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Young adults and teenagers spend a significant amount of time ARTICLE HISTORY
each day using social media, but very few of them have thought  Received 13 July 2022
about the ethical implications of what they post or view on these ~ Accepted 21 November 2022
platforms. This activity provides students with the opportunity to

(1) log and evaluate the amount of time and types of posts they

are creating on social media, and (2) view a made-up social

media story from Snapchat where student can assess their own

ethical sensitivity (Rest, J. R. (1983). Morality. In P. H. Mussen (Ed.),

Handbook of child psychology: Vol. 3: Cognitive development 4th

ed. (pp. 556-629). John Wiley) for a variety of ethical issues.

Courses: Communication Ethics, Social Media and Communication,

Communication, Diversity, and Inclusion.

Objectives: The objectives of this single-class activity are to: (1)

reflect on one’s own usage and communication behavior on

social media; (2) identify and reflect on ethical dilemmas and

moral awareness; (3) discuss the intersections of communication

ethics and social media; and (4) articulate how social media and

digitally mediated communication impact communication ethics

and communication behavior.

Introduction and rationale

Social media use is ubiquitous for today’s teens and young adults. However, there is
concern over whether younger generations are aware enough to identify ethical dilem-
mas related to social and digital media usage (s.f., Lenhart et al., 2011; McHugh et al,,
2018). This activity provides a basis from which to discuss ethical dilemmas and moral
awareness based on James Rest’s work (1986a, 1986b) using a personal inventory of
social media usage and engagement with a fictionalized but true-to-life Snapchat story
that depicts a variety of ethical transgressions. Ethical sensitivity is a key term from
moral psychology (Rest, 1983) and is defined as one’s ability to perceive “that something
one might do or is doing can affect the welfare of someone else either directly or
indirectly (by violating a general practice or commonly held social standard)” (Bebeau
etal., 1985, p. 226). In other words, “sensitivity” is assessing how aware one is of an inter-
action that would involve a violation of ethical norms. While Rest’s theory originated
prior to the advent of social media, ethical or moral sensitivity remains relevant today,
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with many scholars still citing it in business (Schmocker et al., 2021) and nursing (Milli-
ken, 2018). In communication studies, scholars have examined ethical sensitivity for
ethical issues in organizational communication (Swenson-Lepper, 2005), awareness of
ethical issues related to media and diversity (Lind & Swenson-Lepper, 2017), and
conflicts of interest (Lind & Swenson-Lepper, 2013).

Little work has been done to examine the ethical issues that students perceive when
they use social media, either the behaviors portrayed in social posts or the ethical behav-
ior of the person posting. However, in two studies, Swenson-Lepper (2011; Swenson-
Lepper & Kerby, 2019) identified some of the key ethical issues that students see in
social media, including: “the use of inappropriate pictures, issues related to privacy,
racism, hiding behind the screen, and being anonymous” (Swenson-Lepper & Kerby,
2019, p. 109). Most often, the issues that are identified are not labeled as ethical issues,
even though they fit the most basic definition of ethical issues because they affect the
welfare of others.

This activity allows students to begin discussing and raising questions about the inter-
sections of communication ethics and social media and the effects of social media on
their own ethical awareness and communicative behavior. Communicating ethically is
central to the discipline of communication studies (Ballard et al., 2014), and is one of
NCA’s learning outcomes in communication: students who graduate with a communi-
cation studies degree should be able to “apply ethical communication principles and
practices” (What should a graduate, 2015, p. 7). Given the amount of time our students
spend on social media and the number of jobs in social media that are performed by the
graduates from communication studies programs, it is vital that students consider the
ethical implications of social media use.

This activity is suitable for any course that includes communication ethics or social
media, especially if instructors want to draw students in with an example that they are
invested in. This activity was developed from a research study in progress about
ethical sensitivity and social media and was initially used with upper division students
in a communication ethics course that had fewer than 25 students. Between the two
parts of the activity, it takes one 70- to 80-minute class period, plus some time outside
of class for students to assess their social media use. The activity can be split across
two different class periods to form a unit, starting with the video and identifying the
ethical dilemmas on the first day and summary/making connections discussion on the
next day.

The video link provided was produced by the first author and an undergraduate
research assistant in 2018 while they were at Pepperdine University. It is a short,
fictional Snapchat “story.” It depicts a group that started with a common yet innocent
theme of taking pictures with succulents at a fictional university called “Coastal Univer-
sity.” Taking pictures with random items is a frequent Snapchat activity. In the video for
this activity, the initial posts start out as innocent and fun, but they soon devolve into
behavior such as cyberbullying, privacy invasion, drug and alcohol use, cheating,
racism, xenophobia, and other unethical acts and posts. Since suicide and sexuality are
hinted at, students may need to be warned. The video may make some students uncom-
fortable. Yet, our research and Institutional Review Board clearance reveals consistent
feedback that the video is true to life and, in some ways, tame compared to what
college-aged students are exposed to daily on their social media feeds.
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The activities
Part 1: Personal inventory

During a four-day period (this could be more or less, depending on your preference as
the instructor), students should inventory every instance of their own use of social
media. We recommend that you include the following requirements: (1) The log must
include at least two weekend days, but the days do not have to be consecutive. Students
may select their own days. (2) Students should pay attention to what social media they
use, when they use it, the nature of the use (i.e. talking with friends, posting photo, tweet-
ing, posting videos, watching videos, etc.), and who they are communicating with (i.e.
parent, friend, Internet audience, friends on Facebook, interacting during online role-
playing games, etc.). (3) Students should submit their inventory using a log such as
the one shown in Table 1.

After they have completed the log, students should submit a typewritten, one- to two-
page, double-spaced assessment. The assessment paper challenges them to reflect on pat-
terns they see in their social media usage, identify discoveries and surprises, and compare
their social media usage to broader national patterns. Ortiz-Ospina’s (2019) report, the
Pew Research Center’s “Social Media Fact Sheet” (2021), and the Pew Research
Center’s “Teens, Social Media and Technology 2022” (2022) provide research-based,
accessible results of national surveys and data.

The assessment paper should address the following:

(1) Were there days and times where your social media usage was higher or lower?
Explain why the discrepancies and patterns existed.

(2) On what platform did you spend most of your time? Why?

(3) Read Pelletier et al. (2020). In what ways did different platforms help you accomplish
different uses and gratifications? How did your social media usage compare in terms
of uses and gratifications to Pelletier et al. (2020)? In what ways are you similar? In
what ways are you different?

(4) What surprised you about your social media usage? What didn’t surprise you?

(5) What would you change about your behavior? Why?

(6) Do you think your social media usage is healthy? Explain.

Table 1. Personal Inventory of Social Media Use

Day, Date Time/Length  Platform What Did You Do? Brief Observations
Monday, 8:32am- IG Posted selfie on new | follow a lot of influencers on makeup and pets;
8/17 9:10am haircut, liked friends’ I'd like more followers and likes, especially on
and family’s pages how | look
Monday, 11:50am— Snapchat  Kept streaks going, | literally ran into one of my friends (like
8/17 12:00pm learned about news, bumped into him) because | wasn't looking
liked some friends up from my phone. | was running late for class

and didn’t say anything to anyone. Are my
friends all online now?
Tuesday, 4:00pm-— Twitter | got into a Twitter war | didn’t do my homework engaging in a Twitter
8/18 5:00pm (1 about campus parking war. Ugh.
hour)
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Part 2: “Coastal Succulents” video

The provided video is a short, fictional Snapchat “story.” It depicts a social media
group that started as a common yet innocent theme of taking pictures with succu-
lents at a fictional university called “Coastal University.” While the initial posts start
out as innocent and fun, they soon devolve into unethical and questionable behav-
ior. We include a trigger warning with the video because suicide and sexuality are
hinted at, and there is swearing, as well as racist and homophobic content (https://
youtu.be/tezr4B4kxLI; Ballard & Jiang, 2018). We advise that you watch the video
beforehand and consider working through the activity on your own, so that you
are familiar with the video content as well as the debriefing and discussion
questions.

Have students view the video, preferably during class. Prior to class, you may want
them to read the read Fuentes’ (2018) and Vince’s (2018) online articles that explain
unethical behavior on social media/the Internet as preparation for discussion. After
students have watched the video, have them identify ethical dilemmas they observed
in the videos; this can be done individually, in pairs, or in small groups. Additionally,
have them explain why they perceive the ethical dilemmas they identified as ethical
dilemmas by outlining the situational characteristics, ethical issues, stakeholders, and
consequences (following Lind & Swenson-Lepper, 2013). You can create a simple
form for them to complete with four columns listing out the dilemma and each of
the four areas: situational characteristics, ethical issues, stakeholders, and consequence
to each stakeholder. In small groups or as a class, have them report on what they
found. It is best to have them report on the dilemmas they identified first. Listed
below are 15 ethical dilemmas and issues we identified, but students sometimes
come up with more:

Ethical issues

(1) Privacy violation: binge drinking/drinking games posted on social media, drug use
posted on social media, posting others on social media without permission
(2) Racism: e.g. build the wall, black face succulent
(3) Sexism/sexualization
(4) Xenophobia/nationalism (build the wall)
(5) Academic cheating
(6) Relationship cheating
(7) Sexual ethics
(8) Cyberbullying
(9) Normalizing bad behavior
(10) Legal/illegal—also drinking, drug use
(11) Choice of medium—best place to post or respond?
(12) Style of presentation (insults, cut downs, etc.)
(13) Noninvolvement/bystander
(14) Voyeurism
(15) Disrespect (of others on post, of authority figures)


https://youtu.be/tezr4B4kxLI
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After students have written down the situational characteristics, ethical issues, stake-
holders, and consequences they notice, help them see commonalities, patterns, and
differences. The following questions might help:

(1) What are common ethical dilemmas that you all identified based on frequency?

(2) What situational characteristics led you to identify it as an ethical dilemma?

(3) Who are the stakeholders involved? What consequences will they face, depending on
decisions made regarding the dilemma?

(4) What are some unique ones that only one or a few identified, based on frequency?

(5) Use the same follow-up questions on situational characteristics, stakeholders, and
consequences above.

(6) What are some none of us identified? [You should consult the list above and point a
couple out.]

(7) Why do you think we did not identify them?

(8) Use the same follow-up questions on situational characteristics, stakeholders, and
consequences above.

Once the ethical dilemmas are identified, move to a summary conversation. The aim
of the summary conversation is to help students see connections between the video, their
journal, and ethical sensitivity (i.e. awareness). If there is enough time, put them back
into their original groups (or time alone individually) and have them briefly consider
or discuss the following:

(1) Ifyou were to tell your peers about how to identify ethical dilemmas in social media,
what advice would you give?

(2) When you review your own social media usage, what ethical dilemmas can you
identify in what you view and what you post? Explain the situational characteristics,
stakeholders, and consequences for a couple you have identified.

(3) In general, do you think that your generation is good at identifying ethical dilemmas
on social media? Why or why not?

a. If so, explain why you think so.
b. If not, why not? What would you recommend to help social media users
improve their skills at identifying ethical dilemmas?

Additional discussion questions

We anticipate that this activity can be completed during one to two class periods.
However, in some situations the discussion might be completed with time left in class.
The following discussion questions are provided to (1) foster additional class discussion,
or (2) inspire additional ideas for you to consider.

(1) Askif the video is realistic. Ask if any of them can relate to it. Is it too tame or does it
go too far based on other social media they have viewed?
(2) What does social media have to do with these ethical violations? That is, how does

social media change what is an ethical dilemma versus what you might experience
offline (IRL)?
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(3) Using the Fuentes (2018) and Vince (2018) articles listed below, ask why or how
these kinds of behavior can emerge on social media? That is, what impact does
social media have on our communication behavior that would be different face-
to-face, over a video chat, or even a phone call?

a. Have them consider factors such as physiological benefits, community, social
construction of reality, emotional payoft, the bystander effect, and others
from the article.

b. Ask them if these kinds of behaviors would have occurred IRL, and in what ways
they think social media influenced the situation. Issues such as acceleration of
cyberbullying, groupthink, peer pressure, and trolling often emerge.

(4) Ask why they think no one spoke up for Julia in the Snapchat story. Explain to them
the social pressures of going against the grain and cyberbullying. Use the framework
from Gino (2015) to help them understand intentional versus unintentional ethical
behavior and the individual-environment dynamic.

(5) Encourage them to consider their own behavior on social media. If “Coastal Succu-
lents” was true, how many of them would have participated? In what way? Would
they have bullied or stood up for Julia? Or simply watched from the sidelines?
What role would social pressure play in their decision?

(6) Ask them to consider the role of social media in causing “good people” to act unethi-
cally or immorally.

In addition to this activity, the video can also be used to generate conversation about
what is and is not an ethical dilemma or what is and is not ethical in general. It could even
be used as a pre/post assessment activity in order to assess the depth to which students
can identify and explain the dilemmas they notice along with issues related to the situ-
ation, stakeholders, and consequences. The video also makes a good stimulus in discuss-
ing digital or social media ethics at any point during the term.

Appraisal

Given how much time people spend on social media each day and the continual
upward trend of the usage and dependence by college-aged students, it is important
to consider how aware users are of ethical issues in their own posts or in the posts
they view and interact with. Social media is home to myriad ethical issues: privacy vio-
lations, cyberbullying, trolling, and misinformation, to name a few (Swenson-Lepper &
Kerby, 2019). But people won’t be able to act more ethically online unless they recog-
nize that ethical issues are inherent in social media use. This activity allows students to
assess their own levels of ethical sensitivity—a key aspect of moral behavior (Rest,
1986a). Since the video is theoretically guided by ethical sensitivity (Rest, 1983), it is
important to remember that three of the learning goals are to (1) identify and
reflect on ethical dilemmas and moral awareness, (2) discuss the intersections of com-
munication ethics and social media, and (3) articulate how social media and digitally
mediated communication impact communication ethics and communication behavior.
In other words, it is not important to pass ethical or moral judgment on whether the
individuals in the video are acting ethically or not or to interject your own opinions;
rather, let students identify and debate what is and is not an ethical dilemma and allow



204 R. L. BALLARD AND T. SWENSON-LEPPER

the conversation to organically involve a give and take between students about the
ethicality of any decision.

Our experience using this in class and during pretest focus groups at both private and
public universities with students ranging from first-year students to seniors revealed the
following:

» When paired with the inventory activity, students are much more highly analytical of
the video because they have become more attuned to the ethical dilemmas presented.
Yet, connections between their own social media use, ethical dilemmas, and unethical
behavior had to be explicitly connected. A simple “Have any of you engaged in these
kinds of activities before and did you recognize them as ethical dilemmas when you
engaged in them?” helped students to make this connection. Reflective students
were willing to recognize their own unethical behavior, whereas others became defen-
sive, which is where a focus on identifying the dilemmas rather than judging them
became important.

o At times, a “moral superiority of the uninvolved” emerged, where students felt they
could unreflectively criticize choices made by actors in the video, and instructors
needed to help draw similar connections as noted above.

e Because there are so many ethical dilemmas depicted in the video, most discussions do
not move beyond identifying between five and seven issues. Instructors may have to
present the unrecognized dilemmas and ask students where they were in the video
and why or why they were not identified. On the other hand, the first author recalls
one student saying, “I don’t know where to start! There are so many!”

e It is important to keep bringing students back to identifying dilemmas rather than
passing judgment on the actors, classmates, or themselves. We recommend presenting
the component of ethical sensitivity as the first of four components of Rest’s four-com-
ponent model of moral behavior (component 1: ethical sensitivity; component 2:
ethical/moral judgment; component 3: ethical/moral motivation; component 4:
ethical/moral character; Rest, 1983). This can be helpful in (a) teaching Rest and (b)
helping students understand that there is no rush to judgment and decisions, but
instead they need to do the key step of recognizing ethical dilemmas in the first place.

¢ The first author used a pre-/post-test design in one section of a communication ethics
course where the video was shown the first day and students were asked to identify
ethical dilemmas. The video was then shown at the end of the semester as a summative
exercise. The video was referred to throughout the semester as a common case study
and basis from which to illustrate and explain a variety of ethical perspectives. A post-
test analysis revealed a 400% increase in identifying ethical dilemmas by the class as a
whole, but students also demonstrated an enhanced use of ethical perspectives to
justify comments, a shared common language from which to articulate points of
view, and more analytical and grasp of course content overall.

In sharing with colleagues, we discovered that some faculty, usually those who are not
as at ease with social media, are sometimes less comfortable with the subject and content
of the video. They expressed a concern that discussing issues such as racism, sexism,
nationalism, and suicide in today’s social climate would result in pushback from admin-
istration on their campus or violate the cultivation of a safe space in the classroom. While



COMMUNICATION TEACHER e 205

faculty should always use their own best judgment, we encourage faculty to take advan-
tage of this opportunity for students to learn valuable lessons through this video about
how communication ethics is relevant in the present moment and in their own com-
munication behavior, helping them to have a heightened attunement to these challenging
and controversial ethical subjects.

Acknowledgments

Special thanks to Jessica Jiang (B.S., Pepperdine University, 2018) for her work directing and pro-
ducing the video and to the students listed in the video credits for participating in the production.

ORCID
Tammy Swenson-Lepper © http://orcid.org/0000-0003-2760-5061

References and suggested readings

Ballard, R. L., Bell McManus, L. M., Holba, A. M., Jovanovic, S., Tompkins, P. S., Charron, L. J., &
Swenson-Lepper, T. (2014). Teaching communication ethics as central to the discipline. Journal
of the Association for Communication Administration, 33(2), 65-83. [Note: date was 2014, but
was published in fall of 2015 because of delays in the publication of the journal].

Ballard, R. L. (Producer), & Jiang, J. (Director). (2018). “Coastal Succulents.” Pepperdine
University Communication Division. Available at https://youtu.be/tezr4B4kxLI For
viewing and for teaching and research purposes only. Credit also to Swenson-Lepper,
T. (consultant)

Bebeau, M. ], Rest, J. R., & Yamoor, C. M. (1985). Measuring dental students’ ethical sensitivity.
The Journal of Dental Education, 49(4), 225-235. https://doi.org/10.1002/j.0022-0337.1985.49.4.
tb01874.x

Fuentes, A. (2018, August). Are we really as awful as we act online? National Geographic online.
Available at https://www.nationalgeographic.com/magazine/2018/08/embark-essay-
aggression-internet-twitter-human-nature/

Gino, F. (2015). Understanding ordinary unethical behavior: Why people who value morality act
immorally. Current Opinion in Behavioral Sciences, 3, 107-111. https://doi.org/10.1016/j.
cobeha.2015.03.001

Lenhart, A., Madden, M., Smith, A., Purcell, K., & Zickuhr, K. (2011, Nov. 9). Teens, kindness and
cruelty on social network sites: How American teens navigate the new world of digital citizen-
ship. Pew Research Center. https://www.pewresearch.org/internet/2011/11/09/teens-kindness-
and-cruelty-on-social-network-sites/

Lind, R. A., & Swenson-Lepper, T. (2013). Measuring sensitivity to conflicts of interest: A prelimi-
nary test of methods. Science and Engineering Ethics, 19(1), 43-62. https://doi.org/10.1007/
s11948-011-9319-6

Lind, R. A., & Swenson-Lepper, T. (2017). Ethical sensitivity assessment in educational settings:
Examining awareness of ethical issues related to media and diversity. In R. Lind (Ed.), Race
and gender in electronic media: Content, context, culture (pp. 361-378). BEA.

McHugh, B. C., Wisniewski, P., Rosson, M. B., & Carroll, J. M. (2018). Internet Research, 28(5),
1169-1188. https://doi.org/10.1108/IntR-02-2017-0077

Milliken, A. (2018). Nurse ethical sensitivity: An integrative review. Nursing Ethics, 25(3), 278-303.
https://doi-org.wsuproxy.mnpals.net/10.11770969733016646155

Ortiz-Ospina, E. (2019, September 18). The rise of social media. Our World in Data. Available at
https://ourworldindata.org/rise-of-social-media


http://orcid.org/0000-0003-2760-5061
https://youtu.be/tezr4B4kxLI
https://doi.org/10.1002/j.0022-0337.1985.49.4.tb01874.x
https://doi.org/10.1002/j.0022-0337.1985.49.4.tb01874.x
https://www.nationalgeographic.com/magazine/2018/08/embark-essay-aggression-internet-twitter-human-nature/
https://www.nationalgeographic.com/magazine/2018/08/embark-essay-aggression-internet-twitter-human-nature/
https://doi.org/10.1016/j.cobeha.2015.03.001
https://doi.org/10.1016/j.cobeha.2015.03.001
https://www.pewresearch.org/internet/2011/11/09/teens-kindness-and-cruelty-on-social-network-sites/
https://www.pewresearch.org/internet/2011/11/09/teens-kindness-and-cruelty-on-social-network-sites/
https://doi.org/10.1007/s11948-011-9319-6
https://doi.org/10.1007/s11948-011-9319-6
https://doi.org/10.1108/IntR-02-2017-0077
https://doi-org.wsuproxy.mnpals.net/10.1177/0969733016646155
https://ourworldindata.org/rise-of-social-media

206 R. L. BALLARD AND T. SWENSON-LEPPER

Pelletier, M. J., Krallman, A., Adams, F. G., & Hancock, T. (2020). One size doesn’t fit all: A uses
and gratifications analysis of social media platforms. Journal of Research in Interactive
Marketing, 14(2), 269-384. https://doi.org/10.1108/JRIM-10-2019-0159

Rest, J. R. (1983). Morality. In P. H. Mussen (Ed.), Handbook of child psychology: Vol. 3: Cognitive
development 4th ed. (pp. 556-629). John Wiley.

Rest, J. R. (1986a). Moral development: Advances in research and theory. Praeger.

Rest, J. R. (1986b). Morality. In J. H. Flavell, & E. M. Markman (Eds.), Handbook of child psychol-
ogy: Cognitive development 4th ed., Vol. 3 (pp. 556-629). Wiley.

Schmocker, D., Tanner, C., Katsarov, J., & Christen, M. (2021). Moral sensitivity in business: A
revised measure. Current Psychology: A Journal for Diverse Perspectives on Diverse
Psychological ~ Issues [Online only journal]. https://doi-org.wsuproxy.mnpals.net/10.
1007s12144-021-01926-x

Social media fact sheet. (2021, April 7). Pew Research Center. https://www.pewresearch.org/
internet/fact-sheet/social-media/

Swenson-Lepper, T. (2005, July). Ethical sensitivity for organizational communication issues:
Examining organizational differences. Journal of Business Ethics, 59(3), 205-231. https://doi.
0rg/10.1007/s10551-005-2925-y

Swenson-Lepper, T. (2011). Facebook: Student perceptions of ethical issues about their online
presence. In K. German, & B. Drushel (Eds.), The ethics of emerging media (pp. 175-188).
Continuum.

Swenson-Lepper, T., & Kerby, A. (2019). Cyberbullies, trolls, and stalkers: Students’ perceptions of
ethical issues in social media. Journal of Mass Media Ethics, 34(2), 102-113. https://doi.org/10.
1080/23736992.2019.1599721

Vince, G. (2018, April 3). Why good people turn bad online. Mosaic. Available at https://
mosaicscience.com/story/why-good-people-turn-bad-online-science-trolls-abuse/

Vogels, E. A., Gelles-Watnick, R., & Massarat, N. (2022, August 10). Teens, social media and tech-
nology 2022. Pew Research Center. https://www.pewresearch.org/internet/2022/08/10/teens-
social-media-and-technology-2022/

What should a graduate with a communication degree know, understand, and be able to do?
(2015). Learning Outcomes in Communication Project. National Communication Association.
www.natcom.org/sites/default/files/publications/LOC_1_What_Should_a_Graduate_with_a_
Communication_Degree.pdf


https://doi.org/10.1108/JRIM-10-2019-0159
https://doi-org.wsuproxy.mnpals.net/10.1007/s12144-021-01926-x
https://doi-org.wsuproxy.mnpals.net/10.1007/s12144-021-01926-x
https://www.pewresearch.org/internet/fact-sheet/social-media/
https://www.pewresearch.org/internet/fact-sheet/social-media/
https://doi.org/10.1007/s10551-005-2925-y
https://doi.org/10.1007/s10551-005-2925-y
https://doi.org/10.1080/23736992.2019.1599721
https://doi.org/10.1080/23736992.2019.1599721
https://mosaicscience.com/story/why-good-people-turn-bad-online-science-trolls-abuse/
https://mosaicscience.com/story/why-good-people-turn-bad-online-science-trolls-abuse/
https://www.pewresearch.org/internet/2022/08/10/teens-social-media-and-technology-2022/
https://www.pewresearch.org/internet/2022/08/10/teens-social-media-and-technology-2022/
http://www.natcom.org/sites/default/files/publications/LOC_1_What_Should_a_Graduate_with_a_Communication_Degree.pdf
http://www.natcom.org/sites/default/files/publications/LOC_1_What_Should_a_Graduate_with_a_Communication_Degree.pdf

	Abstract
	Introduction and rationale
	The activities
	Part 1: Personal inventory
	Part 2: “Coastal Succulents” video
	Ethical issues

	Additional discussion questions

	Appraisal
	Acknowledgments
	ORCID
	References and suggested readings


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /PageByPage
  /Binding /Left
  /CalGrayProfile ()
  /CalRGBProfile (Adobe RGB \0501998\051)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 524288
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments false
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings false
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Remove
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /ColorImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /GrayImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 300
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /ENU ()
  >>
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [595.245 841.846]
>> setpagedevice




