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Abstract
Teenage pregnancy is linked to poverty, poor child physical and psychological well-being, child maltreatment, family dys-

function, and reduced educational attainment. Furthermore, less than half of teenage mothers birthing a child prior to age 

18 earn a high school diploma. Consequently, alternative academic programs have been developed to combat these mala-

daptive outcomes; however, the effects of such outcomes, particularly from perspectives of program graduates, are not well 

understood. Therefore, the purpose of the current study was to explore outcomes of an alternative school program from the 

perspectives of pregnant and parenting teenage students who have graduated from such a program. Graduates of an alterna-

tive high school program (N = 8; Mage = 20.75 years, SD = 1.67) were interviewed and data were qualitatively analyzed for 

themes. Emergent themes included improved parenting skills, academic and career development, life skills acquisition, and 

personal and positive relationship development. Educational and developmental benefits for participants’ children, program 

challenges, and opportunities for improvement were also described. Overall, results demonstrate that improving child well-

being can be accomplished by promoting a holistic perspective to the physical, emotional, and mental health of teenage 

mothers while also providing educational opportunities. The application and generalization of program outcomes for others 

in related fields are discussed.
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Although rates have declined in recent years, teenage preg-

nancy in the United States (U.S.) continues to be a signifi-

cant public health concern linked to poverty, poorer child 

physical and psychological well-being, child maltreatment, 

family dysfunction, and reduced educational attainment 

for children of teenage parents [Centers for Disease Con-

trol (CDC), 2017; The National Campaign, 2017]. In 2015, 

nearly 230,000 infants were born to teenage mothers (ages 

15–19 years) in the U.S., a statistic that continues to be sub-

stantially higher than other industrialized countries (CDC, 

2017; Martin, Hamilton, Osterman, Driscoll, & Mathews, 

2017). Teenage childrearing costs approximately $9.4 bil-

lion to American taxpayers annually due to greater foster 

care and healthcare costs, reduced educational attainment, 

diminished tax revenue, and higher rates of incarceration 

among teenage parents (Monea & Thomas, 2011; Sonfield, 

Kost, Gold, & Finer, 2011; The National Campaign, 2017).

Parenting teens and their children are at risk of adverse 

short- and long-term outcomes. Among parenting teens, 

there are increased risks of mental health problems, includ-

ing both mood and behavioral concerns, lower socioeco-

nomic status, and poor educational attainment (Gooseens, 

Kadji, & Delvenne, 2015). Children of teenage parents are 

at higher risk prior to birth as well, with statistics indicat-

ing increased rates for prematurity and low birthweight 

(Gooseens et al., 2015). Once born, these children are at 

greater risk of accidental and non-accidental injuries, poorer 

academic achievement, and have an increased likelihood of 

also becoming teenage parents (Card, 1981; Gooseens et al., 

2015; Robertson, Lang, & Bachim, 2014).
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The CDC has made prevention of teenage pregnancy 

one of its top seven priorities (CDC, 2017). The CDC aims 

to combat teenage pregnancy via multiple evidence-based 

prevention programs targeting culturally diverse popula-

tions via youth-friendly psychoeducational services. While 

such primary prevention programs seem to be efficacious 

in reducing teenage pregnancy rates in recent years, much 

work remains to address the multifaceted needs of teenagers 

who become pregnant and subsequently give birth. In addi-

tion to the potential long term negative consequences among 

families with teenage parents previously described, less than 

half of teenage mothers birthing a child prior to age 18 earn 

a high school diploma (CDC, 2017; The National Campaign, 

2017). Consequently, school-based programs have been 

developed to combat these maladaptive outcomes (Barnet, 

Arroyo, Devoe, & Duggan, 2004; Spear, 2002; Thomas & 

Looney, 2004). Such programs not only aim to ensure teen-

age parents graduate high school but support pre- and post-

natal health care needs, parenting skills, child well-being, 

and post-secondary education/training and/or employment.

Results of such programs, which often occur in typical 

public high school settings with teen parenting programs on 

site, have demonstrated mixed results (Williams, Dumas, 

& Edlund, 2013). While all of these programs emphasize 

the importance of parent education in promoting adaptive 

parenting, not all have demonstrated a change in parenting 

style. Despite this, positive outcomes typically are identi-

fied. Participants in the programs tend to perceive a benefit 

from sharing their personal experiences related to parent-

ing. Teen parents have emphasized that mentorship elements 

within the programs that are nonjudgmental, partner with the 

teens, provide psychoeducation, emphasize strengths, facili-

tate independent decision making, and help make referrals 

to community resources are most successful in developing 

successful parents (Schaffer & Mibbi, 2014). Further litera-

ture review suggests that mentorship programs may be key 

in promoting teenage parent and child well-being. Although 

such programs have been less successful in altering negative 

attitudes about teenage parents within the community, teen-

age parents demonstrate increased agency, improved cop-

ing with early parenting demands, reduced self-perceived 

stigma around being a teenage parent, increased likelihood 

of completing their education, and higher incomes (Leerlooi-

jer et al., 2013). Moreover, connecting teenage parents with 

other teenage parents provides a sense of community and 

social support (Mills et al., 2013). Long term outcomes of 

such programs have demonstrated that program participants 

continued to maintain higher earning, better employment 

rates, and higher rates of enrolling children in early educa-

tion programs, with children in such programs demonstrat-

ing better cognitive, social, and emotional outcomes than 

children of teenage parents who did not participate in a com-

prehensive parenting program (Polit, 1989). The importance 

of integrated care teams has also been emphasized with 

benefits demonstrated when young families have access to 

a team of healthcare and community providers (Gooseens 

et al., 2015).

Although examples of school-based parenting programs 

for teenage parents are available, results of such studies are 

mixed in terms of their efficacy in promoting positive parent-

ing strategies (Barnet et al., 2004; Spear, 2002; Thomas & 

Looney, 2004). Such programs also tend to exist as supple-

ments within typical educational environments or as support 

groups held in the community. The purpose of this study 

was to evaluate a unique alternative high school program 

called Hope Academy, which is held off-site from local high 

schools and developed specifically to promote high school 

attainment, parenting skills, and early childhood develop-

mental needs of teenage mothers and their children in a safe, 

structured environment with mentorship and peer supports 

from other teenage mothers. Program outcomes and experi-

ences from the perspectives of the teenage mothers who have 

graduated from such an alternative high school education 

program have not been reported. A better understanding of 

program outcomes as experienced by program graduates can 

elucidate areas for program improvement and participant 

retention.

Methods

Study Context

Hope Academy, assessed within the current study, is one 

model of an evidence-based alternative school program 

where pregnant and parenting teenage mothers (ages 

14–21 years) within a moderately sized Midwestern city 

can complete high school and raise a healthy child at no 

financial cost to the family. Hope Academy enrolls, on aver-

age, eight students per year. Students who are facing several 

socioeconomic challenges that are likely to put them at risk 

of being a successful parent and student are referred to Hope 

Academy by their school districts. As of the publication of 

this manuscript, Hope Academy has a 100% graduation rate 

and embraces the core principles of the Strengthening Fami-

lies Protective Factors Framework developed by the Center 

for the Study of Social Policy [Department of Health and 

Human Services (DHHS), 2015]. The Strengthening Fami-

lies Protective Factors Framework includes fostering social 

connections, enhancing knowledge of parenting and child 

development, instilling socioemotional competence within 

children, providing practical social supports when needed, 

and empowering parental resilience (DHHS, 2015; Harden, 

Buhler, & Parra, 2016; Negash & Maguire-Jack, 2016). 

Such protective factors act as buffers reducing or ameliorat-

ing child, parent, and societal risks associated with teenage 

personal copy



An Alternative School Model for Pregnant and Parenting Teens: A Qualitative Analysis  

1 3

pregnancy and childrearing (DHHS, 2015; Harden et al., 

2016).

The ultimate aims of Hope Academy are to ensure life-

long, self-sufficient parenting among teenage parents and 

the healthy growth and development of their children. These 

goals are accomplished through four core components: (1) 

Academic Preparation provides an accredited academic 

curriculum aligned with state standards leading to a high 

school diploma or equivalency as well as coursework prepar-

ing young parents for college and/or employment, (2) Early 
Childhood Educare allows children of the teenage parents 

(up to age three) to receive nurturing care in a developmen-

tally appropriate learning environment designed to prepare 

them for preschool, (3) Parent & Life Education helps stu-

dents make choices around parenting style, familial and 

other interpersonal relationships, identity development, and 

job/career preferences, and the (4) Mommy Support Group 

offers purposeful play and literacy interaction between par-

ent and child as well as support networks among parents 

(Family & Children’s Center, 2014).

Participants

Participants were eight graduates of Hope Academy rang-

ing in age from 18 to 23  years (M = 20.75, SD = 1.67, 

range = 18–23). All participants (N = 8) were White and 

had a high school diploma with two participants complet-

ing some college education. Three participants were mar-

ried, three were single, and two identified that they were in 

a committed relationship but not married. Five participants 

were 16 years old and in the 11th grade (range = 10th–12th 

grade) when they enrolled in Hope Academy. Half of the 

mothers were still pregnant when they enrolled in Hope 

Academy. The mothers were between 15 and 17 years old 

when they gave birth to their children. Length of time in the 

program averaged 19 months (SD = 6.02, range = 9–24), and 

participants graduated from Hope Academy between 2008 

and 2014. All participants (N = 8) graduated high school.

Procedures

Study procedures were approved by the Institutional 

Review Board of authors’ university at the time of the 

study. Graduates of Hope Academy were invited to attend 

a research event day at Hope Academy. When participants 

arrived, written informed consent was obtained in a face-

to-face setting. After participants completed a survey (with 

demographics used in the current study and other ques-

tions used for an internal program evaluation for Hope 

Academy) and then took part in a focus group interview. 

Given constraints due to work schedules and childcare 

responsibilities, three participants arrived at times when 

the focus group interview was not feasible for them to 

participate (i.e., one participant arrived early and needed 

to leave before others arrived for the focus group session, 

two participants arrived after the focus group session 

started). Therefore, individual interviews were conducted 

for these three participants. Regardless of interview type, 

the same questions were asked in each interview using 

the semi-structured interview guide. The focus group 

interview (consisting of five participants) and one indi-

vidual interview were conducted by the first author of the 

study. A trained research assistant who had prior experi-

ence conducting individual interviews conducted the other 

two interviews. The focus group interview lasted 70 min 

and the individual interviews ranged from 15 to 80 min. 

Upon completion of the research tasks, participants each 

received a $20 gift card to Amazon.com.

Measures

Demographics

Participants were asked to respond to demographic ques-

tions including age, gender, race, education, and relationship 

status. They also responded to questions about their time at 

Hope Academy, including enrollment dates, length of time 

in the program, age when they entered the program, and high 

school graduation status.

Semi-structured Interview Guide

A semi-structured interview guide consisting of 12 ques-

tions and follow-up questions was developed based on the 

core principles of the Strengthening Families Protective Fac-

tors Framework previously described (DHHS, 2015) and in 

consultation with teachers and administrative profession-

als at Hope Academy. Participants were informed that the 

goal of the study was to better understand their experiences 

at Hope Academy. They were encouraged to openly share 

both positive and negative experiences and were told that 

their responses would not adversely affect their relation-

ships with individuals at Hope Academy. Example ques-

tions included, “Please tell us about your experience at Hope 

academy. What was it like?,” “What was easy/hard about 

being a student at Hope?,” “What did you like/dislike about 

the program?,” “What effects has your experience with Hope 

Academy had on your life? Your academic development? 

Personal development? Relationship with your child(ren)?,” 

“What effect has your experience with Hope Academy had 

on your life now that you are finished with the program?,” 

“If somebody asked you about Hope Academy, what would 

you tell them?,” and “What about Hope would you like to 

see changed?”
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Data Analysis

Descriptives and frequencies were computed for demo-

graphic data using SPSS 23. Data from the interviews were 

transcribed and uploaded to NVivo 10 to assist with cod-

ing analysis. Each interview was separately analyzed using 

a Phenomenological approach to qualitative data analysis 

(Creswell, 2013; Moustakas, 1994). The Phenomenologi-

cal approach was used to understand the essence of a shared 

experience, that of the graduates’ experiences of Hope Acad-

emy. Given that several individuals had a shared experience 

in this context, the Phenomenological approach was best 

suited for this analysis (Creswell, 2013). For each inter-

view, data were analyzed line-by-line for important ideas 

shared across participants and among members of the focus 

group with equal weight given to each statement (i.e., hori-

zontalization; Eddles-Hirsch, 2015). Repetitive statements 

were removed, as were comments irrelevant to answering 

the research questions. Shared ideas were then generalized 

into diverse meaningful units or categories called themes. 

Sub-themes were also created as needed. Data were further 

analyzed by reviewing codes, consolidating codes, and clus-

tering shared ideas into themes. Throughout the process of 

coding, themes were modified and strengthened as needed 

to reflect shared experiences across all participants. A tex-

tual description of the themes, with the intention of describ-

ing the essence of the experience, was then developed. A 

single researcher, the first author, coded and analyzed the 

data. As such, the researcher maintained the reliability of 

the data analysis by continually referring back to interviews 

after developing themes to ensure that data supported the 

generated themes (Smith, Jarman, & Osborn, 1999). Trust-

worthiness of the data was established by using reflexivity 

and a modified form of peer debriefing wherein researchers 

met with Hope Academy staff (because participants were 

no longer available to the researchers) to clarify questions 

about data interpretation (Lietz, Langer, & Furman, 2006). 

Data analyzed during the current study, to the extent that it 

guarantees anonymity of the participants, are available from 

the corresponding author on reasonable request.

Results

Participants discussed several outcomes that materialized 

because of their participation in Hope Academy. While these 

included primarily positive outcomes for the participants and 

their children, participants also shared their perceptions of 

challenging aspects of the program and opportunities for 

improvements. Specifically, nine themes emerged including 

outcomes related to parenting, academic/career, life skills, 

personal development, relationships, effects on children, 

acquired resources, program challenges, and opportunities 

for improvement.

Parenting

Parenting skill development was one of the most frequently 

discussed outcomes. Many noted that becoming pregnant at 

such a young age left them unprepared to cope adaptively 

with the responsibility of parenthood. However, their edu-

cation at Hope Academy provided them with the necessary 

tools to overcome their uncertainty and prepare them for 

parenthood. Sub-themes include building confidence, posi-

tive engagement, and developing self-care skills.

Building Confidence

Several participants noted that learning about important par-

enting skills reduced their fears about parenting and made 

them feel more confident about their new roles. One par-

ticipant said, “They [Hope Academy] taught me a lot of 

parenting skills. They made me feel a lot better about it.” 

Another noted a similar sentiment, “It’ll really help prepare 

you to be a mom. It makes things easier, less scary.” Others 

noted how beneficial learning parenting skills are because 

they lacked such skills and knowledge of child care before 

becoming pregnant. One participant said,

[Hope Academy] helped me learn the skills I needed 

to become a parent. At 16 […] you’re not ready to 

become a parent, no matter how much time you spend 

with your little siblings or babysitting […] you’re 

never ready to become a parent. They help teach you 

what you needed to know.

Another participant noted,

Well, if you’re about to be a mom, there’s a lot of ben-

efit [to going to Hope Academy]. And if you’re like me 

and have no clue of what you’re going to do, or how 

to parent, they’ll definitely […] teach you childcare, 

things like how to interact with your child, [and] how 

to provide for your child […] They take a lot of the 

fear out of it.

Another participant shared that having been taught these 

parenting skills at Hope Academy positively affected her 

relationship with her child.

I think [education at Hope Academy] affected the rela-

tionship [with my child] positively because I was able 

to come into it having at least some idea of what to do. 

Because I didn’t have any experience with children 

before that.
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Participants also noted that learning how to identify 

developmental milestones and ways to promote healthy 

development (e.g., healthy eating) were important to 

increasing their confidence in being a good parent. Over-

all, the experiences shared by participants highlight that 

teenage mothers encounter fear and uncertainty about their 

roles as parents. Education that focuses on providing par-

enting skills, such as was provided by Hope Academy, 

abated that fear and increased their confidence for their 

parenting roles which in turn promoted more positive rela-

tionships with their children.

Positive Engagement

One of the specific skills that participants valued was 

learning how to play with their children and engage in 

important developmental activities like reading. For exam-

ple, one participant said, “It [Hope Academy] also helped 

us interact with our children, like reading stories.” Some 

noted that they had little knowledge on how to engage 

with kids and that learning how to do so was rewarding 

and vital for developing their identities as parents. One 

participant stated,

Hope taught me how to play with [my child]. I was 

never one for kids in the first place. And when I first 

had her, I was like, what do I do? And then, it was 

sort of like having play time, and now, we went to 

the park yesterday […], and we were all playing up 

in the jungle gym, […] seeing our daughters laugh.

Another participant described the joy she experienced 

in the reminders to interact and engage with her child amid 

a busy, routine lifestyle.

[Hope Academy] definitely put the stepping stones 

of ‘take time for yourself, but this is how you should 

care for a baby’…I love that you take a break and go 

play with [our kids]. [Hope Academy] encouraged 

that [….].When you hit my […] lifestyle, you go 

home, you cook dinner, you put them in the bath, you 

put them to bed. And there’s never [a time] where 

you’re like, “dinner can wait, let’s sit on the floor and 

do a puzzle. Let’s sit on the floor and play Legos.” 

And I’ve definitely gotten that reminder [from Hope 

Academy] that […] you gotta do those things.

One of the challenges expressed by participants was 

that they lacked the knowledge of how to care for their 

children in developmentally appropriate ways. As demon-

strated by the participants’ responses, the education that 

Hope Academy provided regarding specific ways to inter-

act with children gave participants the resources and tools 

they needed to learn to become positively engaged parents.

Developing Self-Care Skills

In addition to skills that were focused on children or the par-

ent–child relationship, participants also described how they 

learned to take care of themselves and develop important 

self-regulation skills such as patience so that they could par-

ent safely and positively. One participant said, “They taught 

you helpful hints on how to stay positive about everything 

and not bring yourself down.” Another noted, “I love to be 

able to come home at the end of the day and […] I get that 

little [Hope teacher] voice, ‘you gotta take time for yourself.’ 

So I do that after she is sleeping.” Others described the value 

in learning patience; “I feel as though [Hope Academy] has 

helped me with my patience too. Because, when you have 

a child, you have to have a lot of patience, a lot.” Another 

reported,

If they don’t listen sometimes, that’s a child, that’s a 

normal child. You just need to have the patience, sit 

them down, and not yell at them […] get on their level, 

look them in the eyes […] talk to them nicely and be 

like […] can you please get your shoes on? And not be 

yelling at them, or making them hurry, because they 

take a little [longer] than we do, because they’re littler. 

So, you got to have a lot of patience.

Learning about self-care and self-regulation skills was 

clearly valued among graduates of Hope Academy. These 

lessons were employed to promote both mother and child 

well-being and reduce instances of child maltreatment. 

Shared experiences among graduates of Hope Academy 

demonstrate that learning about self-care strategies and how 

to regulate their emotions and behaviors were important for 

the development of positive parenting and consequently the 

well-being of their child(ren).

Academic and/or Career Skills

Another frequently discussed outcome was the degree 

to which their education at Hope Academy helped them 

achieve their academic and career goals. Many noted that 

they would not have graduated from high school if not for 

Hope Academy and that graduating, whether it was early or 

on time, was a very important outcome of their Hope Acad-

emy experience. One participant compared her experience at 

Hope Academy to what it would have been like if she stayed 

at her traditional high school,

I just feel as though [Hope Academy] really helped 

me out in life. I don’t feel as though I would’ve gradu-

ated without them […]. And I know a lot of kids [teen 

moms] will go through high school, and […] they will 

drop out, because they can’t handle it, and they don’t 
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want to handle it. But when I went to […] Hope, I felt 

like I wanted to be there. I was excited to get up and go 

to school every day, and I was excited about graduat-

ing. I just feel as though it helped me out a lot, and it 

would help out other teen moms as well.

Another participant described how going to Hope Acad-

emy gave her motivation to complete her high school educa-

tion, which she otherwise would not have completed,

Before I went there [Hope Academy], before I got 

pregnant, I didn’t think I was going to graduate high 

school, and I didn’t really care. [So my] biggest accom-

plishment? Yes, graduating. Because, yeah, it gave me 

a reason to want to do more with my life, and that was 

a big accomplishment.

Other participants discussed how their experience at 

Hope Academy helped them succeed academically and pre-

pared them for the next steps in life, whether that was getting 

a job or going to college. For example, one participant said, 

“They really pushed me. I was failing math and history when 

I came to them. They pushed me to try to excel in math and 

history, and I’m glad they did. Cause now I push myself for 

whatever I want to get done,” and another said, “I would 

have definitely dropped the ball in college if I wasn’t pre-

pared the way I was [at Hope Academy].” One participant 

also described how a specific course helped prepare her for 

a job,

We had a course about job interviews where we had to 

write up a resume. We had a whole day of doing mock 

interviews with each other. You know, going on inter-

views, you’re scared. You don’t know what to expect 

and well, they helped with that. When I went for my 

interview, I did pretty well.

As participants shared their experiences at Hope Acad-

emy it became clear that Hope Academy provided not just 

an alternative means for graduating from high school as a 

pregnant or parenting teenager, but a structure that motivated 

students to engage in their education and prepare for a future 

beyond their high school degree.

Life Skills

In addition to academic and career outcomes, participants 

described how Hope Academy provided them with more 

than just an academic education; it set the groundwork for 

life long skills. Many participants expressed their apprecia-

tion for the meaningful guidance they received from Hope 

Academy staff. One participant, who found the way in which 

the teachers at Hope Academy approached education specifi-

cally valuable, described it as follows:

[Teachers at Hope Academy] genuinely cared about 

you as a person. It wasn’t just, “look, you’re going to 

go to school and you’re going to do this and you’re 

going to do that and you’re going to graduate.” It was 

“we’re going to help you do this and we’re going to 

help you do that and we’re going to sit down and talk 

to you and we’re going to work with you.” It wasn’t 

just you’re going to do this on your own and get it 

done. We’re going to help you do it. And that’s what 

I liked.

Another participant described how this form of holistic 

teaching, although it may take more time and effort, was 

a successful way to engage students. She identifies how 

placing value on success is as important as the value of 

graduating.

I think that no matter who you are, whether you’ve got 

a baby on your lap or [not]…I think that’s a healthy 

way of teaching, no matter where you are and no mat-

ter what age you are. They will push you, not to get 

you to graduation and get you out of high school, but 

they will push you to just succeed. And that’s always 

been the correct push that I’ve always agreed with.

Others described how learning specific skills such as 

healthy cooking were important for their development as 

individuals and as parents who needed to provide for their 

children. For example, one participant said, “They used to 

have people come in too and to teach us healthy meals to 

make for our children, and that I found super helpful too, 

and so I would go home and make those meals.” Another 

participant noted that teaching these life skills helped her to 

become more independent,

Well, I did have some fears when I first got pregnant 

because I wasn’t very independent. Like, I did not 

know how to make a grilled cheese sandwich until I 

got pregnant. And my teachers taught me how to make 

a grilled cheese sandwich the first day I came in and 

told them the news. I [didn’t] even know what to do; 

I [couldn’t] even cook. And they walked me through 

how to make a grilled cheese. Well, I know how to 

make a grilled cheese. [laughter] […] It gave me inde-

pendence. It taught me life skills that I still use. I still 

make grilled cheese.

Some participants described how the life skills that taught 

them how to live independently and find housing were very 

valuable outcomes of the program. When asked what they 

liked about Hope Academy, one participant reflected how 

the teaching techniques introduced important outcomes for 

developing successful life skills because they taught them:

How to get through life, and how to get a job, and all 

kinds of stuff. [Hope Academy] help[ed] you on with 
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the real world, unlike high school. [Hope Academy] 

gave you the things that high school didn’t teach you 

about life.

Another participant reflected that a focus on teaching life 

skills in addition to a traditional academic education helped 

prepare her for life in a way that her traditional education 

could not. When reflecting on how her education at Hope 

Academy affected her life after she graduated, she said,

It helped me grow up a lot and pushed me into the real 

world. [Hope Academy] got us out there and got us 

ready…because in [traditional] high school when they 

talk about future, they talk about college… Obviously, 

[Hope Academy] talks about [college], but they talk 

about getting a career and even helped a couple people 

get apartments.

Overall, the stories and experiences shared by partici-

pants demonstrate the value in teaching pregnant and parent-

ing teens life skills in addition to academic skills. Many of 

the graduates were enrolled in Hope Academy because of 

maladaptive life experiences that may have impeded their 

opportunities to learn these skills. As such, an alternative 

school model inclusive of education on various life skills 

(e.g., healthy cooking, finances, finding housing, etc.) may 

be important in promoting the overall well-being of par-

ent and child and preparing them for greater success after 

graduation.

Personal

Participants also described several personal changes that 

occurred. Many noted how valuable it was for the program 

to focus on them as individuals and their personal growth 

and development rather than solely their academic develop-

ment. The participants described growing in maturity, gain-

ing self-motivation, and enhancing their self-confidence. 

For example, one participant said, “It made me think that I 

could, I could do it. If I can, I can do what I want to do. They 

kinda helped me get that mindset that whatever I wanted 

to do, I can do.” Another participant, when reflecting on 

how her experiences at Hope Academy have affected her, 

described how her experience at Hope Academy increased 

not only her sense of confidence in herself but also in her 

ability to be a parent,

[Hope Academy] gave you the confidence to know that 

you can do it […] they made you feel like you could do 

it, and […] I feel like I did go out and I did it, and so I 

guess just having the confidence in just being a mom 

is what they gave you.

Moreover, one participant described how a boost in con-

fidence changed her perspective on life and gave her the 

opportunity to do things she might not otherwise have done. 

She said,

I wasn’t quite as scared of people when I was done 

at the Hope Academy. Like, that’s probably the big-

gest change. Before I went there I was really scared 

of people because people were so mean to me in the 

[traditional] school setting. After stepping back from it 

for so long it gave me some perspective that it’s really 

not that scary. And I was able to come back to the high 

school after I graduated and I even talked to a health 

class about the pregnancy. I had more confidence. 

Sometimes you just have to step back from something 

that causes you problems to look at it as a whole. And 

Hope definitely helped me do that.

One participant specifically described how she struggled 

with anger issues and while at Hope Academy she was able 

to learn alternative responses to situations that frustrate her.

I think they helped me with anger issues. I was really 

angry before, because of past things when I was 

thirteen, and they helped me, over- not overcome it 

because obviously people still get angry, but I don’t 

get angry the way I used to at all, like, trying to get all 

violent and stuff.

Stories like these again demonstrate that alternative 

school models which provide an education that focuses on 

the whole person (e.g., life skills, mental health, patience, 

confidence, physical health, personal development, etc.) are 

well received and have meaningful outcomes for the gradu-

ates and their child(ren).

Relationships

When reflecting on their time at Hope Academy, partici-

pants described how they benefited from establishing and 

maintaining several relationships through the program and 

by enhancing relationships with others in their lives. When 

asked how being enrolled in Hope Academy affected their 

personal development, one participant said, “I feel as though 

it actually helped me understand relationships more, like 

what to expect out of people and what not to expect.” Others 

described how establishing bonds with other teen moms was 

an important outcome of the program. One participant said, 

“I thought it helped me interact with other moms.” Another 

reflected that the connection provided more resources. 

She said, “…and being able to connect with other moms. 

Add[ing] them on [social media] and stuff. It gave me some 

resources and stuff.” Others described how they still utilize 

the relationships they established with Hope Academy staff, 

“And definitely, (Hope teacher) and (Hope teacher) are both 

people I have to call up sometimes. I drop in; I don’t work 

that far away, so on my lunch break I come in.” Positive 
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relationship development, both within and outside of Hope 

Academy, was viewed by participants as a valuable outcome 

of their time there.

Effects on Children

Many participants described how their experience at Hope 

Academy was not just beneficial for them, but how it also 

had important outcomes for their children. One participant, 

when responding to how Hope Academy may have affected 

their children, described how the early learning environment 

was beneficial for their children. That is, going to school 

at Hope Academy and bringing her child for his own early 

developmental sessions were important to both her and her 

child. She says,

It [being at Hope] just helped them [children] learn 

more, because they were in school with us, so they had 

that extra step to be able to learn things before most 

children did.

Others noted that their children’s experiences at Hope 

Academy promoted educational skills like drawing, build-

ing, and other specific cognitive and motor development.

We [participant and her child] found a scrapbook 

the other day that we made, and my son was looking 

through it, and he loves drawing and all that stuff, and 

that’s all he used to do there. I think that helped a lot. 

[…] And their motor skills too, they would, like build-

ing, that’s all he used to do.

She went on to describe how the activities her child 

engaged in at Hope Academy were enjoyable to her child and 

promoted his desire to pursue more learning opportunities.

I think back to what benefitted [my] child. […] I told 

them yesterday that we were coming here today, and 

he just lit up! He’s in kindergarten; he loves school 

now […]. He would wake me up at sometimes at 6 in 

the morning, “Momma, can we go to school, can we 

go?” He just really loves school now, and I think that’s 

[Hope Academy’s] a big reason why.

Several of the participants also described how reading 

became a very important part of their child’s life because 

of their experiences at Hope Academy and the emphasis 

that Hope Academy has on early literacy development in 

its curriculum. One participant said, “My daughter loves to 

read, and I think it has something to do with the program. 

She reads all the time.” Another described how her daughter 

is more likely to engage in healthy eating habits because of 

the lessons learned while at Hope Academy,

She [her daughter] totally doesn’t like junk food. Like 

today, she sat there and I was eating [candy]. She hates 

[this candy]. She dumped them on the floor for the 

dogs, but if I give her apple slices, she’ll just sit there 

and eat them all day.

The stories shared about the participants’ children and 

their experiences at Hope Academy highlight how the 

co-educational experience and focus on early literacy and 

healthy living were valued among participants and had a 

positive impact on their child(ren).

Acquired Resources

In addition to academic, life and personal skill develop-

ment, and benefits for their children, participants also 

described several resources that they learned about while 

at Hope Academy and at times, still access. Among these 

resources are parenting resource centers, food pantries, and 

the Healthy Families America (HFA) program (HFA, 2015). 

When asked about resources or relationships that graduates 

of Hope Academy still use, one participant described how 

the consistency and involvement of her case worker from 

HFA in her daughter’s life was an important resource that 

remained after she graduated from the Hope Academy.

The [HFA] person that comes to your house [is a 

resource]. She [her child] is technically off the program 

because she is over 3. But that person, my resource 

lady, she comes to every birthday party, came to my 

graduation party. […] So that resource is still there, 

and she is very much like family now too. Just cause 

she saw my child grow, was with her every month con-

sistently.

Another participant described how the resources Hope 

Academy provided were helpful when she was struggling 

financially to provide for her child, even after graduating 

from Hope Academy.

[Hope Academy] told me that, they [a parenting 

resource center] help you out on emergency cases, 

like I’ve used them actually a couple times, if I ran out 

of diapers, or something […]. They’ll do things for, 

if you need stuff for your baby, if you need clothes, 

they’ll help you out. The other resource I like about 

[Hope Academy], [is that] they gave you food if you 

need something. They helped you out with fresh fruit, 

so you had healthy food for your kids. That helped 

you out a lot.

She continues to describe food resources she learned 

about at Hope Academy,

[Hope Academy] told you about food pantries in the 

area, and sometimes I honestly still do use them. Eve-

ryone struggles with getting food sometimes, and 

there’s just a lot of things around the area that they 
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teach you about that a normal high school would not 

teach you about. I feel like I tell a lot of people about 

resources that because not a lot of people know about 

stuff like that.

Another participant expressed her gratefulness for being 

connected with HFA through Hope Academy.

I have a healthy family worker. […] She comes once 

a week, and she helped me. My husband lost his job. 

And we struggled with food and everything like that, 

and she helped us get onto [state low-income insurance 

program] and Food Share. They’re just, very helpful, 

and I would’ve never known about them if it wasn’t for 

Hope. Hope sets you up with one, and if you want to 

work with them, you work with them. That’ one thing 

they helped with.

Several participants noted that it was not just that they 

were given the resources, but that Hope Academy taught 

them how to access those resources for times when it was 

most needed. One participant said,

Yes, they definitely taught me about how to con-

nect with community resources, and that has been 

extremely helpful as a young parent. Being a young 

mom, sometimes you need a little bit more help. Sure. 

They definitely taught me skills and programs. Like 

where to find the help. I’m pretty good at finding it 

myself now.

The comments about resources suggest that graduates of 

an alternative school model may still be in need after they 

have graduated. Leaning about programs and how to access 

those resources helped participants not only when enrolled 

in the alternative school but also after graduating.

Program Challenges

Although participants had many positive experiences at 

Hope Academy that led to important outcomes, they also 

discussed some of the difficult experiences and challenges 

of their education at Hope Academy. Navigating social 

relationships and parenting styles of other women in the 

program was one of the commonly discussed challenging 

experiences while attending Hope Academy. One woman 

described the challenges in navigating other people’s parent-

ing styles as follows:

I’m much more of a strict parent than most people, 

not [just] teen moms, but just most people period. She 

[her child] goes to school now, and she hears things 

she shouldn’t hear and when she comes home with it, 

it bothers me. That’s going to happen whether it’s at 

Hope, whether it’s a kindergarten class or whether it’s 

at the playground […] but the chance of that happening 

[at Hope has] been a problem to me. […] You never 

want to […] be sitting at your computer studying and 

be like, “your kid taught my kid how to swear!” Like 

you never want that to happen. But it does and that’s 

always made me nervous […].

In addition to navigating social relationships, a few par-

ticipants commented on the academic education being too 

easy. One participant stated,

I feel like I could have been challenged more. Going 

into real life I realized that everyone knows more than 

I do and I feel like I’m not as smart, but I don’t know 

if that has to do with me now wanting to participate in 

school or if it has to do with the way I was challenged 

or not, but I feel as though some of the stuff [at Hope 

Academy] was a little easy.

One participant also expressed some discontent with the 

self-paced structure of the academics. At the time she was a 

student at Hope Academy, Hope Academy employed a learn-

ing structure that was self-paced. She noted that she excels 

better when given more direction for completing classes.

I kind of like […] the structured [approach to classes]. 

[…] everything [all classwork] was done, and then I 

just had one class left that I didn’t want to do, and I 

was like “oh crap, now I have nothing else to do, now I 

gotta do this class.” So, maybe someone could help me 

structure [my time management with classes].

From the perspectives of those who attended Hope Acad-

emy, one of the most challenging aspects was navigating 

difficult social relationships. Furthermore, participants felt 

that the educational curriculum could be more challenging.

Opportunities for Improvement

Given participants’ reflections on the challenging experi-

ences of Hope Academy, several suggested that the approach 

to academics be stronger, providing more information for 

each subject. One participant said,

I think some of the classes and subjects could have 

been a little more thorough. […] I feel like I gradu-

ated with me still missing a lot of information in some 

subjects.

Others suggested teaching more life skills like how to do 

one’s taxes, managing finances, buying a house, and filling 

out applications for rent or community center memberships. 

One participant, when asked about ways that Hope Academy 

could be improved, said,

[What would improve Hope is] teaching more things 

specifically, like independent living. […] I didn’t really 

know how to file taxes or buy a car or a house. Things 
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like that. Managing your finances. More things like 

that I think would be really helpful for new moms.

Finally, it was noted that a way to improve Hope Acad-

emy and one’s experience therein is to keep enrollment sizes 

small. One participant described her concern with Hope 

Academy expanding to include more students as follows:

I understand that Hope wants to expand, I get that. But 

that makes me worried. I’ve always appreciated being 

able to go and sit in [the Hope Academy] office and 

talk or being able to say, “hey I need help with this, 

help me with it.” And [expanding in size] makes me 

worried because I don’t want those little things that 

help and those little acts of almost kindness to slip 

through the cracks.

Suggestions for improvement of the existing design 

of Hope Academy centered on modifying curriculum to 

be more challenging, expanding life skills materials, and 

keeping the institution enrollment rates low in order to best 

serve the educational and personal needs of the students who 

attend.

Discussion

The purpose of the study was to better understand outcomes 

of a free standing alternative high school program for preg-

nant and parenting teenagers. From the perspective of these 

teenage mothers, an alternative school program that offers 

a holistic approach to education, personal and family devel-

opment, and child wellness is highly valued. Graduates of 

the program identified important program outcomes not just 

for academic achievements, but other diverse outcomes that 

fulfilled the needs of both themselves and their children. 

They also provided perspectives on program challenges and 

opportunities to improve future experiences at the alterna-

tive school.

All participants in this study successfully graduated high 

school; in its history, Hope Academy has supported nearly 

100% of its students in graduating high school or achieving 

a high school equivalency. While participants were grateful 

to have graduated high school amid the challenges of being a 

teenage mother, they additionally noted that Hope Academy 

offered more than simply an alternative way to graduate. 

Many expressed that the way in which the academics were 

delivered increased their motivation to achieve academically 

and to be better prepared for life beyond high school. These 

findings support previous research demonstrating how men-

torship focused alternative school programs promote positive 

benefits for pregnant and parenting teens both while in the 

program and after the program has ended (Gooseens et al., 

2015; Polit, 1989; Schaffer & Mibbi, 2014). Furthermore, 

that Hope Academy was its own entity, rather than part of 

the graduates’ existing high schools or as community sup-

port groups, may have further enhanced the opportunities 

to engage these teenage mothers in the mentorship compo-

nents of the program, thereby promoting greater academic 

achievement. Participants did note, however, that academics 

at Hope Academy could be more academically challenging 

and could offer more structure. Despite the challenges of 

being a teenage parent, the teenage mothers in this environ-

ment desired to continue their education in a rigorous way. 

As such, when improving alternative education programs 

for teenage parents it may be of importance to consider the 

rigor of the academic curriculum relative to the needs of the 

teenage parents.

Graduates also frequently discussed the parenting skills 

they were taught as part of their education at Hope Academy. 

They learned how to interact with their children, to iden-

tify development milestones, and ways to promote literacy 

in their children. Having their children onsite also afforded 

opportunities to present their children with diverse learn-

ing and developmental opportunities that would not have 

otherwise existed. Moreover, it gave them opportunities to 

practice their newly learned parenting skills. In doing so, the 

graduates became more comfortable with their new roles as 

parents and consequently felt that their relationships with 

their children were enhanced. Such results are consistent 

with a limited literature indicating that teenage mothers 

provided with interventions aimed at introducing parent-

ing skills and support in an educational setting with onsite 

childcare can improve parent–child relationships, respon-

siveness, and parenting efficacy (Mayers, Hager-Bundy, & 

Buckner, 2008) and consequently led to better parent and 

child well-being.

It may be important, however, to be mindful of how 

social relationships are managed regarding differing par-

entings styles for alternative education centers with onsite 

childcare. A criticism of having children onsite at Hope 

Academy was that the children and teenage parents were 

exposed to differing parenting styles and the consequential 

behavioral outcomes of those styles. Some graduates were 

not pleased with having their children exposed to certain 

accepted behaviors of other children; however, there was a 

level of awareness that their children would be exposed to 

different parenting styles and peers’ maladaptive behaviors 

at some point. While there is likely no way to completely 

ameliorate such exposures, it is possible that such alternative 

high school programs for teenage parents could benefit from 

a more standardized, evidence-based approach to parenting 

while also integrating cultural and individual differences.

Graduates of the program also articulated developing 

important life skills as a result of their time in the alterna-

tive school. They valued the opportunity to learn how to live 

independently, find housing, and cook healthily. In fact, one 
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recommendation to improve their alternative school experi-

ence was to have more classes that addressed the develop-

ment of these life skills. Graduates noted that having classes 

that taught them about life skills such as understanding 

more about taxes, managing finances, and buying a house 

would be beneficial. They also noted how they developed 

certain personal skills as a result of their education at Hope 

Academy, specifically growing in maturity, confidence, and 

patience. Personal growth in these areas support self-suffi-

ciency and well-being. Such outcomes are consistent with 

research citing the importance of higher self-esteem in pro-

moting parenting competence (Dalla & Gamble, 1997), and 

further suggest that for this population life skill development 

is of great significance and developmentally salient.

Other graduates described how developing supportive 

relationships, including having other teenage mothers and 

the program staff supports, even after they had graduated 

from the program was meaningful. Again, results corrobo-

rate previous research on the benefits of mentorship-focused 

alternative school models (Leerlooijer et al., 2013; Schaffer 

& Mibbi, 2014) and emphasize how graduates of such pro-

grams value the support and experience of these relation-

ships as part of the alternative education program. Although 

a few graduates in the current study noted that social rela-

tionships with other teenage mothers was, at times, hard to 

navigate, the consensus was that a separate environment 

to learn with supportive others was beneficial for the teen-

age mothers’ educational and personal development. The 

graduates also reflected on the degree to which it enhanced 

their child’s well-being, and they offered their recommenda-

tions to keep enrollment low to best utilize the mentorship 

model. Another outcome graduates found valuable was the 

information provided by Hope Academy about community 

resources, including how to access those resources when 

needed. Similarly, data from national studies have suggested 

the absolute saliency of such resources, including the criti-

cal nature of child care, financial, and housing supports for 

teenage parents (Mollborn, 2007).

On a broader level, the program outcomes of this alter-

native school model provide evidence for promoting the 

Strengthening Families Protective Factors Framework 

(DHHS, 2015) as a framework for implementing an alter-

native school model for pregnant and parenting teens. The 

Strengthening Families Protective Factors Framework 

embraces core principles found to promote child well-

being, including fostering social connections, enhancing 

knowledge of parenting and child development, instilling 

socioemotional competence within children, providing prac-

tical social supports, and empowering parental resilience. 

Hope Academy provided not only a positive community to 

establish important social connections, but also developed 

the mothers’ self-confidence and the social skills needed to 

further expand their social networks beyond Hope Academy. 

Furthermore, teenage mothers discussed how Hope Acad-

emy provided them with sufficient knowledge to implement 

and sustain positive parenting practices. The structure of 

Hope Academy also instilled socioemotional competence 

via implementation of emotional and cognitive skills in 

participants’ children through building, drawing, reading, 

and interacting appropriately with other children and adult 

caregivers. Having their children on campus to participate 

in this dynamic intervention was viewed as highly beneficial 

for early child development. Together the development of 

social connections, self-confidence, positive parenting prac-

tices, and socioemotional competence promotes well-being 

for the mother and in turn, her child(ren).

Hope Academy also accomplished the goal of providing 

practical support via access to food pantries, social work-

ers, and teaching participants how to access community 

resources. Finally, parental resilience was promoted through 

staff who demonstrated emotional and social support when 

the women faced diverse life stressors. The consistent sup-

port and feelings that Hope Academy staff cared about 

each woman as an individual may have helped participants 

develop the inner strength to address their life stressors, seek 

help when experiencing life challenges, and consequently 

build parental resilience. Although not directly measured 

through these interviews, research supports the five factors 

of this framework in reducing child abuse and promoting 

child well-being (DHHS, 2015). As such, the Hope Acad-

emy model not only educates teenage mothers, but holisti-

cally promotes child and parent well-being. Other alternative 

education programs for pregnant and parenting teens might 

also benefit from employing similar methods to promote 

both parent and child well-being through this model.

Implications

One of the primary outcomes of the current study is that the 

graduates of the alternative education program valued the 

holistic, mentorship model of this program. Holistic care 

could be implemented by developing programs which invest 

in the family, not just the individual. Holistic, multidiscipli-

nary family-centered care can be achieved through providing 

directed support and case management. For example, one 

could initiate support through a family team meeting with 

academic, professional, and family supports upon enrollment 

and maintain that support with frequent follow-up meetings 

assessing and re-assessing the needs and goals of the par-

ents and their child(ren). Furthermore, arranging services 

(including transportation and childcare if needed) that meet 

the physical, social, and mental health needs for teenage 

parents and their children might also promote a holistic 

care model and further support parent and child well-being. 

Another way to develop and implement holistic, family-

centered care for this population is to develop partnerships 
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within the community to meet both the tangible needs (e.g., 

transportation, housing, childcare, health care, food secu-

rity, financial security, etc.) of the parents and children and 

the resource/financial needs of program. For example, Hope 

Academy prioritized community involvement through staff 

and students volunteering and attending community events 

such as job fairs, food pantry cooking demonstrations, and 

community round table discussions. Teaching teenage par-

ents how to be involved in their community extends their 

education beyond themselves and prepares them to be more 

successful after graduation.

Regarding policy, one might consider working with high 

schools to promote policies that are more inclusive of the 

student’s child and recognize the broader responsibilities of 

a teenage parent. For example, some high schools only allow 

a very short period for maternity leave (e.g., 2 weeks for the 

high schools that graduates in the current study attended; 

Wisconsin Department of Public Instruction, 2016). For 

teenage mothers to be separated from their children at 

2 weeks of age is arguably not in the best interest of the 

mother or child (Chatterji & Markowitz, 2012). Teenage 

parents may require excused school absences due to child 

illnesses or medical appointments, but such absences may 

become an issue if standard policies are applied. Therefore, 

working to modify school attendance policies may be one 

way to promote well-being for both parent and child.

Another implication of the current research is that alter-

native education programs should develop academic courses 

to support parenting and self-sufficiency beyond high school 

using a variety of learning approaches which address life 

skills in addition to traditional educational objectives. For 

example, courses on parent education could include dis-

cussions of current trends and relevant issues (e.g., baby 

led weaning, cell-phone distracted parenting, etc.; Clark-

son, 2015; Stephens, Wolf, & Batten, 2003) and hands on 

practice of parenting skills with their child(ren). Courses 

might also include discussions of personal finance that can 

address their current life situations, budgeting needs, and/

or post-secondary education and career preparation that is 

individualized towards student goals. Furthermore, commu-

nity events, speakers, and other community resources (e.g., 

community gardens, community health centers, etc.) could 

be utilized for health and wellness classes.

Finally, in promoting an environment that embraces 

an effective mentorship model, it is important that pro-

grams, supports, and services within an alternative educa-

tion program are provided by individuals who are trained 

in trauma-informed practices and delivered in a manner 

that are strength-based, teen-normed, age appropriate, 

and relevant to life experiences (DHHS, 2015). Staff who 

can invest in each student and child and create a family 

atmosphere that is built on the values of safety and respect 

may be able to provide mentorship that is most beneficial 

for the students enrolled in the program. Hope Academy, 

for example, built rapport with students by offering non-

judgmental support. They built peer support by providing 

group-based courses, activities and fieldtrips, and built 

community connection and support by volunteering and 

attending community events. Overall, the implications of 

the current study are that graduates of alternative educa-

tion programs find success with programs that maintain 

a holistic approach to education and have highly trained 

staff who build connections and give students the confi-

dence to be a graduate, parent, and contributing commu-

nity member.

Limitations and Suggestions for Future Directions

The primary limitation in the current study is the small 

number of participants. Although sufficient for qualitative 

work in that the development of the themes was consistent 

across the majority of those who participated, the ability to 

generalize the shared experience is somewhat limited. That 

is, it cannot be claimed that the experiences of those who 

came to the research day event represent the experiences 

of all Hope Academy students. Despite attempts to recruit 

the majority of those who graduated from Hope Academy 

between 2010 and 2014 (N = 26), it was not possible to 

schedule an event where all were able to participate (those 

contacted n = 22; those who came n = 8). Likewise, those 

who did attend may have positive biases in their experi-

ence of Hope Academy. Additionally, time in the program 

as well as the time between graduating and the interviews 

may have differentially influenced participants’ experi-

ences of Hope Academy. Although the primary goals and 

program design were the same for each of the graduates, 

how those goals were implemented and structural differ-

ences within the program may have varied within the time 

frame in which the participants attended Hope Academy.

Another limitation is that two different procedures of 

qualitative data collection were employed in the study. 

Participants in a focus group may have influenced one 

another’s responses in ways that those in the individual 

interviews did not. Despite these limitations, strong 

themes were developed and communicated similarly 

across participants regardless of data collection method. 

Furthermore, the qualitative nature of the study provides 

a strong background to conceptualize the experiences of 

graduates who attend Hope Academy and its efficacy in 

promoting holistic care for parenting and pregnant teenag-

ers. In future research endeavors, researchers may consider 

including perspectives of those who drop out of an alterna-

tive school program. Likewise, assessing causal effects of 

program outcomes via an experimental design should be 

implemented.
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Conclusion

Overall, the evaluation of this alternative school program 

demonstrates that promoting parent and child well-being can 

be accomplished by supporting the physical, emotional, and 

mental health of the mother through a stand-alone educa-

tional setting. Likewise, a focus on developing and embrac-

ing the family unit rather than solely focusing on the teenage 

parent was a core element to the success of this alternative 

free-standing school program. As such, other teenage parents 

may benefit from an educational environment that teaches 

them how to live successfully within their communities and 

develop parenting skills in addition to completing their high 

school education. Moreover, using educational settings to 

provide vulnerable populations with diverse resources to 

succeed (e.g., personal development, life skills, parenting 

skills, personal accountability, self-confidence, emotional 

supports, and practical supports) is likely to reduce some 

maladaptive familial and societal outcomes associated with 

teenage pregnancy. Caregiver well-being including self-care, 

intrinsic motivation, and personal accountability paired with 

supportive networks and mentorship must also be integrated 

into successful educational programs. Providing child devel-

opmental opportunities in the form of early child education, 

developing lifelong health behaviors (e.g., reading, healthy 

eating), and promoting socioemotional intelligence is also of 

tremendous importance. Taken together, alternative school 

programs should focus on a holistic, multidisciplinary, and 

family-centered approach to child and family well-being.

Acknowledgements We would like to thank the research assistants, 
Abbey Hammell, Amy McAulay, Amber Saathoff, and Madison Smith, 
and the staff at Hope Academy for assisting us in conducting the study. 
We also are grateful to the participants for sharing their experiences for 
this research. Finally, we also acknowledge the financial support from 
the Special Projects Grant from Wisconsin’s Child Abuse and Neglect 
Prevention Board.

Funding This study was funded by a Special Projects Grant from 
Wisconsin’s Child Abuse & Neglect Prevention Board. The first two 
authors (Amanda Brouwer and Rebecca Foster) received financial 
compensation from the grant for their time conducting this research. 
Amanda Jalensky was employed by the Family and Children’s Center 
(where the Hope Academy program resides) at the time of the research 
study.

Compliance with Ethical Standards 

Ethical Approval All procedures performed in this study involving 
human participants were in accordance with the ethical standards of 
the institution and/or national research committee and with the 1964 
Helsinki declaration and its later amendments or comparable ethical 
standards.

Informed Consent Informed consent was obtained from all individual 
participants included in the study.

References

Barnet, B., Arroyo, C., Devoe, M., & Duggan, A. K. (2004). Reduced 
school dropout rates among adolescent mothers receiving 
school-based prenatal care. Archives of Pediatrics & Adoles-
cent Medicine, 158(3), 262–268. https ://doi.org/10.1001/archp 
edi.158.3.262.

Card, J. J. (1981). Long-term consequences for children of teenage par-
ents. Demography, 18, 137–156. https ://doi.org/10.2307/20610 89.

Centers for Disease Control (2017). Reproductive health: Teenage 
pregnancy. Retrieved from, https ://www.cdc.gov/teenp regna ncy/
about /index .htm.

Chatterji, P., & Markowitz, S. (2012). Family leave after childbirth 
and the mental health of new mothers. Journal of Mental Health 
Policy and Economics, 15(2), 61–76.

Clarkson, A. C. S. (2015). Research brief: What works to promote posi-
tive parenting among teen parents? Retrieved from, https ://dpi.
wi.gov/sites /defau lt/files /imce/sspw/pdf/inspi reres earch brief .pdf.

Creswell, J. W. (2013). Qualitative inquiry & research design: Choos-
ing among five approaches (3rd edn.). Los Angeles: Sage.

Dalla, R. L., & Gamble, W. C. (1997). Exploring factors related to 
parenting competence among Navajo teenage mothers. Dual tech-
niques of inquiry. Family Relations, 46(2), 113–121. https ://doi.
org/10.2307/58503 5.

Department of Health and Human Services. (2015). Making meaning-
ful connections 2015 prevention resource guide. Retrieved from, 
https ://www.child welfa re.gov/pubPD Fs/guide .pdf.

Eddles-Hirsch, K. (2015). Phenomenology and educational research. 
International Journal of Advanced Research, 3, 251–260.

Family and Children’s Center. (2014). Core components. Retrieved 
from, https ://www.fccon line.org/core-compo nents /.

Goossens, G., Kadji, C., & Delvenne, V. (2015). Teenage pregnancy: 
A psychopathological risk for mothers and babies? Psychiatria 
Danubina, 27, S499–S503.

Harden, B. J., Buhler, A., & Parra, L. J. (2016). Maltreatment in 
infancy: A developmental perspective on prevention and inter-
vention. Trauma, Violence, & Abuse, 17(4), 366–386. https ://doi.
org/10.1177/15248 38016 65887 8.

Healthy Families America. (2015). Healthy families America. 
Retrieved from, http://www.healt hyfam ilies ameri ca.org/.

Leerlooijer, J. N., Bos, A. E., Ruiter, R. A., van Reeuwijk, M. A., 
Rijsdijk, L. E., Nshakira, N., et al. (2013). Qualitative evaluation 
of the Teenage Mothers Project in Uganda: A community-based 
empowerment intervention for unmarried teenage mothers. BMC 
Public Health, 8, 816. https ://doi.org/10.1186/1471-2458-13-816.

Lietz, C. A., Langer, C. L., & Furman, R. (2006). Establishing trust-
worthiness in qualitative research in social work. Qualitative 
Social Work, 5, 441–458. https ://doi.org/10.1177/14733 25006 
07028 8.

Martin, J. A., Hamilton, B. E., Osterman, M. J. K., Driscoll, A. K., & 
Mathews, T. J. (2017). Births: Final data for 2015. National Vital 
Statistics Report, 66(1), 1–70.

Mayers, H., Hager-Budny, M., & Buckner, E. (2008). The chances for 
children teen parent-infant project: Results of a pilot intervention 
for teen mothers and their infants in inner city high schools. Infant 
Mental Health Journal, 29(4), 320–342. https ://doi.org/10.1002/
imhj.20182 .

Mills, A., Schmied, V., Taylor, C., Dahlen, H., Shuiringa, W., & Hud-
son, M. E. (2013). Someone to talk to: Young mothers’ experi-
ences of participating in a young parents support programme. 
Scandinavian Journal of Caring Sciences, 27, 551–559. https ://
doi.org/10.1111/j.1471-6712.2012.01065 .x.

Mollborn, S. (2007). Making the best of a bad situation: Mate-
r ial resources and teenage parenthood. Journal of 

Author's personal copy



 A. M. Brouwer et al.

1 3

Marriage and Family, 69(1), 92–104. https ://doi.org/10.111
1/j.1741-3737.2006.00347 .x.

Monea, E., & Thomas, A. (2011). Unintended pregnancy and taxpayer 
spending. Perspective on Sexual and Reproductive Health, 43(2), 
88–93. https ://doi.org/10.1363/4308.

Moustakas, C. (1994). Phenomenological research methods. Thousand 
Oaks: Sage.

Negash, T., & Maguire-Jack, K. (2016). Do social services matter 
for child maltreatment prevention? Interactions between social 
support and parent’s knowledge of available local social ser-
vices. Journal of Family Violence, 31(5), 557–565. https ://doi.
org/10.1007/s1089 6-015-9788-5.

Polit, D. F. (1989). Effects of a comprehensive program for teenage 
parents: Five years after project redirection. Family Planning Per-
spectives, 21, 164–169. https ://doi.org/10.2307/21358 07.

Robertson, B. D., Lang, C., & Bachim, A. (2014). At-risk children 
of at-risk parents: Assessing common injuries to the children of 
teenage parents. Journal of Pediatrics, 164, 347–351. https ://doi.
org/10.1016/j.jpeds .2013.09.024.

Schaffer, M. A., & Mibbi, N. (2014). Public health nurse mentorship 
of pregnant and parenting adolescents. Public Health Nursing, 31, 
428–437. https ://doi.org/10.1111/phn.12109 .

Smith, J. A., Jarman, M., & Osborn, M. (1999). Doing interpretative 
phenomenological analysis. In M. Murray & K. Chamberlain 
(Eds.), Qualitative health psychology: Theories and methods 
(pp. 218–240). London: Sage.

Sonfield, A., Kost, K., Gold, R. B., & Finer, L. B. (2011). The public 
costs of births resulting from unintended pregnancies: National 
and state-level estimates. Perspectives on Sexual and Reproductive 
Health, 43(2), 94–102. https ://doi.org/10.1363/43094 11.

Spear, H. J. (2002). Reading, writing, and having babies: A nurturing 
alternative school program. The Journal of School Nursing, 18(5), 
293–300. https ://doi.org/10.1177/10598 40502 01800 50901 .

Stephens, S. A., Wolf, W. C., & Batten, S. T. (2003). Strengthening 
school-based programs for teen parents: Challenges and solutions. 
Prevention Researcher, 10(3), 5–8.

The National Campaign to Prevent Teen and Unplanned Pregnancy 
(2017). Teen pregnancy. Retrieved from, https ://thena tiona lcamp 
aign.org/why-it-matte rs/teen-pregn ancy.

Thomas, D. V., & Looney, S. W. (2004). Effectiveness of a compre-
hensive psychoeducational intervention with pregnant and par-
enting adolescents: A pilot study. Journal of Child and Adoles-
cent Psychiatric Nursing, 17(2), 66–77. https ://doi.org/10.111
1/j.1744-6171.2004.00066 .x.

Williams, T. H., Dumas, B. P., & Edlund, B. J. (2013). An evidence-
based parenting intervention with inner-city teen mothers. Journal 
of the National Black Nurses Association, 24, 24–30.

Wisconsin Department of Public Instruction (2016). Answers to fre-
quently asked compulsory school attendance questions. Retrieved 
from, https ://dpi.wi.gov/sites /defau lt/files /imce/sspw/pdf/schla 
ttend qa.pdf.

Author's personal copy


