher candidate demonstrated the 

ability to apply intervention curricula and 

methods for young children with specific 

disabilities including motor, sensory, 

health, communication, social-emotional, 

and cognitive disabilities. 

    

10. The teacher candidate demonstrated the 

ability to facilitate developmentally and 

functionally appropriate individual and 

group activities unique to infants, toddlers, 

and young children with disabilities. 

    

 

 

 

 

11. The teacher candidate demonstrated the 

ability to implement methods of behavior 

support and management appropriate for 

young children with disabilities. 

    

 

 

 

12. The teacher candidate demonstrated the 

ability to provide a variety of stimulus-rich 

formats unique to young children with 

disabilities, including play, environmental 

routines, parent-mediated activities, small 

group projects, cooperative learning, 

inquiry experiences, and systematic 

instruction. 

    

 

 

 

13. The teacher candidate demonstrated the 

ability apply current research and 

recommended practices with emphasis on 

cognitive, motor, social-emotional, 

communication, adaptive, and aesthetic 

development in learning situations within 

the family. 
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14. The teacher candidate demonstrated the 

ability to implement basic health, nutrition, 

and safety management practices unique to 

young children with disabilities, including 

specific procedures for infants and toddlers 

and procedures regarding childhood illness 

and communicable diseases. 

    

 

 

15. The teacher candidate demonstrated the 

ability to apply ways of linking current 

developmental and learning experiences 

and teaching strategies with those of the 

next educational setting for young children 

with disabilities. 

    

 

 

 

16. The teacher candidate demonstrated the 

ability to monitor, summarize, and evaluate 

the acquisition of child and family 

outcomes included in individual family 

service plans or individual education 

programs. 

    

 

 

17. The teacher candidate demonstrated ways 

of assisting the family in planning for 

transition of young children with 

disabilities; processes and strategies that 

support transitions among hospital, home, 

infant, and toddler, preprimary, and 

primary programs. 

    

18. The teacher candidate demonstrated the 

ability to assist students and their parents 

in making choices that impact academic 

and occupational decisions. 

    

 

 

 

19. The teacher candidate demonstrated 

understanding of the educational roles and 

responsibilities of other teachers and 

support personnel in providing educational 

services to students with developmental 

disabilities. 

    

Your signature below indicates that you have read this completed evaluation. 

 

Cooperating Teacher _____________________________________   Date _____________ 
 

University Supervisor _____________________________________  Date _____________ 
 

Student Teacher _________________________________________  Date _____________ 

 
Check one: This form was completed by the Cooperating Teacher_____ 

                    This form was completed by the University Supervisor _____ 
This form must be typed, printed, signed and returned to WSU Special Education Department, P.O. Box 5838, Winona, MN 

55987 
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Appendix T 
Practicum B Learning Disabilities 

Assignments 

Timeline Student Teachers should develop a timeline goal to complete 

these learning experiences: 

 Review a minimum of three cumulative files. Write a summary of 

information compiled in cumulative files (describe the type of 

information in the files not specific student information) 

 

 Fill in the IEP information chart that was emailed  and write a brief 
reflection This is a good week one assignment!! 

 Prepare reports on interventions in four academic areas: reading, 

written expression, math, and spelling. Each report should include: 

a) a written summary, b) an instructional plan, c) a graph of 

assessment data 

 

 Develop a classroom behavioral management plan. Prepare a brief 

(1-2 page) description of the plan. 

 

 Administer two standardized tests. Include the protocols and score 

reports in your practicum notebook. Maintain the confidentiality of 

the student and school by deleting identifying information. 

 

 Using school district forms write an evaluation summary for a case-

study student. 

 

 Using school district forms write an IEP for the same case-study 

student. 

 

 Participate in at least one IEP conference. Write a summary of the 

IEP meeting. 

 

 Participate in a collaborative teaching project with a general 

education teacher. 

 

 Prepare a written description of the activity signed by the 

collaborating teacher.  

 

 Prepare a written description of a plan for ongoing parent 

communication. 
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Practicum B Developmental Disabilities 

Assignments 

Timeline Student Teachers should develop a timeline goal to complete 

these learning experiences: 

 Review a minimum of three cumulative files. Write a summary of 

information compiled in cumulative files (describe the type of 

information in the files not specific student information) 

 

 Fill in the IEP information chart that was emailed  and write a brief 
reflection This is a good week one assignment!! 

 Prepare reports on interventions in four academic or adaptive 

behavior areas. Each report should include: a) a written summary, b) 

an instructional plan, c) a graph of assessment data 

 

 Develop an individual behavioral management plan. Prepare a brief 

(1-2 page) description of the plan. 

 

 Administer two standardized tests. Include the protocols and score 

reports in your practicum notebook. Maintain the confidentiality of 

the student and school by deleting identifying information. 

 

 Using school district forms write an evaluation summary for a case-

study student. 

 

 Using school district forms write an IEP for the same case-study 

student. 

 

 Participate in at least one IEP conference. Write a summary of the 

IEP meeting. 

 

 Participate in a collaborative teaching project with a general 

education teacher. 

 

 Prepare a written description of the activity signed by the 

collaborating teacher.  

 

 Prepare a written description of a plan for ongoing parent 

communication. 
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ESCE Student Teaching 

Assignments 

 

Timeline Student teachers should develop a timeline goal to complete these 

learning experiences 

 Review a minimum of three cumulative files. Write a summary of 

information compiled in cumulative files (describe the type of information 

in the files not specific student information) 

 Prepare reports on interventions in four academic or adaptive behavior 

areas. Each report should include: a) a written summary, b) an 

instructional plan, c) a graph of assessment data 

 Develop an individual behavioral management plan. Prepare a brief (1-2 

page) description of the plan. 

 Administer two standardized tests. Include the protocols and score reports 

in your practicum notebook. Maintain the confidentiality of the student 

and school by deleting identifying information. 

 Using school district forms write an evaluation summary for a case-study 

student. 

 Using school district forms write an IFSP for the same case-study student. 

 Participate in at least one IFSP conference. Write a summary of the IFSP 

meeting. 

 Participate in a collaborative teaching project with a general education 

teacher. Prepare a written description of the activity signed by the 

collaborating teacher.  

 Prepare a written description of a plan for ongoing parent communication. 
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Appendix U 

WINONA STATE UNIVERSITY 

Observation for Special Education Student Teaching 

 

Student Name: _________________________________________________Date:_________________ 

School: ___________________________________________Location:_________________________ 

Cooperating Teacher: ______________________________________Setting/Level: ________________ 

Subject: ________________________________________________No. of Students: _______________ 

 

 

ANTECEDENT CONDITIONS: 

Materials are prepared, ready & appropriate   1 2 3 

Creates an organized teaching area    1 2 3 

Communicates activity purpose    1 2 3 

Gives clear, concise directions     1 2 3 

Links material to prior knowledge    1 2 3 

Pre-teaches relevant vocabulary    1 2 3 

Comments:__________________________________________________________________________

____________________________________________________________________________________

________________________________________________________________________________ 

___________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

 

 

 

INSTRUCTIONAL SKILLS: 

Demonstrates knowledge of content area   1 2 3 

Plans with knowledge of student skills   1 2 3 

Uses appropriate pacing     1 2 3 

Constructs varied inputs/activities    1 2 3 

Uses time efficiently      1 2 3 

Checks for understanding     1 2 3 

Uses a variety of questioning strategies   1 2 3 

Gives adequate wait time for responses   1 2 3 

Solicits student inputs & opinions    1 2 3 

Gives corrective feedback as needed    1 2 3 

Adjusts instruction based on student response  1 2 3 

Re-teaches when the need is indicated   1 2 3 

Provides a structured closure & review   1 2 3 

Comments:__________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 
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____________________________________________________________________________________ 

 

 

BEHAVIOR MANAGEMENT: 

Knows student needs, skills & interests   1 2 3 

Redirects off-task students     1 2 3 

Provides varied reinforcement    1 2 3 

Demonstrates proactive behavior management  1 2 3 

Uses environmental modifications to manage behavior 1 2 3 

Effectively handles disruptive behavior   1 2 3 

Uses choice as an effective behavior tool   1 2 3 

Imposes logical consequences when needed   1 2 3 

Models calm and self-control     1 2 3 

Comments:__________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

 

 

PROFESSIONAL BEHAVIOR: 

Uses standard English in oral and written work  1 2 3 

Dress & grooming are appropriate for classroom  1 2 3 

Effectively directs paraprofessionals    1 2 3  

Understands classroom & school rules   1 2 3 

Comments:__________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________ 

 
1 = skill improvement needed 2 = acceptable 3 = outstanding    n/o=not observed 

 

 

University Supervisor Signature: _________________________________________________________ 

Student Signature:_____________________________________________________________________ 

 

Observation ______#1     _____#2  _____#3  _____#4  _____#5 
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Appendix V  SPED Disposition Form 
Name: _____________________________________________ 

 

The Department of Special Education is responsible for preparing candidates who have the knowledge, skills, and 

dispositions to become effective special educators. Dispositions are defined as the values, commitments, and 

professional ethics that influence behavior toward students, families, colleagues, and communities, and affect student 

learning, motivation, and development, as well as the educator’s own professional growth. Dispositions are guided by 

beliefs and attitudes related to values such as caring, fairness, honesty, responsibility, and social justice (NCATE, 

2006). The dispositions listed are expected of Special Education teacher candidates at Winona State University and 

should be demonstrated in the university classroom and during practicum and student teaching experiences. Place a 

checkmark in the box that best represents the performance of the teacher candidate during this field 

experience. 

                                                                                                                 U=Unacceptable, A=Acceptable, T=Target 

 U A T Not  

Observed 

Professional Self-Reflection and Growth     

 Seeking and acting on feedback (e.g. accepting and 

applying feedback) 

    

 Posing questions and seeking answers      

 Gathering quality evidence from multiple perspectives     

 Striving to advance professional knowledge and skills     

Students and Their Learning     

 Modeling a strong work ethic and promoting responsibility 
through maintaining a high level of competence and 
integrity (e.g. punctuality, appropriate language, and 
during field experiences professional dress) 

    

 Using collaboration skills in all settings     

 Developing the highest educational and quality of life 
potential of individuals with exceptionalities 

    

The Broader Community and Profession     

 Communicating and collaborating with students and their 

families, colleagues, other professionals, and community 

stakeholders 

    

 Advocating for students and the profession by engaging in 
professional activities that benefit individuals with 
exceptionalities and their families 

    

 Embracing teaching as a call to justice through political, 
social, and professional action and seeking to uphold and 
improve where necessary the laws, regulations, and 
policies governing the delivery of special education and 
related services and the practice of the profession 

    

 Working within the standards and policies of the Special 
Education profession 

    

 Not condoning and not participating in acts that are 
unethical and illegal 

    

 

Comments:           Date: _______ 
 

Signatures: 
 

____________________________   ____________________________   _________________________ 
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Cooperating teacher   University Supervisor   Teacher Candidate  
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